
1

Community as Knowledge: 
Portfolio of a Learning Revolution 



Forward

T
his collection of teaching portfolios offers articles and curricula intended for use by community artists 

and by educators in traditional settings who are interested in using creative mediums to advance 

social change and promote social justice. Specific lesson plans and case studies are included to 

assist community-based artists and educators in developing successful projects, and to provide a broader 

understanding of the growing field of community arts by offering insights into its practice. Collectively, the texts 

collected here attempt to define what the teaching process looks like in a community-arts context by providing 

theory, methodology, and pedagogy for community-based arts programming.

The pedagogical framework that guides these curricula was developed over eleven years at Kids on the Hill, a 

community arts program that uses art and media for social change by empowering often under-represented 

communities. The Kids on the Hill pedagogy follows a three-part process of experiential education (idea 

exploration), art action (art-making about an issue), and civic engagement (using the art to facilitate change). 

The authors of these teaching portfolios were students in Maryland Institute College of Art’s MA in Community 

Arts (MACA) program, as part of the MACA program’s Social Justice Curriculum seminars. The MACA students 

used the Kids on the Hill framework and pedagogy as they taught and worked in community settings, and the 

result is a diversity of approaches to the emerging field of community arts.

The MACA program at MICA has received support from the Jacob & Hilda Blaustein Foundation, Nathan 

Cummings Foundation, Open Society Institute, and the David and Lucile Packard Foundation.
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Community 
artists work 
collaboratively 
with people 
using art as a 
tool to address 
common 
interests and 
concerns as a 
way to 
advocate for 
social change.
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the Dialogical Art of 
Community Arts
sARAH MCCAnn

Artist: Oasa Du Verney, “Think Happy Thoughts to Make the Oppression Go Away.”  2007 Pencil, Collage



Does this mean that anyone who carries on a 
conversation with a stranger is a community 
artist?  Or is it something more, does the 

conversation have to delve deeper than small 
talk?  One of the young men I work with has asked 
me several times what it means when people say, 
“Hello, how are you?”   Do they really care or is it just 
a formality?  He becomes frustrated when people ask 
him and he feels that they do not want to hear it if 
he tells them that things are not going well. If people 
are conditioned to ask this question as a reflex, then 
answers also become reflexive. So the community artist 
must find ways around these evasions of dialogue by 
asking real questions and listening to the answers.

One way for a community artist to do this is through 
teaching.  Libratory education is based on questioning 
and gives young people the opportunity to practice 
observing, and interpreting their environment.  By 
allowing students to find their voice and giving them 
a space to exercise it in the classroom, the teacher 
becomes facilitator and empowers young people to 
be open and assertive in beginning a dialogue about 
why things are the way they are in the world. One 
example of this is in using Visual Thinking Strategies 
(VTS)1, where looking at works of art enables young 
people to make observations, share the way they see 
things and think critically about the meaning of the art.

Dialogue is also critical to understanding race, 
class, gender and all other forms of discrimination.  
The walls built by society around difference cause 
miscommunication. For example: a young Caribbean 

1 VTS is a teaching method that uses art to teach critical thinking 
skills.  It is an open-ended and student-centered discussion where a 
series of questions are asked.  The answer is paraphrased as a way 
to validate each participant’s ideas, make sure everyone is heard 
and improve language skills.

What is community art?  It is what happens 
when an artist leaves her studio to engage 
collaboratively with others to promote social 

change. The most important byproduct of this process 
is to create meaningful and direct communication 
between groups and individuals. One way the 
community artist does this is to disrupt the patterns of 
people’s everyday lives, creating places in everyday 
spaces where conversation can begin. Sometimes this 
requires a spectacle.  Examples: Two artists sitting in an 
ATM lobby serving tea and offering conversation and 
an artist painting banners in a community garden lot 
in Southwest Baltimore.  By creating dialogue there is 
a greater chance for connecting with each other’s 
humanity, building understanding and creating a 
focus on inclusive problem solving.

In everyday life, the community artist must begin 
conversation and listen in places where people are 
not often heard. The art is not necessarily an object, 
but the beginning of the conversation.  There is 
potential between all people to have a dialogue, but 
in our daily lives too often these potential moments 
are overlooked, lost, forgotten or hidden in the pace 
of working and living, trying to get by. 

Conversation is important because it is the only means 
we have of getting to know one another, removing 
the barriers between ourselves, bridging the gap 
created by societal structures, individual prejudices 
and rules of etiquette.  It is these connections that 
make life worth living.  They are sometimes found 
in family and in community, but often they are not.  
Especially in a world where technological advances 
are making it easier to communicate without actually 
speaking with someone, how can we ensure that we 
will not completely lose human contact? Community 
art is one way of encouraging that contact.

Caption of the Photogrpah goes here
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Kids with a Statement of Child First Authority at Carver Votech High School.  Photo: Desiree Duell
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artist I know drew her children with slips of paper 
streaming from their mouths that read, “Think happy 
thoughts to make the oppression go away. Think happy 
thoughts to make it go away.”  If part of our society 
experiences a particular oppression and the other does 
not, this perspective is often invisible to the oppressor. 
But what happens when the privileged asks the 
oppressed, “how are you doing?”  And what happens 
if the oppressed answers truthfully?  These barriers to 
understanding between us begin to soften. This is one of 
the reasons that dialogue is necessary; so we can begin 
to understand the different places that we come from 
and to dismantle societal walls.

As we attempt to understand each other there 
is a problem of finding a common language, 
however.  Even when speaking the same 

language, it is possible to misunderstand. To fully 
understand another it is often necessary to have 
similar experiences. A certain amount of information is 
necessary to even begin questioning.  Where can this 
information be found about the other?  Community 

speaking truthfully and directly for fear of losing one’s 
job or position. And very often I have found that 
the confusion of the institution, leads to feelings of 
resentment between the people within them.  These 
feelings are then focused on each other instead of 
the circumstances, which allows the circumstances to 
continue without a solution. This questioning is essential 
to communication and is at the core of creating 
larger systemic change.

Community art offers a model for how 
we could change our approach to 
communication. This is a model where 

communication is not just about information, but 
also about forming relationships and creating 
understanding.  In the Master’s of Community Arts 
Program at MICA we attempt to model community 
art principals.  In class conflicts are not avoided, 
rather all involved are expected to participate in 
the dialogue and listen to what students and faculty 
alike have to say. Acknowledgement is made about 
the different forms of privilege and power at work 

“Liberatory education is based on questioning 
and gives young people the opportunity to practice 
observing, and interpreting their environment”.

art’s emphasis on questioning is one way to do this.  Of 
course we will never have the experience of another, 
but we can begin to understand or at least know that 
we may never exactly understand if we question that 
person about their point of view.  

Institutions often reinforce the lack of communication 
between people. When working in higher education 
people asked questions of me, but they were always 
the same questions: Where is the bathroom?  How 
much do photocopies cost?  Is this class full?  Too 
often, the institutions were so confusing, everything 
that needed to be done by a student required a 
different signature and office to go to that it is no 
wonder there was no room for questions outside of 
the immediate.  Questions that were based on our 
common humanity were almost always overlooked.  
Of course, on occasion, due to certain students 
returning to my office, some more meaningful 
relationships were formed, but even these were 
precariously balanced on the precipice of getting 
my work done or really beginning to connect to 
people.  In a society that values productivity, work 
generally wins priority.  It is now as a community artist 
that I understand that our success as a society is 
based on our ability to understand each other and 
work collaboratively and that I must not let myself get 
swept along with the pace of an institution.  

Institutions and systems also can prohibit people from 

while examining why and how we have gotten to a 
place of conflict or tension.

Bringing a group of people together to share in the 
decision-making process is often hard work because 
too many of us have never had the experience. 
For the most part, educational institutions teach 
us to stay quiet. Part of the role of the community 
artist is to help begin this dialogue by setting up 
circumstances in which a dialogue can be begun, 
in which everyone’s voice can be heard. Artists like 
WochenKlausur orchestrate conversations as a means 
of social intervention. In a 1994 project WochenKlausur 
established a shelter for drug-addicted prostitutes in 
Zurich by facilitating dialogues on a boat between 
experts on drug issues, politicians, journalists and 
others. It was through their dialogue that they were 
able to problem-solve and establish the shelter.

In this way of thinking about community art as a 
way to create dialogue, the art object is not always 
necessary. It is meaningful social interaction that is the 
means and the end.  And it is these interactions that 
will foster social change.  Once we have a clearer 
idea of what people different from ourselves have 
experienced, we will be able to identify the societal 
structures that divide us.  What makes life so beautiful 
is that there are so many different ways to look at it.  
If we are able to share the way we see it with others 
that in turn share their view, what more is necessary?
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the Project Model: 
Facilitating a Dialogue 

DesiRee Duell

Carl Hicks Jr. “Beyond the Picture” Kids with a Statement of Child First Authority at the Walters Art Museum. Photo: David Sloan             
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Through my MACA graduate residency at Child 
First Authority, I have found a system of working 
that connects community with art institutions. 

Recently, Kids with a Statement of Child First Authority 
worked on a project for the Walters Art Museum 
to highlight works that represented black people. 
Through this project I have developed a method for 
working in community, the Project Model. The Project 
Model maintains a structure that is flexible enough for 
both community and partners to enter, yet still retains 
a basic framework for the artist to follow.    
  
A community artist must first define this framework 
based on their abilities, self-interest, and through 
responding to the needs in the community. Often 
community artists must consider several paradigms: 
one from the art world, another from community and 
another from partnering organizations.  The Project 
Model then invites the artist to merge those worlds 
and create opportunities for dialogue. It exposes com-
munity members to institutions of learning and other 
cultural institutions that they wouldn’t normally have 
access too, it challenges institutions to address issues 
in the community, and allows people from different 
communities to become more aware of each other.   
   
A project-based model allows great opportunity for 
the artist to be responsive to the community and the 
parameters of the partner. Though the content of the 
project is driven by the community, finding opportuni-

the artwork at the Walters and the content was driven 
by the students.  

The Project Model also includes a Project Plan that 
includes not only workshop plans and expected out-
comes for participants, but the logistics of the partner-
ship and parameters on the production of the art or 
service provided. The goals then are not just focused 
on the educational process for participants but are 
designed to impact the partner as well. The Project 
Plan starts as a skeleton, which is filled in first by the 
known: Project Artist/Community Roles, Collaborators 
or Partners Roles, Timeline/(always working from end 
to start date- keep revising), Budget. As the project 
evolves the plan includes: Logistics of community and 
collaborators, Workshops to be taught, Production of 
art or performance and Project description or narra-
tive.  Since community is involved in most aspects of 
planning and production, the community has great 
ownership over the art being made. It gives com-
munity members experience in presenting, creat-
ing, and implementing their ideas and offers a 
concrete outcome. 

Working with partners allows community members to 
create a context for the project.  It usually produces a 
higher quality of art because the project has a specif-
ic purpose and guidelines. It also allows more oppor-
tunities for feedback because the partnership requires 
community to dialogue with institutions of power. 

“A project-based model allows great opportunity for the 
artist to be responsive to the community and the param-
eters of the partner.”

ties for collaboration is usually the responsibility of 
the artist. Often partnerships are most interesting 
when they allow the community to dialogue with 
people from different socio-economic and racial 
backgrounds. These partnerships can create a 
context for communities to dialogue about issues 
important to them to a larger audience then they 
would normally have. 
   

A curriculum is a set of lessons on a particular 
subject that build on each other to create a 
final outcome. While these plans are designed 

to be able to translate to a variety of settings, the 
Project Model is specific to the community, partner 
or to an event. Both the curriculum model and the 
project model however are systematic in the way 
that they build towards a final product but the Project 
Model has more specific outcomes that are decided 
upon by the partners involved. In working on the 
performance piece, “Beyond the Picture Frame” cre-
ated by Kids with a Statement in partnership with the 
Walters Art Museum - the workshops were specific to 

It is important in the Project Plan and throughout the 
negotiation process that roles be clearly defined and 
that the community retains artistic integrity over their 
work.  Clarity in this area can either make or break a 
lasting partnership. When Kids with a Statement was 
approached by the Walters to do a performance 
for the African American festival, the facilitators and 
youth sat down with the Family Programs Coordina-
tor, to discuss first the when, what, how, of the project.  
We asked questions that defined the parameters of 
the partnership such as budget, timeline, and con-
tent. Then we explained our mission and discussed our 
ideas for the performance. The logistics of the project 
and workshops included were discussed and then 
confirmed through drafting the Project Plan. This pro-
cess ensures that the partner and community are both 
represented in the final piece. 
 
After outlining the project plan, the workshops begin. 
In this phase, the lead artists had the youth do re-
search on the Walters and representation of African 
Americans in the collection.  Then I facilitated a work
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shop on contemporary African American artists and 
how they employed different mediums to talk about 
issues of representation. The youth then created per-
formances inspired by work at the Walters and con-
temporary African Americans. The artist here assumes 
the role of facilitator of the project, to give the com-
munity or group the lead in determining the content 
of the project. The job of facilitator is to guide the artis-
tic practice within the community based on its needs 
and wants.  The artist can also determine opportuni-
ties based on the resources in the community they are 
working with and their own resources.  In the project 
model, the artist is not just in the role of facilitator but 
can also make art for or with the community. Again, 
citing the partnership between Walters and Kids with 
a Statement, as the artist I made the costumes for 
the performance based on the performance gen-
erated by the group. This means that the hierarchy 
between the community and facilitator can be more 
balanced. Just as a facilitator I give feedback to the 
group on their performance, they give me feedback 
on my artwork so that an even exchange is created.
 
Ideally, the project model advocates not just for col-
laboration but also for creating long-term partnerships. 
The artist as the catalyst for the partnership should 
work to create a framework for sustaining a relation-
ship between the partner and community. 

Yet, there are some limitations to this mode of working. 
Often the project becomes very specific to the part-
ner and the content of the work is usually based on 
the context of the piece. Unless there is intent to cre-
ate a lasting partnership in the beginning, the partner-
ship could only last the duration of the piece. During 
the negotiating process, the duration of the partner-
ship should be discussed.  After the work is completed, 
there should be follow-up meetings with next steps or 
a process for ending.  A reflection process can help to 
determine where each party wants to go from here. 
Sustaining a partnership furthers the dialogue be-
tween communities and the artwork just becomes the 
beginning of a larger conversation.     

The Project Model is great for creating relationships 
in a community. It is designed to lesser the hierar-
chy of artist and community, placing the artist as 

a liaison between community and partners.  Although, 
the artist does make some artistic decisions concern-
ing the project, it should be overall developed for, and 
implemented by the community. This model is a good 
way to bridge disparate communities that don’t nor-
mally communicate. Often those that are privileged 
to participate in cultural or art events want entertain-
ment, so the reaction to this work is often surprise, 
maybe enlightenment, but mostly raised awareness.      
 

 “Beyond the Picture” Kids with a Statement of Child First Authority at the Walters Art Museum. Photo: David Sloan             
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social Marketing for
Non-Profits
 MAitReyi DosHi

Finished Campaign Graphic by Maitryi Doshi
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Advertising and marketing generally have a negative connotation in the non-profit world. We often asso-
ciate it with manipulating people for the profit of big business and overlook how we can harness its prin-
cipals as a way to promote social issues. There is a need for new methods, practices and unconventional 

or radical means to address issues such as global warming, domestic violence, poverty etc. Art and design 
have an important role to play in creating this change. 

While working with several non-profits over the past few years I realize it is quite challenging for them to pro-
mote and market themselves. Most non-profits are trying to focus on the services they provide, and, while doing 
so, they often forget that branding, self promotion, clear marketing of their programs and/or campaigns to their 
target audience is essential in order for them to receive funds, meet goals and to advocate and build legiti-
macy for their cause.

Another challenge for nonprofits is that while a corporation generally sells a tangible product, a non-profit 
invariably sells a behavioral change or a new cultural perspective. One example is an ad from the American 
Cancer Society  (a non-profit) and the Cigarette companies (for-profit). American Cancer Society is working 
hard to change a behavior by urging people to quit smoking while cigarette companies work to increase the 
sales of their cigarettes. Besides a behavior change many non-profits offer services such as after school pro-
grams, art classes, rehab clinics and cessation support. Most of these services are geared towards strengthen-
ing the social welfare of the society. It is very hard to motivate a target audience to engage in some of these 
activities, because it requires self-motivation rather then providing a product that promises a fast and easy 
product to meet your needs.

“Most non-profits are trying to focus on the services they pro-

vide, and, while doing so, they often forget that branding, self 

promotion, clear marketing of their programs and/or cam-

paigns to their target audience is essential in order for them 

to receive funds, meet goals and to advocate and build legiti-

macy for their cause.”

Clear and concise communication in the form of marketing should always be used in conjunction with a larger 
marketing strategy for reaching the target audience. Lets take the example of the American Cancer Society, 
besides having a strong anti-tobacco campaign they have cessation support groups for smokers who wish to 
quit, every year they hold an annual event “Great American Smoke Out” where a smoker and or tobacco user is 
asked to throw away their tobacco product. To spread the word they have used the help of universities and col-
leges. This has helped them to reach a specific population and helped colleges to promote health as well. Creat-
ing materials go best when they are connected to direct action and a plan for how to get the message out.

So how does a non-profit market itself better? How can a non-profit use graphic design and advertisement in 
this digital age to create some compelling images/art that will help them reach the target audience? Can 
design be used to promote an idea or issues that leads to social change? Design is an essential component of 
shaping vision and marketing that design is essential to having an impact. The following workshops were cre-
ated to help provide some tools for nonprofits in creating their social marketing campaigns.

Get in tHe sPotliGHt: soCiAl MARKetinG WoRKsHoP FoR non-PRoFits

WoRKsHoP GoAls
This workshop will bring together small non-profits or community associations to discuss the following: 
- Understand concept of social marketing
- Understand a target audience and the competition 
- What makes for successful marketing materials? 
- How to use products within a larger campaign to promote an idea, brand an organization or change behavior
- Brainstorming specific marketing ideas for participating organizations; including slogan creation and    
 design of a visual component to go with it
- Tools for taking the designs from the drawing board into the computer 
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Note: Each participant will be required to bring their organizations existing marketing materials to the workshop. 

BRAinstoRM 
On flip charts the facilitator will record the answers to the following questions:
- When you hear the word marketing what do you think of?
- Do you think marketing has a negative connotation? 
- Is there a difference between corporate marketing and non-profit marketing? 
- What does a non-profit have to sell? Is it a tangible product? 
- Who is the target audience for non-profit marketing? 

Social Marketing is designed to influence the behavior of a target audience for their own benefit or for the soci-
ety in general and not the marketer. It involves the application of commercial marketing techniques for solving 
social problems, inspiring long term behavioral change, branding for your organization, targeting a specific 
audience and achieving social good.

ACtivity
Comparing a commercial campaign which talks about smoking and a social marketing campaign that talks 
about quitting smoking

example 1: Omni a cigarette company trying to sell its product sells an ad by saying.
“What happens to a cigarette when you reduce carcinogens? You get a really good tasting smoke. The only 
cigarette to significantly reduce carcinogens that are among the major causes of lung cancer. The only one to 
still deliver premium taste. The only one to finally give smokers a real reason to switch. Only Omni.

example 2:  American Cancer Society’s Anti – tobacco campaign. 
“Get your butt out of my face. You don’t have to be a smoker to get lung cancer. Just be around.”

Questions for discussion: 
- What is the message of each ad? 
- What is the difference between the products and what they’re trying to do? 
- What are the similarities and differences between their goals? 
- Who is the target audience for both the groups? 

Brainstorming Campaign Ideas. Photo: Maitreyi Doshi



14

exeRCise 
Below is an explanation about the 4P’s from Alan Andreasen’s book Social Marketing in the 21st Century, he 
explains that 4P’s product, price, placement and promotion as the key elements of a commercial marketers 
strategy. Below is how a social market would apply these principles. Each organization will take a few moments 
to individually define the 6P’s of marketing. 

Product  What are you trying to sell? Include the package of benefits that a recommended behavior   
  offers to the target audience, the psychological and social benefits of the new behavior and the  
  sense of accomplishment they might experience.

Price    Define the cost of changing the behavior. These include monetary, psychological, and societal costs.
 
Placement    How are you going to place your product so that it reaches your audience and defines       
  you as different from your competitors? 

Promot ion    How will you promote your product? What medium (internet, brochure, bumper sticker, 
  etc.) best suits your message?

People    Whom is the product targeted to? 

Policy    Does your product involve a change in policy?  Social advertisement just creates awareness   
  about an issue but does not necessarily have an end goal to impact a behavior.
 
Evaluating the materials that you currently use:
- What is effective in your current marketing plan?
- What are the things that do not work? 
- Are your designs strong enough to reach your target audience and or to bring about the behavior    
change/or goals of your organization?  
- What would you like to change in your designs including visuals, text or message?

DeFininG A CAMPAiGn FoR eACH oRGAnizAtion. 
An advertising campaign is a series of advertisement messages that share a single idea and theme. This is called an 
integrated marketing communication (IMC). Advertising campaigns appear in different media over a specific time 
frame. The critical part of making this advertising campaign is determining a campaign theme, as it sets the tone for 
the individual advertisements and other forms of marketing communications that will be used. The campaign theme 
is the central message that will be communicated in the promotional activities. The campaign themes, especially for 
nonprofits are usually developed with the intention of being used for a substantial period of time.

Sketching Campaign Ideas. Photo: Maitreyi Doshi



15

BRAinstoRM 
Each participant will be given a handout with the following questions that they can fill out based on the cam-
paign they would like to design. 
What is the product? 
Who is the target audience?
What are you selling?
Who are your competitors?
Whom do you have to influence? 
Where do you intend on selling the product? 
What will your campaign consist of? 
How long is it going to run?
What is your goal, what do you hope to change with the help of this campaign?

ACtivity 
Give the group a set of abstract words like “nothing”, “impossible”, “justice”, “violence.” In groups people will 
come up with ideas on how to convey the concept using text ONLY. 

WRitinG A sloGAn
Select a slogan from your existing marketing material and or think of a new one you would like to work on for 
either a specific part of our organizations outreach work, or project. Use a maximum of 5 words to explain your 
organizations “product”. 

The above image is an example of a poster I was creating for the United Nations campaign fight against pov-
erty. I started out with sketching my ideas on a paper and writing down all the words that related to poverty. 

slogan examples: 
UN campaigns 
Racism: What color are you? 
ONE Make poverty history
Believe 
Ad Council
Drunk driving prevention - “Drinking & Driving Can Kill A Friendship” and “Friends Don’t Let Friends Drive Drunk.”
I am an American - E Pluribus Unum, or “Out of Many, One.” (National Unity after the Sep. 11 Terrorist attacks)
United Negro Fund - A Mind is a Terrible Thing To Waste,” (Raising college fund for minority Americans)  

DisCussion
Participants will share their slogans with each other. Everyone will critique and give their thoughts. 
Using praise, question and polish (PQP) we will critique each other
Praise – What is good about the slogan or what is working?
Question – Ask questions for clarification 
Polish - Recommendations on how to improve the slogan. 

Generating images 
Participants will be divided in smaller groups (no more than 3 in each group).
The facilitator will then go around and give a word to each group. Words can include: Justice, equal educa-
tion, sanitation, clean water, freedom of speech etc. Each team has to come up with an image for that word 
using their bodies as the tools for expression. All the teams will be given 15 minutes to develop their campaign 
and cannot use any images or drawings. 

Each group will present their campaign to the audience and the audience will guess what their campaign is about.  

Questions: How hard was it to come up with the Image? 
Are there any ideas that your group can use from this? 
Anything else you learned from this activity? 

Applying visuals to the slogans 
Looking at the current marketing materials that your organization has identified, choose one that you would 
like to strengthen visually. Keep in mind you have to use the slogan you created in the previous activity and use 
it along with the visual. Both have to correlate to each other. The visual also has to communicate the idea or 
product you are trying to sell. 
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Start sketching out the ideas. Draw small thumbnails, of your ideas. Try to work with text and visuals together. 
Above I created visuals based on the list of words and thumbnails I wrote down earlier. 

DisCussion
Each participant will present their concepts they have developed in the previous activities. The whole group will 
critique each other’s work using the method below. Guidelines will be handed out to all the participants. The 
presenter will be given a chance to answer at the end. One of the other participants will take notes for the pre-
senter. 
Participants - “I see...” statements (no opinion, criticism, judgments or suggestions)  
Participants - “I feel and think...” articulate why they feel and think a certain way about the piece. 
Artists speaks for 1st time - 
“I heard... and ... about my art work”
“I feel /think... and.....  about the response to my art work”
“To the best of my knowledge I am attempting to...” (The artist tries to explain his/her intention regard  
ing the artwork presented. )
Participants- “If you intention was to... I think doing... would enhance your artwork and.....” (The audience re-
acts to the artists declared intentions and offers suggestions if any on how to improve the artwork. )
 
What can i do with the thumbnails? 
The ideas generated can be developed and enhanced on the computer using graphic design software 
like Photoshop, Illustrator and Indesign. They can then be used for print, web, TV advertisements or whatever 
medium suits your organizations needs. The next workshop would take place in a computer lab where training 
in these programs would be possible. After finalizing the thumbnail I took the idea into the computer and used 
Illustrator to design a poster. 

outCoMe
The participants will:
Understand the basic concepts of marketing 
Develop a foundation for creating a marketing plan
Create a slogan and a visual component for an existing campaign or new campaign for their organization. 
Strengthen their ability to impact a target market

suPPlies  
Two marketing campaigns - Nicotine patch company and American Cancer Association,
flip charts, and white board, basic art supplies, marketing materials from respective organizations, handouts, 
pencils, pen markers, paper. 

CitAtion: 
Andreasen, Alan Social Marketing in the 21st Century Sage Publications 2006 
Anti-Tobacco Campaign Images: American Cancer Society - http://www.cancer.org/docroot/home/index.asp
Omni cigarette company

ResouRCes: 
Social Marketing in the 21st Century – Alan Andreasen
Branding for Non-Profits – D.K. Holland  - www.dkholland.com 
http://www.socialmarketing.com
Ad council of America - http://www.adcouncil.org/
American Cancer Society - http://cancer.org/docroot/home/index.asp

teCHnoloGy:
Adobe CS3 (Indesign, Photoshop, Illustrator) 
Non-profits  discounts available at: 
 www.academicsuperstore.com

www.techsoup.org



Media literacy: 
Representation, 
legitimacy and 
the Public sphere
DAviD sloAn

Above: Wide Angle Youth Media  Photo: David Sloan



18

The Baltimore Algebra Project is a youth-led 
organization that runs a peer-to-peer math literacy 
program in three Baltimore public high schools. The 
project’s efforts to improve education and job access for 
youth has required that they advocate for changes in 
school policy. They have been heavily involved in trying 
to hold Maryland’s state government accountable for the 
illegal underfunding of the Baltimore City Public School 
System, to the tune of $1 billion dollars of undelivered 
funds over the last decade. Primarily, I have worked with 
the organization as a media education teacher.

Community-based artists sometimes see media 
and communications design as being within 
the domain of “applied arts” (e.g., graphic 

design) and therefore secondary to the real business 
of a community arts practitice. While media literacy 
skills are invaluable for an organization’s development, 
in our contemporary media-saturated environment, I 
think they are also key to bridging art and activism. I 
would like to elaborate on two ways in which media 
literacy serves politicized and community-based art: 
1) media literacy helps to produce legitimacy for your 
organization and your cause; 2) media literacy aids in 
the production of civic engagement.

We are engaged in asymmetrical political warfare, 
in battles for empowerment. Artwork that functions 
explicitly as a tool of communicative mediation (i.e. 
propaganda) is a particularly important weapon. If 
one cannot effectively communicate their ideology 
to others, one’s platform and organization may not 
be seen as legitimate to the public or to important 
interest groups. Robert Moses, SNCC organizer and 
founder of the Algebra Project has said that:

 We need to have insurgencies to have   
 a democracy. In the ‘60s the sit-in-ers were 
 an insurgency. They earned their insurgency
  - they earned it by people beating up on
 them, by dressing up in their suits and ties, by
 presenting themselves in a way so that the 
 country could see them. If we’re going to 
 have an insurgency in this country that is going
 to be effective, then we have to figure 
 out how we earn our insurgency. We earned 
 the insurgency for the right to vote in Mississippi 
 by adopting nonviolence as a way of going 
 on the offensive. (emphasis added) 

As Bob’s example demonstrates, the mechanisms 
by which we gain legitimacy are dependent upon 
the context. For the Baltimore Algebra Project, the 
youth program with whom I  have been developing 
a media literacy program, the mechanism is simply 
that people in power and the general public think 
that there is something remarkable about young 
people who are willing to fight for a better education 
(or that they are unwilling to publically reject young 
people doing such). Therefore “the public” accepts 

the Algebra Project’s tactics of civic disobedience 
and its astringent criticism of education policy. To 
better position itself in regard to this “public” the 
Baltimore Algebra Project has found the fight for 
its legitimacy, in the opinions of other youth, in 
local news coverage, and even on MySpace. By 
devoting time and resources to developing in-house 
media literacy, the youth of the Baltimore Algebra 
Project have also begun to see new ways in which 
the ability to manipulate media connects to the 
ability to manipulate numbers, and how both of 
these capacities are linked to the tasks of political 
representation. As the youth themselves signed off on 
the inaugural issue of their new monthly newspaper 
(the core of our current media literacy project): 

This Baltimore Algebra Project newspaper 
is intended to educate people; to publicly 
announce the truth about being deprived of 
our constitutional right to an education; and to 
make sure that everybody knows the Baltimore 
Algebra Project will not stop fighting until we 
get what we deserve. 

The quality of the media in which such a statement 
is printed, in being that which mediates between 
the writer and the reader, helps to produce the 

quality of the argument.  Being able to present one’s 
organization or one’s project in media that is of the 
same language as other professional organizations 
helps to bring legitimacy. The Baltimore Algebra 
Project’s insurgency has been earned at several 
levels, but in-house media is beginning to play an 
increasingly important role.

Through media initiatives including web design, 
videos, and newspapers, the Baltimore Algebra 
Project has also been able to open up new fronts 
of civic engagement, both internal and external 
to the organization. A new website allows for the 
Baltimore Algebra Project to look official, to inform 
others, and to disseminate media - but it also allows 
a new space for youth to articulate themselves, to 
review their past activities, and to comment and 
reflect upon these activities. The way in which I 
think local media can and should operate brings 
me to the ideas of the philosopher and sociologist 
Jürgen Habermas. Habermas proposed the idea 
of the “public sphere.” The public sphere is a sort 
of utopian notion that holds that a certain set of 
relations can encourage productive and rational 
public discussion and problem-solving. As with all 
utopian visions, his is modeled on nostalgia: Habermas 
uses the 19th Century coffee house as an example; 
here we would find a public forum for discussion, 
a public set of manners for having said discussion, 
and access to various forms of print media which 
inform that discussion. I think that such a vision of 
the role of media is more obtainable when we think 
about how local media can operate. The Baltimore 
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Algebra Project’s newspaper produces a forum for 
communication within the group, provides the group 
with information, produces a record of past activities 
with which to inform themselves, allows opportunities 
for writing and the presentation of ideas, and can easily 
be used to generate conversation. Other types of 
community-specific media can function in similar ways 
- such as a documentary video that fosters dialogue 
within a community. Such a media must either create a 
forum or must be developed in order to aid in a social 
forum. It must not as an end in itself, but a dialogical tool.

In working with the Baltimore Algebra Project, I have 
helped to develop lesson plans, specific to the group, 
that address the following concerns: thinking about 

how media operates in relation to the organization; 
learning media-production and documentation skills; 
starting a newspaper and other media platforms; 
producing media for public events.

There may be something of a technical threshold that 
must be reached for successful media development, 
especially where digital skills are required; in part, these 
projects are designed to overcome this problem by 
sharing skills and grooming a media-literate leadership 
within the Algebra Project. While the instructions we 
have developed are idiosyncratic to our organization, I 
hope that their example is useful in thinking about how 
to tailor media literacy projects to the specific goals of 
any group. I also hope that the reader will find ways of 
adapting what is available in their context to fit their 
media needs.

lesson Plan 1: Media Maps
BACKGRounD
The Baltimore Algebra Project is loosely broken up into the tasks of pedagogy (peer-to-peer teaching following 
a specific training model generalized below) and advocacy (civic engagement and civil disobedience). 
Occasionally a ‘pedagogy’ lesson has been developed to help participants think about how advocacy works. 
In this lesson we will adapt this process to thinking about how media works.

GoAl
People interested in working in-house media will review media from a recent event (e.g., photos, press 
coverage, newsletters, or even just talk about word-of-mouth coverage). Participants will formulate ideas for 
how to use this coverage to create strategies for bringing more peers into the program. Participants will begin 
to formulate what the next steps for coverage are, map goals for the project, and connect them to the larger 
goals of the organization.

suPPlies / loGistiCs
Copies or examples of raw media produced through coverage of recent organization events, tools used for 
display of these media (computers, projectors), paper, drawing materials, push pins, tape. If your organization 
does not have any media associated with it, coverage of similar organizations could be used.

iCe BReAKeRs
Subtitles: one set of people interacts with gestures and gibberish and another set has to ‘translate’ the 
interaction into intelligible, human dialogue

Above an in-process example of the first copy of the 
Baltimore Algebra Project’s monthly newspaper/’zine. 
For us, it was important to start small using readily-
available resources and materials. As our skills improve 
and our product becomes more refined, we plan to 
transition to a more professional, printed newspaper.
Photo:  William Washington
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DisCuss
How did we translate nonsense into sense? What sense was being made by the actors despite a 
lack of verbal content? What aspects other than the content of a newspaper article or other type of media 
shape how we receive information from it (e.g., layout, type of paper, etc.)?

PReliMinARy DisCussion / ACtivity 
Review and discuss news coverage of recent events. If applicable, discuss local news coverage in comparison 
to in-house coverage. Discuss successes and failures. Discuss how in-house media can be developed to 
enhance the chances that the right message is delivered to the right audience about your organization.

ACtivity
Develop two maps, one depicting how dominant media (i.e., a local television affiliate) interacts between the 
event, the members of the organization hosting the event, students, officials and the public, etc.; the other 
map should focus on how the in-house media you are planning will interact with all of these groups.   

In the Algebra Project we often make use of a 5-step Pedagogy for helping students to understand the core 
questions needed to solve a mathematical problem. The steps are: Initial Observation, Pictorial Representation, 
People Talk (a plain language description of what we need to answer and how to get there), Feature Talk (a 
math language description of how to solve the problem), and Symbolic Representation (writing an equation to 
solve the problem, though not necessarily with customary math symbols). When we performed this lesson with 
the Algebra Project we used this model to look at how events are filtered through the media to the audience. 
We watched the media, drew maps, diagrams, and representations of how we thought the media worked, 
talked about what we saw, and then tried to create a coherent diagram or other representation of how we 
thought the media operated. The products of this activity may be maps, equations, or other ways of modeling 
relationships between variables.

 DisCuss: What is the relationship between in-house and outside methods of “representation?” 
 How does media reproduce an event so that we can understand it? What processes are involved in 
 reproducing something in the media? How do different sorts of media reach different audiences? What
 differences existed between alternative media coverage and corporate news coverage? Why might
 the same event have looked so different in these news outlets? Teachers note the answers.

ClosinG DisCussion 
Talk further about the goals we have for an in-house media program. What needs to be done to achieve these goals?

ClosinG GAMe
“Improvements”: supply each person with a deletarious decision affecting Baltimore youth (e.g., a decrease 
in funding, increased class sizes, teacher layoffs) and have each person suggest a headline that makes these 
plans sounds positive (ex. “Baltimore City to Close 5 Schools” becomes “Baltimore City Schools to Improve 
Student to Space Ratio.”)

outCoMes
A series of maps for use in understanding the social environment in which media operates, a set of goals and 
principles for any future media projects, a critical review of recent activities, and an understanding of how 
these materials will be used in coming weeks.
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lesson Plan 2: ideal newspaper
GoAl
Initiate the process of building a newspaper or media publishing program for the BAP by having peers reflect 
on the importance and utility of self-published media. Learn about the history of in-house media by looking at 
examples of The Black Panther: Black Community News Service.

suPPlies / loGistiCs
Large newsprint, pens, markers, rulers, staplers, scissors, push pins, audio recording and documentation of 
discussion, paper on which to take notes, books/copies of examples, copies of past Algebra Project media, 
photographs for the ice breaker

iCe BReAKeR
Randomly distribute a set of pictures to the group and have everyone work together to organize a coherent 
story by arranging the pictures in a sequence. Participants then narrate the story that is told in the pictures.

 DisCuss: Does the narrative developed by the participants reference stories that we have heard 
 before? How might media we have been exposed to in the past have influence how we interpreted the
 photos?  Why did we associate some images and not others? How did the narrative written by the 
 participants affect the way we perceived the pictures?

intRo DisCussion
Facilitate a discussion on interests of the group and how they hope that publication will help the Baltimore 
Algebra Project. Have everyone define their skills and what skills they would like to develop. Collect contact 
information for everyone and produce a copy for all present. 

PReliMinARy ACtivity
Look at examples of newspapers for other activist organizations. Examples may include abolitionist newspapers, 
the Black Panther newspapers, ‘zines produced locally, etc. 

 DisCuss: What effect did these examples have on their host organizations or ideological causes?  Do 
 the contents of the examples give us any ideas for content that could be included in our own media?

MAin ACtivity
Using appropriately-sized paper and marking utensils, have each student produce a tangible mock-up of their 
ideal newspaper or other news source (i.e. you could also use paper to produce a mock-up of a website); 
what will it include? how will it be laid out? how will it be distributed? Review each participant’s production and 
use these critiques to facilitate a discussion on the real design of the publication the group wishes to pursue. 
Take extensive notes on the results of this activity. Make sure to have everyone provide at least one solid idea 
for stories or other content for the first edition; these may be in-house compositions, coverage of the activities of 
other organizations, ideas for regularly-updated sections (e.g., a calendar), sections on historical precedents, 
etc.

ClosinG DisCussion
Define what jobs will need to be staffed for the project to move forward. Begin to set timelines for work and 
activities. Produce copies of these notes for all present to take with them.

ClosinG GAMe
Have everyone write a type of magazine on a slip of paper (e.g., car audio, fitness, tabloid gossip); have each 
person then pass the paper to the person on their right. Each participant then pitches the best title they can 
think for branding that magazine.

outCoMes
Peers will have learned about this history of alternative media, connected their struggle to the history 
of struggles for minority representation, brainstormed and produced useful material for planning and 
implementing publishing media, and begun to learn the skills associated with publication design.
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Everyone prints out their final drafts; using scissors and tape, 
lay everything down on a piece of paper that is equal in 
scale to your final draft. We used 11x17 paper folded in half; 
this way the project is roughly 8.5x11 and we can print out 
our drafts on a regular printer. We taped everything down 
on construction paper because its rough surface doesn’t 
allow tape to stick well; this makes it easier to remove and 
adjust all the pieces. 

3
Once you have finalized your layout, simply spread 
everything out on the copier and start duplicating your 
project; you’ll have to experiment with your print to get all 
the brightness and contrast settings right, and to get double-
sided copies. 

4

1 2
Decide on a paper size and draw up a template to-scale; this 
will help you decide what content you want to produce and 
how it should be laid out. Everyone involved should divy up 
the tasks that need to be completed for each section.

Everyone makes a rough draft of their task and shares it with 
the group for feedback; after this, everyone splits up again 
and produces a final draft.

How We Make our ‘zine

Above Photos:  William Washinton and David Sloan
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Writing goals 
to achieve 
aesthetic 
integrity
noRA sCHeFF

Kids on the Hill youth painting a backdrop. Photo: Valeska Populoh
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As a teacher making art in community it is 
important to develop a curriculum with depth 
and purpose that responds to the lives and 

experiences of the people in your class.  Creating 
learning experiences that have relevance to those 
involved encourages active participation and the 
production of strong art work.  In my own experience 
developing a curriculum, I found that the tools to 
achieve this depth were in creating strong goals and 
focusing on aesthetic and conceptual integrity in the 
artwork made.  

For me, clarifying goals is the backbone of creating a 
curriculum with relevance.  It is also the backbone for 
creating art projects that can achieve beyond your 
average project and strive for complexity and quality.  
The definition of a goal according to dictionary.com is 
“the result or achievement toward which effort is directed; 
aim; end”.  When teaching a class there will always 
be an end; time will be up and everyone will leave the 
classroom.  That, though, does not have to be the only 
end. As teachers, we can set high goals to achieve ends 
that take advantage of such a space.  As community art 
teachers our goals should ensure the visual appeal of the 
artwork being made and the depth of the content.

goals down into specific achievable activities. Initially, 
my goals were vague and related more to the goals 
of the overall curriculum than to the specific lesson I 
was writing them for.  In order to make my goals less 
vague and more concrete I made sure that they 
answered the following questions: who, what, where, 
when, which, and why?  Asking these questions 
helped me articulate the purpose and importance on 
what I was doing.  I knew what art project I wanted to 
engage the class in, but having to ask myself “why?” 
challenged me to think a bit deeper and get to the 
crux of my goals. 

Thinking about specific objectives ended up 
helping me as well. Objectives are a smaller subset 
of a goal that function as landmarks for keeping 

the class on task.  For example, each activity that you 
include in your lesson might have an objective while 
the sum of all these objectives is the goal. By looking 
at each activity individually and then looking at the 
sum of the activities combined, I could see what I 
might possibly achieve in one class.  It then became 
easier to write more specific and realistic goals that 
were attainable.  Working backwards, in this case 
helped me articulate my goals.  For example, my first 

“In order to make my goals less vague and more concrete I made 
sure that they answered the following questions: who, what, where, 
when, which, and why?”

Goals can shape the depths of intellect and emotion 
explored and can encourage positive outcomes 
that result from learning, questioning, strengthening 
skills, and collaboration. Goals may relate to the art 
making process and to the end product.  They may 
relate to interactions between students or research 
done by the class as a whole.  In other words, they 
may relate to whatever you the teacher, or the leader 
in the classroom, along with the students, decide is 
important to achieve. Most importantly they help the 
instructor and the class to be deliberate and reflective 
about their choices.

It is helpful to further break down this idea of goals 
so that you not only get the theory behind why they 
are important, but also understand how to write them 
for others to understand.  Another way of putting 
this would be to describe S.M.A.R.T. goals (by Top 
Achievement founder Gene Donohue).  S.M.A.R.T.  
goals are Specific, Measurable, Attainable, Realistic, 
and Timely.  Thus, goals must imply an outcome, they 
must be written so that the details give us a good 
idea of what will happen, they must be reasonable 
and logical in terms of thinking about what your 
participants are willing to do, they must be set high 
enough that they are worth pursuing, and the time 
and scope must be included as well.  

For me, it wasn’t hard to think of the big idea, but it 
became hard for me to see how I could break my 

lesson in my Mapping Identity curriculum, I planned out 
the following activities,

introduction to identity Activity (15 minutes)
Break off in 4 small groups and come up with your 
own definition of identity.  Write each word of the 
definition on a post-it so that there is one word per 
post-it.  Come back together as a group and lay out 
post-its on the table.  As a collective, collaborate on 
one single definition of identity using only the words 
everyone came up with on the post-its.  Compare this 
definition to the dictionary definition and discuss.

identity icebreaker
Instructions for Instructor: Each student gets one sheet 
of newspaper.  They get 5 minutes to make an animal 
out of the newspaper that they think represents some 
aspect of their identity.  After 5 minutes everyone 
presents their animal to the rest of the class. 

identity in Art
-Show images of portraits from a variety of artists.  
-Discuss what we see and then what things in the 
image give us information about the person’s identity.

The outcomes I anticipated for these activities were:
-Young people will be able to define identity.
-Young people will learn to represent a concept visually.
-Young people will know several artists who’ve worked
  with this same theme
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At this point, I knew what activities I was planning 
on facilitating and I knew the outcomes I was 
anticipating based on these activities.  Knowing this, 
my goal for this class became, 

Youth will explore the concept of identity as a way to 
explore their own self-image and how they 
are perceived.
 
Writing this goal was not only a way to articulate what 
would take place in this lesson, but was also a way to 
ensure that the activities I was planning were relevant 
to young people, to a bigger picture and to the rest of 
the curriculum.  

Writing goals to achieve projects that have 
integrity in their aesthetics and content was 
also a difficult task for me. When going into 

the classroom, it at first seemed like teaching new art 
skills and techniques, and completing projects was 
enough to make for a successful project.  This, though, 
ignored the level of content and aesthetic integrity 
of the work, and I soon realized that I would be selling 
my students short if I didn’t push them create art that 
they would value as beautiful and meaningful.  A 
large part of creating artwork with visual appeal and 
powerful content is to spend time focusing on the 
concept or idea that inspires the group. 
 
To do this, the community artist must create classes 
that involve experiential education first.  In these 
classes, students discuss, explore and/or research as a 

way to create a foundation of knowledge that gives 

them more language for expressing strong ideas and 
the desire to express them.  Without the development 
of an idea, an art project might fall short conceptually 
and therefore look less thoughtful and intentional in 
the end.  Writing goals, therefore, must begin in your 
first classes in which you are bringing ideas to the 
table and experimenting with them with the class.  
 
For example, in my curriculum Mapping Identity, I first 
have the class define identity as a group. I then plan 
to facilitate a discussion on the comparison between 
these definitions and dictionary definitions using the 
following questions...   

Which dictionary definition of the word “identity” 
sounds the most like your group definition? What are 
some ways in which we can identify ourselves? Race? 
Class? Gender? Sexuality? Age? Place? Traditions? 
Family? Why are these identities important to us? To 
others? Do they affect how we see people?

By defining identity as a group, the participants begin 
to think about what identity means to them and what 
it means to their fellow classmates.  They also begin 
to think about different ways in which they identify 
themselves.  In this experiential lesson, I then go on to 
expand on ideas brought forth in the creation of the 
definition and apply them to activities in which these 
ideas can be expressed visually.  

Kids on the Hill youth sketching ideas. Photo: Valeska Populoh
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By connecting the concept of identity to visual 
forms of expression, the participants have the 
opportunity to experiment conceptually with 

representing personal identity in a visual form.  They 
also begin to build upon the foundation of knowledge 
established in the previous activity.  By focusing 
on content development there is a higher level of 
thoughtfulness and intent in art making.  If I had just 
jumped into this art activity we would have had fun 
making art but we would not have had the chance 
to explore a new concept, to come up with concepts 
collaboratively and we would not have the same 
foundation for informing the artwork. By creating 
learning experiences that delve into ideas and 
explore them in depth, you can push participants to 
do the same in the art making process.  
 
Once the group has explored their ideas and they 
begin art making, detailed demonstrations, showing 
examples, and practicing with the materials being 
used, all help to further develop art skills needed 
to visually express the ideas they’ve developed in 
previous classes. Classes may also include discussion 
of the work in process so that the ideas being brought 
out through art continue to be refined and expanded 
upon.  It’s a moment to step back and reflect upon 
what’s been done and could be done.  It also 
encourages dialogue throughout the art making 
process based on ideas learned during experiential 
lessons.  For example, in the lessons which include art 
making in my Mapping Identity curriculum, I include 
an in process and final critique,

in Process Critique 
Students talk about what they have done so far/explain 
their process.  The class uses the PQP (Praise, Question, 
Polish) method to critique one another’s work.  

When looking at your own piece, ask yourself:
What did you include on your clay hand?  How did 
you use the lines that made impressions in the clay?

Were words used?
Were symbols used?
What does the piece say or mean?
What aspect of your identity are you representing?  
Why is it important to you?”

Critiques are also a way to measure the final outcome 
of the artwork.  There would be no point in trying to 
achieve depth if the final product did not matter--and 
it does.  The final product first and foremost matters 
to the student who gets to take the piece home, 
to the teacher but ultimately should provide insight 
or inspiration to a wider audience. Therefore, it is 
important not to forget the finishing touches--stepping 
back from the artwork, walking around it, considering 
it from all angles before calling it done.  Attention to 
detail also speaks to the thoughtfulness of a work as 
well as a strong conceptual foundation. 

In writing my own curriculum with lesson plans 
there were some things I did that helped me to 
achieve aesthetic and conceptual integrity in my 

art projects.  It all began with writing goals.  If I didn’t 
set the bar high enough and still make it achievable, 
I would be setting myself and my students up for 
mediocrity.  I also let each class build on the one 
previous.  Therefore, the outcomes from one class 
would be the basis for my goals in the next.  Building 
upon a strong foundation would ensure that the class 
would begin strong and progress deliberately. Leaving 
the lessons open for more demonstrations, extra 
classes to finish art work, and critiques along the way, 
made sure I was giving time and space for the class to 
create meaningful artwork that they would value.  
 
In the end, writing goals was my biggest challenge and 
my best asset.  It is too easy to let a class slip by without 
thinking through its purpose. By writing goals however I 
was able to ensure that the intentions of the class were 
clear; to create artwork with visual appeal and a strong 
conceptual foundation that others will value.
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A lesson on Race
MARissA BeRK-sMitH

Youth at Collington Square participate in Barbie animation. Photo: Marissa Yelnick
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The problem of the 20th century as prophesied by 
W.E.B. Du Bois in The Souls of Black Folk, has been 
the problem of the color line. Like a geological 

fault, it is a line along which tensions build and, at times, 
release in violent eruptions. It seems as if Black and 
White Americans inhabit different spaces, different 
worlds, or different nations. And yet the relationship 
is also, at times, intimate and indissoluble. This is the 
American paradox. I have grown up in this world of 
prejudice and racism as a mixture of two of the most 
prominent races in America – Black and White.  It is a 
simple truth that the color of our skin, the texture of our 
hair, or even the shape of our noses separates us into 
categories.  As the child of a Jewish Caucasian father 
and a Christian Black Hispanic mother, I am continually 
faced with the question, “Who am I?” Over the past six 
months I have focused on researching racial identity 
among youth.  My research and visual artwork explores 
how individuals experience and interpret the world 
around them, and how race has influenced their 
understanding of who they are and where they fit into 
society on a larger scale.

As a community artist in Baltimore City, I believe it is 
crucial to begin a conversation regarding images 
of race and the implications of racial identity on our 
perceptions of our surrounding community.  Baltimore 
struggles with segregated neighborhoods and schools 
and if we don’t address the issue as a community, 
the separation will only become greater. There is little 
to no funding in the urban public schools for any arts 
education. I have witnessed first hand the effects this 
monotonous way of teaching has on the children’s 
behavior and academic success; suffocating their 
creativity, imagination, and their ability to understand 
the connection that lies between themselves, their 
relationships within their community/family, and where 
they fit into the world on a larger scale.  Elliot Eisner, 
an education and arts professor at Stanford University, 
says. “Without any arts in the schools, we’re going to 
be raising a population of semiliterate kids that won’t 
be able to access the arts at higher levels.” (www.
maash.org)            

Literacy Through Photography, a teaching method 
developed by photographer and teacher Wendy 
Ewald, encourages students to find their voice through 
photographs and written text. Children are exposed 
to thousands of images in the media on a daily 
basis, and we rarely take into account the negative 
effects these images have on their individual and 
social behavior process.  This program helps teach 
visual literacy.  Students photograph scenes from 
their lives and then learn to develop and print the film 
in the school darkroom. These images become the 
catalyst for subsequent written investigations of self, 
community, family, and dreams. Students represent 
themselves with photographs and words while 
increasing their means of expression (Literacy Through 
Photography, “About LTP”).  

In response to these ideas, I have developed a 
curriculum, using photography as a tool to begin a 
conversation about our own perceptions of race 

within the community.  The question I explore in my 
curriculum is: How do societal stereotypes affect how 
we see and judge others?  We explore this topic first 
though researching the definition of stereotypes and 
how stereotypes affect our own self-image. Second, 
we attempt to respond to our findings by looking at 
several photographers whose work to confront the 
stereotypes perpetuated by the media.  Third, the 
youth will create self-portraits based on our findings. In 
the end we hope to develop a campaign to spread 
a message about race relations to the community, 
expanding this conversation to a citywide dialogue. 

My intention is to empower the youth with the 
knowledge to understand the history of racism, and 
how society can function to perpetuate negative 
connotations of racial identity.  Being aware of these 
ideas is powerful because it can affect how you 
interpret people’s words and how you interact with 
others.  As a facilitator my intention is to first make 
people aware of their own preconceived notions of 
race and begin to question those ideas. 

    

Rouvaughn paints doll during Collington Square mini course “Its Not Just Black and White” Photo: Marissa Berk-Smith
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PRoGRAM AReA GoAl ACtivity outCoMe

exPeRientiAl 
eDuCAtion 

Youth explore both
 the media and their 
own perceptions as a 
way of understanding 
how they are
personally impacted
by stereotypes.
 

Through discussion 
and activity youth 
will explore what a 
stereotype is, create 
their own definition 
for the word, and 
examine their own 
perceptions of images 
in the media through 
films, photography 
books, and a field trip. 
   

- Youth will think critically 
about images from the 
media and what they 
mean
- Youth will create a 
definition for the term 
“stereotype”
- Youth will begin to 
examine their own 
judgments/perceptions
 of what they see

ARt ACtion Youth will use 
photography to 
express who they
 are based on their
 reflections about 
stereotypes and the 
images we have 
looked at in the 
media.   

- Youth will interview 
each other about 
their perceptions of 
stereotypes
- Youth will plan their 
own self-portrait 
in response to the 
stereotypes we have 
studied
- Youth will 
photograph each 
other using props,
 make-up, etc. to 
develop their concept.    
-- Youth will learn how 
to take photographs 
using a digital camera

-Youth will make the 
connection between 
stereotypical images
from the media and 
their own self-portraits.
- Youth will complete
a series of photographs

CiviC 
enGAGeMent 

Youth research and 
artwork will culminate 
into a billboard that 
explores racial identity 
and encourages a 
citywide dialogue.    

Youth will design a 
billboard message while 
instructors raise money 
to lease a billboard 
empowering the voice 
of Baltimore City youth.   

-Youth will gain 
knowledge on racial 
identity issues 
-As a class we will
 create a group 
definition of RACE
-Youth will design
billboard message with 
words and/or
 images
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ReseARCH: DAy 1
Researching Stereotypes
Time: 1 hr

GoAl
Youth will examine the definition of stereotypes, first by exploring their own perceptions and studying 
images in the media.

iCeBReAKeR: (20Min)
TOILET PAPER GAME! Tell the group that they’re taking a hypothetical weekend camping trip, and can only 
bring as much toilet paper as they will need (this should receive some interesting looks).  You will then take a 
roll of toilet paper and pull off several squares before handing the toilet paper to another person and asking 
them to do the same.  Once everyone in the room has taken some toilet paper, reveal to everyone that they 
need to count the number of squares that they have and then tell everyone in the room that many things 
about themselves. For example, if someone has three squares, they share three things about themselves.  Make 
sure this activity continues to flow so there’s plenty of time for art making.  This is great for helping people to go 
beyond the surface, and learn more about each other.

BRAinstoRMinG: (5Min)
Youth will number a piece of paper 1-5.  The instructor will put 5 images in front of them on a projector.  She will 
show each image for no more than 30 seconds.  The youth must write the first thought that comes to their minds 
when they see the picture.   (The images will be images from the media, some ads portraying stereotypical 
images from advertisements)

DisCussion: (25Min)
Divide class into two groups to discuss the following questions:
Share one thing that they wrote down about each picture.
What is going on in the image?
What do you see that makes you say that?
What do you think was the purpose behind creating this image?  
Why did the artist make it?
What is the image selling/saying to its audience as a whole?
Who do you think was the target for this ad/image?
What does that say about society’s standards of beauty?
Discuss whether or not their own stereotypes affected their first reactions to the pictures.

ACtivity: (10Min)
What is a stereotype?
Instructor will write the word “stereotype” on the board.  Youth will be given small sticky pad and must write 
down any words associated with stereotypes.
From all of the words on the board, the youth must create a definition by moving the words around to form a 
sentence for their definition of a stereotype.
After, youth will look up the word in the dictionary and compare definitions.

outCoMe
Youth will think critically about images from the media and what they mean
Youth will create a definition for the term “stereotype”
Youth will begin to examine their own judgments/perceptions of what they see

suPPlies
Toilet Paper, Images, Sticky Pad, Pens/Pencils, Journal (note taking)
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ReseARCH: DAy 2
Researching Stereotypes 
Time: 1hr

GoAl
 Youth will examine how stereotypes are perpetuated in the media through watching a documentary film.  We will 
have a discussion about our own preconceived stereotypes and to what extent these stereotypes are true or untrue.   

DisCussion: WHeRe DiD We Get tHese iDeAs? (25Min)
Watch: A Girl Like Me (8 minutes) This video documents one girls experience as she interviews black girls in 
her high school about self image, including skin color, facial features, and hair.  At the end of the video she 
performs the “doll test,” from the Brown vs. Board of Education trial to see how far we’ve come since then.  
Unfortunately the results were the same…

Purpose: (Instructors notes) This video will in looking deeper to examine the many things in society that affect 
and shape who we are.

Questions to FolloW
What’s was going on in this video?
Raise your hand if you identified with anything from the film – either you’ve heard it or seen it or felt it.  Have 
them share their thoughts.
What stereotypes did you hear throughout the film?

MotivAtion Questions:
Think about the director and the audience
What do you think the director’s motivation was for making this film?
Who do you think this film was for?

Have a student read the director’s introduction: Kiri Davis:  “For my high-school literature class I was constructing 
an anthology with a wide range of different stories that I believed reflected the black girl’s experience. For 
the different chapters, I conducted interviews with a variety of black girls in my high school, and a number 
of issues surfaced concerning the standards of beauty imposed on today’s black girls and how this affects 
their self-image. I thought this topic would make an interesting film and so when I was accepted into the Reel 
Works Teen Filmmaking program, I set out to explore these issues. I also decided to reconduct the “doll test” 
initially conducted by Dr. Kenneth Clark, which was used in the historic desegregation case, Brown vs. Board of 
Education. I thought that by including this experiment in my film, I would shed new light on how society affects 
black children today and how little has actually changed.”

Instuctor: How many of you believed that this was made by a high school student?
Empower the youth with the idea that she was their age and to keep this in mind as they begin to develop 
ideas for their own projects.

ACtivity: (15Min)
Youth get into pairs and write down every stereotype about race/gender roles that they can think of as fast as 
they can on post-it notes and stick them up on the board.  Once all of the notes are up they will be asked to 
rearrange the notes into three categories: True, Untrue, Somewhat true.

DisCussion: (15Min)
Go through each group and have the youth explain why they put the stereotypes in the different categories.  
The youth will answer the following questions: Why is it true?  If it’s not true, why isn’t it true?  Where did that idea 
come from?  If it’s somewhat true, explain…  The class can also join in on the discussion.

outCoMe:
Youth will learn to research through relevant film 
Youth will identify their own stereotypes of other groups
Youth will learn to think critically about their own experiences and beliefs about others

suPPlies
Journals, Computer, Sticky Pad, Pens/Pencils
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ReseARCH: DAy 3
Researching Stereotypes
Time: 3hrs (extended for field trip)

GoAl
 Youth will examine everyday images, products, and ads to get better insight into how society uses stereotypes 
to sell products and communicate societal standards.  The youth will learn to document this experience 
through photography and writing.

iCeBReAKeR: (30Min)
On the van ride from the youth center to the mall if you see a billboard/sign call it out/jot it down and read 
what it says. (Example: driving down 83 we see billboards about marriage, breast cancer, guns/jail, etc..)  

BRAinstoRMinG
Think about these images and what message they are sending.  (Purpose: to get the youth to look at everyday 
signs/symbols and think more critically about the message it is sending.  The activity will act as a warm up 
exercise for deciphering images in the media: What is their race? Are they male/female?  What are they 
wearing?  What is their facial expression? What does that tell the viewer about the subject? Etc…) 

ACtivity:  (90Min)
Youth will take a fieldtrip to the Mall (of all places!)  The youth will pair up with an adult, 1 adult to 2 youth.  We 
will divide up for a scavenger hunt.  They will need to go to specific stores and document images, ads, products 
that may influence someone’s identity and perpetuate positive or negative image standards.
Part I: Toy store (ex: dolls, color of their skin, size, hair)
Part II: Clothing Store  (images of models – who are they selling to?) 
Part III:  Food Court  (advertisements)
*Documenting: Youth draw and write about the images they see in their journals

DisCussion: (30Min)
We will leave 30 minutes at the end to sit in your groups and talk about some of the images they saw.  Did you 
look at anything differently than you normally would when you come to the mall?  Were there any images that 
you think perpetuate any of the stereotypes we have discussed?  

 *Drive back to the center (30min)

Youth prepare dolls during Collington Square mini course “Its Not Just Black and White” Photo: Marissa Berk-Smith
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outCoMe
Youth will think more critically about images they are impacted by in their day to day life and how they affect 
their picture of others and/or how they see themselves. Youth will get more practice thinking critically and 
interpreting images. 

suPPlies
Journals, Cameras, Pens/Pencils, Adult Volunteers, Scavenger Hunt Papers

Art Making: Day 4
selF PoRtRAits PARt i: Dove…tHe evolution   (tiMe: 1HR)

GoAl
Youth will begin the art making process by examining their own self-image in comparison with society’s 
standards of beauty.  The youth will do this through looking at photographic examples from well-known artists as 
they begin to plan for their own self-portrait.

DisCussion: (20Min)
Step 1:  Write down on a piece of paper one thing you hate about yourself in relation to your physical appearance.
Step 2:  When you are finished, stand up and ball the paper up very small and come join me in a circle.
Step 3:  Once everyone comes to the circle have them throw the paper away 
•    Step into the circle if:  
 -You liked the way you looked when you were 5
 -You liked the way you looked when you were 8
 -You like the way you looked last year
 -You like the way you look now
•    Sit back down 
•    Play 2 Dove commercials:  “Evolution” and “Onslaught” 
(http://www.campaignforrealbeauty.com/dsef07/t5.asp?id=7373)

Questions
What’s going on in this video?
Can you relate to this?  How can you relate to this?
How have the images you have seen in the past several weeks or in your day to day life effect how you see 
beauty?

ACtivity: (40Min)
How have artists addressed this issue through photographs?
Part I:  Instructor will hand out images from artists: Orlan, Nikki Lee, Cindy Sherman, Carrie Mae Weems.  Youth 
will look at examples and begin to brainstorm ideas for their own self-portrait and how to challenge some of the 
stereotypes we have talked about in their images.  Instructor and assistant will walk around and have individual 
conversations with the youth while they search through several books.  What’s going on in this image?  What 
stereotype do you think they are confronting?  Why did the artist make this?

PARt ii:  Draw/Write ideas from the images they want to incorporate into their portraits. Youth use magazine cut 
out collage as a way to map out some of their ideas.  Youth can explore different themes in their photography 
such as transformation, unique identifiers, and exaggerated stereotypes.
Possible self-portraits: 
1) A self-portrait that describes one aspect of your identity that most people do not see
2) A self-portrait that describes how you are or have been stereotyped 

outCoMe:  
-Youth make connections between images in media and how some artists have responded to these ideas.  
-Youth plan how they want to address stereotypes through their own self-portrait photographs.  

suPPlies
Computer, Journal, paper, Pens/Markers, Photographs, Artists Books, Magazines, Glue
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ARt MAKinG: DAy 5
Planning the Self Portrait (Part II)
Time: 2hrs

GoAl
 Youth will continue to develop their self-portraits in response to the images and artwork we have seen on stereotypes.

iCeBReAKeR: (20Min)
Strike a Pose – Youth will spread out around the room in pairs.  One student will act as the photographer 
and one student will act as the model.  The photographer will direct the model on how to pose after the 
instructor gives them a word to describe.  The words could range from happy, sad, doctor lawyer, pop singer, 
supermodel, gangster, etc…  The youth will switch places after 5 words and the youth that was a model will 
now be the director/photographer and the photographer will now be the model.

DisCussion:  (10Min)
- What was it like to be the model? 
- Photographer - Where did you get your ideas for the poses? 
- Where do we get these ideas? 
- Where have you seen these poses/images before?
- What was it like posing in front of the camera that does not represent your personality?
Overarching idea: How can we begin to show the camera our own identity and not an image or a pose from a 
magazine? Why is the first image we think of a stereotype?

voCABulARy: iDentity (20 Min)
What comes to mind when you hear this word?  Youth break into groups of 3-4 and come up with their own 
definition – write each words on a separate sticky note.  Everyone posts their definition on the board and we 
make one definition together by moving the words around and taking some out. Let’s compare the terms with 
the dictionary definition. 
1.    Who somebody is or what something is.  
2.    The set of characteristics that somebody recognizes as belonging uniquely to himself or herself and
       constituting his or her individual personality for life. 
3.    A mathematical equation that remains valid whatever valued are taken by its variables

BRAinstoRM: 
How can we depict our personality, characteristics that make us unique?  Think about how you would take a 
portrait of yourself.  How would this be different than striking a pose?  
*Challenge: if they are feeling comfortable with the ideas they have learned thus far and want to take it further, 
have them think about how they could use photographs to respond to the images or ads we have seen – what 
does the transformation look like? How many different personality/characteristics can you show?
(see Tori Amos “Strange Little Girls”)

ACtivity: (60Min)
Interviews:  Once in pairs youth will receive a hand out with the following questions.  They will interview each 
other and write each other’s answers on the hand out.

Tips for interviewing:  
-Listen: wait until the person is finished talking
-Keep eye contact
-Ask open-ended questions
-If you are confused, stop and ask them to explain further
-Suggestions: Add suggestions at the end if requested

•    What do you want to share with your community/family?  Your audience will affect the project a lot. What
      do you really want to communicate?
•    Where would you place yourself in a self-portrait– in a favorite spot? A bright place? A dark space? What 
      would you wear? A gym uniform tells one story, Sunday clothes tell another.  
•    What gesture or expression would you want to show the camera? Are you relaxed, annoyed, happy, crazy, or funny?
•    How would you show your feelings to the camera with your body position or facial expression?  
•    Would you use objects to describe how you feel? If so what would you use? How would you position them?
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exAMPles
 Instructors will walk around with some artwork to show examples to the youth.  The goal is to be able to meet 
with each group, see their progress and help with questions, while continuing to inspire with self-portraits from 
other artists.  (Examples will include: Carrie Mae Weems, Women in Photography, Cindy Sherman: Tori Amos 
“Strange Little Girls,” etc…) 

HoMeWoRK
Bring props, images, makeup, etc that you would like to use for your photographs.

outCoMe
Youth will learn to analyze images that create a standard of beauty through the perpetuation of stereotypes.  
Youth will gain an understanding of the term “identity.”
Youth will write about their own identity.
Youth will make the connection between stereotypical images from the media and their own self-portraits.

suPPlies
 Handouts, pens/pencils, Artist Books, Cameras

ARt MAKinG: DAy 6 & 7
Self Portraits Part III
Time: 2 hrs (Note: this class will take 2 sessions)

GoAl
Youth will develop a body of artwork based on their reflection of who they are in response to the images we 
have looked at in the media.

DisCussion:  (30 Min)
Basic Photography Techniques & Vocabulary
Youth will use paper frames to practice the technique while the instructor demonstrates each vocabulary word 
Angle: up, down, straight, Distance: Close, medium, far, Focus: soft, sharp, level: eye level, high, low, 
Framing: subject, shapes, space, composition

Jordan Jones paints mural at City Springs Schools for MLK Day of Service. Photo: Marissa Yelnick 
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BRAinstoRM
 Look over your ideas from last week and think about how you want to take the photos, where you want to photograph

ACtivity:  (120Min – until tHey FinisH)
GET TO WORK!  Partner up and photograph each other!!  
Instructor notes:  encourage them to think critically about what each pose/prop/facial expression is telling the 
audience – how does this compare with the images we have been looking at.

outCoMe
Youth will complete their self-portraits.
Youth will have a better understanding of different ways to take a photograph.

suPPlies
Digital Cameras, Images for examples, pencils, Handouts from last class, extra props (make up, wigs, clothes/
costumes), and sheet to provide plain background, Paper Frame Cutouts
*if possible: using a digital camera, hook it up to a T.V. so all can see the image at once.

CiviC enGAGeMent: DAy 8 & 9
“It is important to talk about race because ________________”
Time: 2 hours (Note: this class will take 2 sessions - recommend extended discussions)

GoAl
 Youth will culminate their research through a social justice message on racial identity to encourage a citywide 
dialogue. Youth will design a billboard messages while instructors raise money to lease a billboard empowering 
the voice of Baltimore City youth. (This activity may take 2 sessions)

iCeBReAKeR:  Newspaper Animals (20 min)
Each student gets one sheet of newspaper.  They get 5 min to make an animal out of the newspaper that 
represents their race/ethnic identity.  Youth shares their name and animal with the rest of the group.

DisCussion
Where did we get these ideas? (30min)

DeFine RACe:  (30Min)
Youth get into groups and have 10min to write down their definition of RACE.  Each word of the definition will be 
written on a separate sticky note.  Once they are finished they will post their sticky notes on the board.  
As a class we will work together to come up with one definition by moving the words around the board (youth 
directed).  

ARt MAKinG:  (60-90Min)
Instruction: Show prototypes of billboard messages created at Youthlight (www.youthlight.org) on social justice 
issues.  Youth will receive a worksheet with a blank billboard sign that reads “Talking about Race is important 
because ________________”

GuiDinG Questions
If you are the designer of a billboard – what’s important to include?
What should the message me?  What is important about this message?
Who is your audience?
What is the role of images vs. words?

ClosinG ACtivity: (20Min)
Each youth will be photographed with a Polaroid camera.  On the picture they will write in sharpie the following 
sentence:  “I racially identify as _________________.”

outCoMes
Youth will complete Newspaper Animals describing their identity
As a class we will create a group definition of RACE
Youth will design billboard message with words and or images
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KuRsten PiCKuP, 

CHRistinA RAlls & 

MARissA yelniCK

Community Art: 
safe spaces, valued voices

Michelle Hagewood, Young Refugees create “Family Chains” at the Walters Art Museum. Photo: Kursten Pickup
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Community art (generally) involves a group of 
people working collaboratively to reflect on a 
condition, or concern of the active participants.  

Safe spaces often contribute to successful community 
arts projects.  What exactly is a “safe space” and 
how do we get there? Safe can be defined as “free 
from danger or injury; free from risk; or affording 
protection.”  When creating an environment that 
fosters collaboration, there is always risk involved. 
When comfort levels, trust, and security surrounding the 
group’s concerns are high, the chances of producing 
meaningful work improve. In her book, Teaching to 
Transgress, Bell Hooks states: 

“I enter the classroom with the assumption that we 
must build ‘community’ in order to create a climate of 
openness and intellectual rigor. Rather than focusing 
on issues of safety, I think that a feeling of community 
creates a sense that there is shared commitment and 
common good that binds us.” 

Reciprocal respect and establishing trust build a sense 
of community, and are all part of creating a safe space. 
In this article we will focus on different types of safe 
places, and discuss why they are necessary to the field 
of community art.

WHy is it iMPoRtAnt FoR CoMMunity ARtists to 
CReAte A sAFe sPACe? 
Creating a safe space encourages dialogue, sharing 
and allows transparent respect to further collaboration. 
This does not mean that discussions will be free of conflict 
or discrepancies, but a safe space fosters an open 
forum where no one needs to be afraid to share their 
stories and opinions.  Without allowing that dialogue and 
exchange to happen, voices could never be accurately 
represented in the artwork due to the presence of fear 
and insecurity.  It’s important for individual voices to be 
shared, heard and valued by every participant so that 
everyone agrees with the intentions of the project. Bell 
Hooks states, “It has been my experience that one way 
to build community in the classroom is to recognize the 
value of each individual voice.” 

HoW Does one CReAte A sAFe sPACe? 
What kinds of dynamics are helpful when creating a safe 
space? As with any other aspect integral to community 
arts, the demographics and behavior of the community 
should be considered before outlining proper practices 
and devices.  The facilitator should also be aware that 
flexibility plays a huge factor in any community setting.  
No matter how much preparation is involved in lesson 
planning or organizing for classes, the unexpected must 
always be accounted for.  The examples that we outline 
in this article are our own experiences with different 
groups, and may not be applicable to every program.

PRoviDinG A CoMMon GRounD  (CHRistinA RAlls)
There are situations where a safe space can happen 
organically because there is mutual understanding 

among the participants.  Simply setting up an open 
platform for discussion can be enough under certain 
circumstances.  This only pertains to a group that is 
willing and mature enough to come to a consensus 
about handling themselves in a respectful manner.  The 
University of Baltimore’s “Baltimore ’68: Riots and Rebirth” 
Mosaic Memorial project that I facilitate is an excellent 
model of an intrinsic safe space.

The “Baltimore ‘68” group is comprised of individuals 
between the approximate ages of 50 to 90 years old 
who were impacted by the “race riots” that occurred in 
Baltimore following the assassination of Dr. Martin Luther 
King Jr. in April 1968.  Their personal histories regarding 
the incident contain a wide spectrum of different 
perspectives.  These perspectives include everything 
from those simply outraged by Dr. King’s death, witnesses 
to the chaos, individuals that admit to looting, to those 
who lost their homes and businesses.  It is obviously a 
very delicate topic, and to many, a difficult one to 
discuss.  The matter is so sensitive that calling the events 
that took place “race riots” is arguable, and other terms 
like “civil disobedience”, “struggle”, and “civil war” have 
been debated over as proper titles.  Bringing such a 
diverse and sometimes conflicting group together does 
involve risk, and safety should be guaranteed before 
even inviting them together.  

The need to create a safe space was recognized from 
the beginning.  The participants in the first “Baltimore 
‘68” workshop were already willing to share their 
experiences and listen to others’ stories without passing 
judgment.  Everyone introduced themselves during 
the first 30 minutes of the seminar, taking initiative by 
being very open and detailed about their connection 
to the 1968 riots.  I may have unknowingly allowed this 
to happen by introducing myself, my role in the project, 
and my art work at the beginning.  This could have 
established some trust between the participants and 
myself, which then transferred to the rest of the group as 
the introductions continued.  Some possibly controversial 
material immerged in their introductions, so I attempted 
to lead into a discussion about creating ground rules 
as detailed in my lesson plan. This group came to an 
immediate consensus that ground rules or policies 
weren’t needed because they were all aware of the 
need to respect everyone’s stories in order to create a 
secure environment.  Before the first workshop I assumed 
that I would have to take on the role of a mediator if any 
conflicts arose, but that was not the case.  My priority as 
a facilitator then shifted into moving discussion along for 
the sake of productivity.  

There are several factors that may or may not have 
attributed to the success of the project.  One factor 
was the dedication and awareness of the participants.  
Every single person I attempted to recruit for this mosaic 
memorial had a choice whether or not to attend these 
workshops.  This group evidently thought the project 
was important and their involved commitment was 
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already certain.  Since they all lived during the riots 
of 1968, they were already aware of the subject’s 
sensitivity and were prepared to enter a room that 
represented a wide range of experiences.  Another 
factor was the age of the participants, which could 
correlate to a higher level of maturity.  Since 40 years 
have passed since 1968, the participants may have 
already begun the healing process and may be 
moving towards forgiveness and acceptance.  Lastly, 
what I believe to be the most important aspect was 
that there was a common goal in place before the 
workshops began.  The vision of the mosaic memorial 
is to “serve as a memorial for the turbulent time of the 
riots, and preserve a significant piece of Baltimore’s 
history… it will be used as a place for reflection, 
revelation, education, and inspiration for both present 
and future generations for many years to come.”  Every 
member of this group believes wholeheartedly in that 
vision, which already provides a common ground for 
respectful conversation and valued work. 

nAtuRe vs. nuRtuRe  (MARissA yelniCK) 
When I began as a teacher in the Food and Nutrition 
class at Kids on the Hill, an after school program for 
teenagers in Baltimore City that empowers youth 
to create social change through art and media, it 
seemed as if my class had a natural chemistry.  We 
began our first few sessions with several icebreakers 
(games designed to allow the youth time to learn 
each others’ names and learn basic information about 
their peers) and it seemed like friendships were being 
formed.  However, by the end of the first week and 
after our first field trip together, a few whispers and 
giggles were wrongly interpreted. This soon led to hurt 
feeling and conflict among the youth.  It became 
apparent that it was going to take more than a few 
games to create an environment in which everyone 
felt comfortable sharing their concerns, feelings and 
ideas with the group, without feeling like they were 
putting themselves at risk for ridicule or judgment from 
their peers. In order to ensure a safe space, a certain 
level of trust needed to be built, not only among the 
youth but also between the youth and myself. 

Our first step was to revisit and talk about the program 
rules that state participants must respect the program 
space, respect themselves and respect their peers.  It 
was important to give the youth space to discuss their 
rights and rules as participants so they could add their 
input. We spent class time processing the recent conflict 
as a group. The youth were encouraged to examine 
how they were feeling and why, as well as to think about 
ways to handle future conflict. Although they were 
responsible for developing a model for communication 
and thinking of ways to resolve conflicts amongst 
themselves, it was necessary for me to consistently be 
aware of and address any attitudes or behavior that 
did not promote a “safe” space.  It was crucial that my 
behavior supported the young people, and guaranteed 
their physical and emotional safety by actively enforcing 
the policies and procedures that we agreed upon.

After being aquainted for merely a week, some of the 
youth were already convinced that they did not like one 
another. Through this, it became apparent that not only 
did they need to develop a model for communication, 
but they also needed some time to simply get to know 
one another.  At the beginning of every class session, 
time was set aside for the youth to spend with one 
another, whether it was sharing details about their day 
or responding to questions that provided them the 
opportunity to express themselves to others and learn 
more about their peers. I would often begin this time 
by posing a question to the students that connected 
to the activity or the overall theme of the class.  For 
example, on a day that the class would be cooking, I 
might ask each of the youth to find a partner and ask 
them a series of interview questions, e.g., “Do you ever 
prepare meals in your home? What are some of your 
favorite recipes? If you do not cook, why not?”   After 
the individual interviews the students would be asked to 
share what they learned about their partner with the rest 
of the group. 

I also used teambuilding activities to encourage 
bonding.  Youth had to work together in small groups to 
complete a challenging task. It is important to use your

Baltimore ‘68 Mosaic Workshop. Photo: Christina Ralls
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best judgment when facilitating these activities because 
although participants are often inspired to forget their 
initial differences and work together to achieve success, 
in some situations, there is the possibility that tensions 
may be heightened. In this case, an alternative method 
of communication, such as conflict resolution with a 
mediator, might be considered. 

Though it may not be the main objective of the class or 
workshop, it is important to spend some time creating 
strong bonds and trust among participants in order 
to create a space that is conducive to an open and 
comfortable dialog in order to effectively attain the 
overarching goals of the program. 

ReACHinG BeyonD (KuRsten PiCKuP) 
When safe spaces do not form naturally, there are 
ways to create a sense of belonging within a group. 
While working with middle school aged Meskhetian Turk 
refugees I found it challenging to create a respected 
safe place within the classroom. The majority of the 
students in the Peer Leadership Group (5-8th grade 
students) are from Russia, and at least half are related to 
another student in the program. They all speak Turkish, 
and live in the same apartment complex 3 blocks away 
from the school. Cultural barriers have influenced the 
amount of time it took to create a safe space during our 
time together. For example, male figures are respected 
much more than females in their culture.

I began the program by having the group of 10 boys 
and 2 girls brainstorm their own classroom rules, interests 
and community concerns. Even though there was a 
shooting at their school two months prior, their lists of 
concerns were short. They said to me, “Miss, nothing’s 
wrong here!”  I assumed that their lives in Baltimore 
were probably ten times better than what they’ve gone 
through in their home countries. 

Because the structure at The Refugee Youth Project is 
consistent, the students are able to anticipate their daily 
routine. The program runs Monday-Thursday from 3:30-
5:30 pm. Each day the children meet in the gym

was calling and visiting their homes that established trust 
and respect. Being reliable and consistent in following 
through on my words helped the children open up. 

A 5th grade boy named Zabit attends the Refugee 
Youth Project after school program. He brought 
indecent magazines to school and a few weeks later, 
a switchblade.  He’s been suspended numerous times. 
He is not a bad kid; he’s just made a few bad choices. 
One day I invited a few students including Zabit and 
his brothers to stay after school with me for a special 
art project. They traced and cut out their silhouettes, 
covered them in foil and used marker to decorate 
them. No one showed up to pick-up Zabit and his 
brothers. Zabit insisted they could walk home, but his 
brothers wanted a ride. I was relieved that they all 
came with me because their house turned out to be 
over 2 miles away. When we arrived, his father was 
standing outside in front of their apartment, waiting 
for the key. They welcomed me into their home and 
his younger brother asked if I would like to watch 
“Scooby Doo.” Zabit pulled out a manila envelope 
to search through all his homework assignments, and 
permission slips for a paper I needed for the program.  
For such a small child, he has many responsibilities as a 
“care-taker.”

I’ve noticed a change in Zabit since I visited his home. 
The Peer Leadership group was asked to fill out a 
survey about the program including telling us, “What 
is one thing you’d change?” Not realizing I was talking 
about the program, he answered, “I’d like to change 
my worst thing to good things.”  I am not saying that 
one single house visit changed our relationship, but 
I do feel like meeting his father has established a 
connection that reached beyond the classroom.   
Including him in a “special project” helped make him 
aware of his talents, and potential. Creating more 
personal relationships between individual students 
and myself (like between Zabit and I) has attributed 
to creating a safe place in the refugee’s after school 
program.

“It is important to spend some time creating strong bonds and trust among 
participants in order to create a space that is conducive to an open and comfortable 
dialogue in order to effectively attain the overarching goals of the program.”

to have snack. Then they are led to the classroom by 
volunteer tutors and teachers where they do homework 
until 4:30 pm. If they finish all their homework early, they 
have the choice of playing a game, or drawing. At 4:30 
we do an art-based group activity. I tried implementing 
icebreakers and “get to know you” activities to influence 
the group dynamics. However, with this group I did not 
find them to be helpful. I started to understand that in 
order to create a more open environment, they 
did not need to get to know each other better; they 
needed to get to know me! For these young refugees, it 

Our experiences as community artist have 
allowed us to abide by a different definition of 
“safe” to create communities that encourage 

artistic voice. A safe place fosters respected dialogue 
and sharing through communication. It can be 
created by using icebreakers, rituals and structure to 
build trust, or more naturally through known mutual 
respect. Community artists rely on collaboration, and 
collaboration depends on voice. In our experiences, 
one’s willingness to speak depends on our comfort in 
our environment.
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Healthy Relationship Tree. Photo: Kara McDonagh
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Teaching sexuality education to teenagers is not 
easy.  In fact, learning about sexuality is not easy, 
whether you are a young person, or a grown 

person.  As a sexuality educator, it can be difficult to 
even know where to begin; especially if you grew up 
learning from people who used analogies like, “you 
see, sometimes, when a man really loves a woman… 
you know and then the bee pollinates the flower… 
and, uh, the stork brings the baby.”  All of those failed 
attempts from adults trying to gently explain how 
life’s natural cycle really works, only left me with more 
questions as I was growing up.  The most important 
thing is that most adults find it difficult to talk about 
sex and as a result many youth do not have good 
sources of information. 

While it is important for adults to guide young people 
in learning about sexuality, I believe it is even more 
important for young people to know how to find their 
own answers about their sexuality.  Because, aside 
from the fact that some adults have a difficult time 
talking to young people about sex, young people 
can also be embarrassed to ask their real ques-
tions. The truth is, young people who are educated 
about their own bodies and sexuality are able to be 
resources to other young people; leading to a vast 
group of sexually educated young people who are 
empowered by knowing how to make their own 
healthy choices.

The following is a set of lessons extracted from a curricu-
lum that was written for Kids on the Hill.  Kids on the Hill is 
an after school program serving teenagers from Balti-
more City. The program has designed a pedagogy and 
methodology, which uses art and video to inspire social 
change on issues identified by youth. The issue focused 
on in this sample of lesson plans is sexuality and relation-
ships.  

In these lessons, the students are working to inspire 
social change around issues of sexuality and healthy 
relationships.  There are three main steps to this process. 

Experiential Education, where an idea is explored, Art 
Action, where the idea is articulated through an art form 
and Civic Engagement where the final product is pre-
sented, displayed or used to impact an audience.

It is important to keep in mind that the following lessons 
are only a piece of an overall sexuality education cur-
riculum.  The young people who worked in these ses-
sions met for six hours every week over the course of a 
full school year.  There are many intense discussions that 
occurred along the way as we dispelled myths about 
sexuality and relationships and grew closer as a group. 
Through many intense discussions, games, role plays, 
ice-breakers and activities; a tremendous amount of trust 
grew within the group so that the sessions in addition to 
being fun, informative and creative helped to strengthen 
their ability to care about each other along the way.

GoAl ACtivity outCoMe
exPeRientiAl
 eDuCAtion

A group of teenagers will learn 
about sexuality and relation-
ships and how to make healthy 
choices.

Through discussion, role plays 
and visit to Planned Parenthood, 
teenagers will focus on the fol-
lowing areas: Birth control meth-
ods, sexual myths, facts, and 
taboos, reproductive health, 
rights, and laws, sexual harass-
ment and defining healthy 
intimate relationships

Teenagers will know what resources 
to use when they have questions 
about their bodies and sexuality; 
they will gain enough knowledge 
to be reliable resources to their 
peers and the will learn to think 
critically about their own ideas of 
gender, sexuality and relationships.

ARt ACtion A group of teenagers will cre-
ate a video that provides both 
examples of and challenges in 
creating healthy relationships.

Teenagers will create an edu-
cational video project that can 
be used by Planned Parenthood 
and other sexuality educators 
to help teach their peers about 
what it means to be involved in 
an intimate relationship that is 
healthy.  The project will include 
animation, interviews, and role-
plays and information that is 
accurate, reliable, and informs 
healthy choices.

Teenagers will learn how to use 
video, lighting, and audio equip-
ment and develop editing skills.

Teenagers will develop and 
improve upon communication 
and public speaking skills.

Teenagers will articulate through 
video their understanding of 
what it means to create a 
healthy relationship.

CiviC 
enGAGeMent

A group of teenagers from 
Baltimore City will use a video 
project that they created to-
gether to educate other young 
people, about sexuality and 
relationships.

Teenagers will present their 
video project to the teen and 
adult sexuality educators who 
work with Planned Parenthood 
of Maryland, as well as other 
audiences of teens who live in 
Baltimore City

Teenagers will learn the value of 
their perspective.

Teenagers will become teach-
ers and leaders in the area of 
sexuality and relationships.

sexuality and Relationships
CuRRiCuluM oveRvieW
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lesson 1: Gender identity and internal Dialogue (2 hrs)

GoAl:
By using book-altering techniques, each individual young person will create a journal that can be used to ex-
plore their own private aspects of their gender, sexuality, and self-identity. 

MAteRiAls:
- Books to alter, enough for each student to have their own.  (In Baltimore, these books can be acquired from   
  The Book Thing of Baltimore, on 31st and Guilford Ave.) 
- Examples of altered-books and sketchbooks (observe the work of Dan Eldon, and other artists)
- Old magazines and other miscellaneous collage materials (i.e. feathers, glitter, and paper scraps)
- Glue
- Tape
- Scissors
- Markers, pencils and other drawing tools
- READING:  Jamaica Kincaid’s “Girl” (print copies for everyone without revealing the title)

ACtivity 1: (10 Min)
Introduce the reading by telling the group that it is one long sentence that illustrates the internal dialogue of a 
person.  The challenge is to determine who this person is and who this person is “speaking” to. 
Young people will read aloud Jamaica Kincaid’s Girl, “pop-corn” style (one person volunteers to begin the 
reading, and then stops and quickly chooses the next person to continue reading – and so on until the reading 
is complete.)

 “...be sure to wash every day, even if it is with your own spit; don’t squat down to play marbles– you are not a 
boy, you know; don’t pick people’s flowers– you might catch something; don’t throw stones at blackbirds, be-
cause it might not be a blackbird at all; this is how to make a bread pudding; this is how to make doukona; this 
is how to make pepper pot; this is how to make a good medicine for a cold; this is how to make a good medi-
cine to throw away a child before it even becomes a child; this is how to catch a fish; this is how to throw back 
a fish you don’t like, and that way something bad won’t fall on you; this is how to bully a man; this is how a man 
bullies you; this is how to love a man; and if this doesn’t work there are other ways, and if they don’t work don’t 
feel too bad about giving up...”

DisCuss: (25 Min)
QUESTIONS: What is gender?  The gender identity of a person depends on each individual person’s internal 
sense of being male or female.  It also has to do with how society identifies males and females, and the mes-
sages that society sends to make people believe that there are certain ways that males and females SHOULD 
act.  In reality, everybody’s different, and different doesn’t mean wrong.
- What is the gender of the person who is speaking in this piece, and how can you tell?  The person speaking is 
a female.  She is concerned about things that females are commonly concerned about, (i.e. cooking, clean-
ing, being polite, and knowing how to talk to boys without acting like a “slut”). 
- How old do you think the speaker is?  She is somebody’s mother, speaking to her daughter who is a young teenager.
- Who do you think the speaker is talking to? Her young daughter
- What effect do you think the writer’s choice to compose one long sentence, as opposed to separate para-
graphs and sentences, has on the piece and how the reader interprets it?  It feels as though we are reading the 
mother’s thoughts as they come to her.  It feels unedited and private, as though she doesn’t know that we are 
reading her thoughts.  In this way, readers are able to relate to the mother quite easily, because of the intimacy 
of how the story is written.
- How, if at all, does this story relate to your own experience of growing up?  While people are growing up there 
is usually someone who tries to guide us and tell us what to do, what is right, and what is wrong.
- Who guides you and teaches you about gender?  Family, friends, society, and media.
- What and how were you taught about your own gender while you were growing up?  One example is that girls 
are often taught that it’s OK to show emotions and be sensitive while boys are taught to be strong and to hold 
their emotions inside.  Another example is that girls are often told not to have sex until they are married, while 
boys are often pressured to become sexually active soon after puberty.
- Are there ever moments in growing up when there’s no one there to teach you?  Then what do you do?  Listen 
to yourself, follow your instincts, have an internal dialogue with yourself.
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ACtivity 2: (60 Min)

Introduce the next activity by telling the group that they will be creating a tool that can be used for having 
internal dialogues and thinking through things that happen or have already happened.

Discuss and show examples of techniques in book altering such as:
- Create poetry and powerful statements by blocking out certain words on a page, and leaving some words exposed
- Collage images from magazines with images that are already in the books
- Block out entire pages with paint or paper to create a clean space for an original image or piece of writing
- Photographs and found items such as food wrappers, old keys, and feathers may also be added to embellish an image

Each young person chooses a book from the offered stack of books.  Explain to the group that the books are 
from a place called “The Book Thing,” which gives old and used books away for free – the books chosen are 
intentionally about the human anatomy and gender.

Group begins the process of altering their individual books.  Before they begin, pose the following questions:
- How can you insert your voice and your own gender identity to make the book become your own?
- What has your family or society or community expected of you in relationship to your gender?
- How do you define your own gender? Very male or female? A little male or female? A tomboy? Effeminate? 
Masculine? Etc.?

While the group is working individually on their books, have them think about the voice(s) in Jamaica Kincaid’s 
story while asking themselves how they can impact an image or page that’s already in the book that they 
chose in order to make it their own.

outCoMe:
Each person in the group will know the process of book altering; they will be able to define gender and will
have thought about how their own concept of gender came to be. 

“The truth is, young people who are educated about their own bodies and 

sexuality are able to be resources to other young people; leading to a vast 

group of sexually educated young people who are empowered by knowing 

how to make their own healthy choices.”

Altered book example by Jasmine Pullen.  Photo: Rebecca Di Meo
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lesson 2: Critiquing sexuality education (2 hrs)
GoAl:  
Young people will explore the barriers to creating effective sexuality education materials for teens.

MAteRiAls:
- TV/VCR
- Video by Sunburst Media:  “What Teens Need to Know About Sex”
 (cued to Molly and Mac’s “Human Reproduction” animation) 
- Lap-top with internet access and the following youtube video cued up and ready to play:
 http://www.youtube.com/watch?v=OmSbdvzbOzY
- Projector
- Projection screen
- Speakers

iCeBReAKeR:
 “Concentration” (5 min)
Concentration is a rhythm game that uses a variation of a chant that goes something like this:
“Con-cen-tra-tion (slow)… concentration-ready-begin (fast)… keep-the-rhythm (slow)… ready? Begin! (fast)” 
The group sits in a circle and creates a rhythm together by slapping their legs, clapping their hands, and 
snapping in unison– repeated in that order.  Going in one direction around the circle while keeping in rhythm, 
each person shouts out a word that relates to sexuality when it is his or her turn  (i.e. “vagina!’  “relationships!”  
“pubic lice!” …etc.)  When someone laughs or breaks the rhythm, they are out.  The last person left is the win-
ner. The goal of the game is to make us laugh through our embarrassment about sex so the language around 
the topics becomes more comfortable.

QUESTIONS:
- Why do people sometimes laugh when they talk about sex? 
Talking about sex can be uncomfortable and awkward, and a lot of people deal with uncomfortawble feelings 
by laughing and giggling.  It’s a natural response.
- Why do most people feel uncomfortable when it comes to talking about sex? 
 In American society people are taught at an early age that it is inappropriate to talk openly about sex and 
other things that relate to the way the human body works.  Because of this, people often feel ashamed or em-
barrassed to ask questions and learn about their own sexuality.
- As a society, we still struggle with knowing which way to approach this topic. Why is sexuality education such 
a “touchy” subject (no pun intended)? 
 Sexual taboos keep people from knowing how to talk about sexuality.  People often feel too uncomfortable to 
ask questions, and therefore, can’t find the answers that they need.  Also, adults have a difficult time educat-
ing young people about sexuality, and young people have a difficult time relating to the ways that adults try to 
teach them about sexuality.  

ACtivity: (5 Min)

Show an animation clip from a professional sexuality education video that has been used in high schools to 
teach teenagers about sex.  The video was created by Sunburst Media and is called, “What Teens Need to
Know About Sex.”

Introduce the clip by explaining the premise of the video: the characters Molly and Mac run a magazine for 
teens, and they are in their office reading letters that teenagers have written in, asking questions about sex.  
Someone just wrote in, asking Molly and Mac if they could explain sex in a way that “doesn’t feel like a biol-
ogy lecture.”  To answer the teen’s question, Molly and Mac put in a video called, “Human Reproduction.”  
The human reproduction video is an animation that shows a labeled diagram of the male and female repro-
ductive organs, and illustrates how a female’s egg becomes fertilized by the male’s sperm.  



46

DisCuss: (5 min)
Guide the group in a critique of the animation.

QUESTIONS:
- Do you think that Molly and Mac succeeded in explaining sex in a way that didn’t feel like a biology lecture?  
Why or Why not?  
The animation is informative, and gives all of the proper technical information and terms, but it is difficult to 
relate to and it doesn’t answer very many questions that someone may have about the 
reproductive process.
- How could the animation that Molly and Mac showed be changed to explain reproduction in an even more 
helpful way? 
 By answering questions that go beyond technical terms and are sometimes difficult to ask (i.e. “why does a 
penis get hard in the first place?”)
- How could you use what you know about art to improve Molly and Mac’s human reproduction animation?  
Use interesting music, better drawings, and a different voice-over; add B-roll, and include laughter.

ACtivity: (10 Min)

Project the youtube version of a Dis-
ney animation called, “The Dot and 
the Line:  A Love Affair in Lower Math-
ematics” (http://www.youtube.com/
watch?v=OmSbdvzbOzY)

Introduce the animation by indicating 
that this animation demonstrates a more 
artistic, and less technical, approach to 
teaching about relationships in general.

DisCuss: (20 Min)
Guide the group in a critique of the animation.

QUESTIONS:
- What is the moral to the story of the Dot 
and the line?  
Once a person can discover who they 
are, deep down, it will be easier for other 
people to see how special they really are.
- How is Disney’s use of animation more
 effective or less effective than Molly and 
Mac’s animation?  
The animation of the Dot and the Line is effective in telling a story and teaching a lesson with a moral, but it is 
ineffective in teaching about anatomy and the way that the human body works.
- What are some differences and similarities between Molly and Mac’s animation and the Disney animation? 
 The difference is that the Disney animation portrays emotion, while Molly and Mac’s video is objective and 
technical – and even though it’s explaining an aspect of the way that our bodies work, Molly and Mac’s ani-
mation is more difficult to relate to.
- How could the educational material of Molly and Mac’s video and the entertainment of the Disney animation 
combine to create a video that is both fun and educational?
 By becoming one animation, which is entertaining and easy for people to relate to while also, being accurate 
and informative.

outCoMe:
The group will think critically about how art and video can be used to educate people about sexuality and 
relationships.

Fausat Adeyemi, a KOH youth, reads her story about healthy 
relationships aloud to the Sexuality and Relationships class.  
Photo: Kara McDonagh
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lesson 3: Consulting Professional sex educators (2 hrs)
GoAl:
Young people from Kids on the Hill will consult professional teenage and adult sexuality educators, who work 
with the Baltimore chapter of Planned Parenthood, on how Kids on the Hill can begin to create a fun and en-
gaging video that educates people about their sexuality and responds to a specific need in the area of sexual-
ity education.

MARteRiAls:
- Video camera
- Microphone, w/ batteries
- Headphones
- Tripod
- Blank DV tape
- Light kit
- Transportation to Planned Parenthood location
- List of questions for Planned Parenthood sexuality educators 
(young people will create this list together before leaving for Planned Parenthood)

ACtivity: (30 Min)
Direct the group by asking, “what questions can we ask the sex-educators from Planned Parenthood that 
will help us to understand how we can create a useful video for a teenage audience about sexuality?”  One 
young person will record the questions that the group would like to ask onto a piece of paper to take to the interview.

PossiBle Questions to AsK:
1. How long has Planned Parenthood been in Maryland?  How did people respond to Planned Parenthood 
when it first started in Baltimore?  How do people respond to Planned Parenthood today?
2. A lot of people feel uncomfortable when it comes to talking about sex, what do you do to encourage 
people to open-up and be comfortable with asking questions and participating in discussion?
3. How do you come up with the topics for Teen Talk sessions?
4. Which topics do you find that people respond to the most?
5. Are there any topics that Planned Parenthood tends to steer away from, and for what reason?
6. What are some issues that Planned Parenthood doesn’t cover that there is also a need for?
7. Besides choosing interesting topics, what else do you do to get people engaged in learning and asking questions?
8. Do you ever use videos or other forms of media in your workshops or Teen Talk sessions at Planned Parenthood?
9. What is a good length for a video that you would show during a lesson?
10. Is there anything that Planned Parenthood could do to educate people even better than they already do?
11. What do you believe is the biggest need, in terms of what teenagers in Baltimore need from sexuality education?

ACtivity:
Delegate tasks to the group.  Explain each task, and invite volunteers to take on one of the tasks.

TASKS: 
-Question Askers Once the group has finished creating a list of questions, designate a question per person so 
that each question asker asks at least one question during the interview.
-set-up 3 people will work together to set up the lighting and camera equipment once we have arrived at 
Planned Parenthood.  One person will be the cameraperson for the day. 
-Recorder One person will take notes during the interview, writing down points that stand out as being very important.

ACtivity: (1 HR AnD 20 Min)
Travel to Planned Parenthood.  Have a discussion about possibilities for a video project.

outCoMe:
The group of young people from Kids on the Hill will learn what type of sexuality education video would be most 
useful to Planned Parenthood and other sex educators in Baltimore.
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lesson 4: What is a “Healthy Relationship?” (2 hrs)
GoAl: Teenagers will learn basic differences between healthy an unhealthy relationships, and what examples 
of these might look like.

DisCuss:  (20 Min) 
Re-cap on the meeting with Planned Parenthood that happened last class. 
What were some of the suggestions that Amber (adult facilitator) and the peer educators gave us for projects?  
Make a video about healthy relationships that:
- Shows role-play examples of what is or is not a healthy relationship
- Features male points of view
- Speaks to an African-American audience
- Educates people on how to talk to their partners about “pleasure”
- Addresses sexual orientation and homophobia
- Is no more than 15 minutes long, so people don’t get bored
- May serve as a teaching aid for a Planned Parenthood “Teen-Talk” topic

DisCussion
What is a “healthy relationship?” Open communication, equal give and take, respect, love, good listening, and hon-
esty, able to talk about bodies and sex, etc.
What is an “unhealthy relationship?” Unequal, difference in expectations, poor communication, needs unmet, codependent, etc.
What are some common confusions or problems in teen relationships?  Knowing how to talk about sensitive topics 
with a partner, and knowing the difference between being challenged and being hurt.
is it possible to have a healthy argument?  What might that look like?  Even though it may feel uncomfortable to have 
arguments with someone that you really care about, arguments can actually be very healthy as long as both people 
are actively listening to one another.
What is co-dependency?  is co-dependency healthy?  It’s important for people not to become too dependent on their 
partner.  Co-dependency is a healthy way of knowing that someone is there for you, and you are there for him or her.
Do you ever find yourself attracted to people who are bad for you?  Why is that?  Sometimes people get involved 
in relationships for the wrong reasons.  It is never OK to be with someone who makes you compromise yourself more 
than they are willing to.

ACtivity:  (20 Min)“The Roots of a Healthy Relationship” 
Ask a volunteer to draw the outlines of two empty trees with trunks, branches, leaves, and roots on a chalkboard.   
Above the first tree, write “healthy.”  Above the second tree, write “unhealthy.” Distribute pieces of chalk to each 
person in the group.  
- Ask the class to fill in the leaves and branches on the first tree with words that come to mind when talking about 
what a healthy relationship is. 
- Ask the class to fill in the leaves and branches on the second tree with words that come to mind when talking about 
what an unhealthy relationship is.
- Then, do the same with the roots of the tree: “what are the roots of a healthy relationship?” …”What are the roots of 
an unhealthy relationship?”

DisCuss:  (15 Min) 
Talk about and underline where there are over-laps and discuss why certain ideas over-lap.
What do you notice about the trees when you first look at them?  Most of the words on the healthy tree are positive, 
most of the words that appear on the unhealthy tree are negative, and some of the words appear on both of the trees.
Was it easier to think of words for the healthy tree or the unhealthy tree?  Why do you think that may be?  Sometimes 
people have an easier time thinking of the negatives, because people naturally tend to dwell on negatives and take 
positives for granted.  However, it is important to be aware of both.

 ACtivity: (30 Min) 
Improvisational role-play.  Using the words in the tree as inspiration, work in pairs to create two scenarios, representing 
one of the words from each of the trees.
Groups take turns performing the two scenarios that they have created together.  After each role-play is performed, 
ask the rest of the group to interpret it and determine its effectiveness in describing healthy relationships.

outCoMe:
Teenagers will know differences as well as similarities between what makes a relationship healthy or unhealthy.
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lesson 5:  visual Metaphors in video (2 hrs)
GoAls: Young people will learn to use visual metaphors to represent a dynamic in relationships and will lay the 
groundwork for animations that will be made as part of the healthy relationships video project.

MAteRiAls:
- Colored paper
- Scissors
- Paper pencil for writing a script

DisCuss: (10 Min)
Ask someone to explain the story of the dot and the line and what the two characters represent by being the shapes 
that they are.
The dot is a popular, lively, friendly female who is interested in squiggles and shapes that are unpredictable and 
challenging to be with.  The line is a straightedge conservative male who has a crush on the dot, and is jealous of not 
being as unpredictable and wild as the squiggle.  The line struggles with his conformity, he looks just like all the other 
straight lines, and the dot doesn’t even notice him.  One day, the line decides to try really hard to push his self to be 
different, and he learns that he can bend, and still be straight.  He learns how to bend himself into an infinite number 
of shapes and sizes, and the dot finally notices him.  The dot ends up leaving the squiggle to be with the line.  The 
squiggle becomes jealous and tries to get his self to untangle and change his shape, but he can’t.  And so the dot 
and the line live happily ever after.

QUESTION:
What is the moral to the story of the dot and the line?Once a person can discover who they are, deep down, it will be 
easier for other people to see how special they really are.

ACtivity: (90 min)
Choose a partner.  Use paper to create shapes that will become the characters that you and your partner will use to 
illustrate your own metaphor for a healthy relationship.  Then create a scene and a script for the characters in your 
story.  Record the script.

DisCuss: (20 min)
Each group will take turns presenting their healthy relationship scenarios to the class for feedback, using the model of 
“Praise-Question-Polish” (PQP) and focusing on what message the scenario sends about healthy relationships.

outCoMes:
-Teenagers will reinforce what they already know about visual metaphors and understand how simple visual meta-
phors can be useful when communicating complex ideas.
-By creating metaphors for healthy relationships, the teenagers will also be reinforcing their own beliefs of what it 
means to be involved in a healthy relationship without getting too personal.

Storyline poster by Chris Hughes.  Photo: Rebecca Di Meo
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lesson 6:  Personifying the issue (2hrs)
GoAls:
-Young people will establish the story that they are trying to tell in the video about healthy relationships, by first 
creating characters that represent the issues that the group feels are important to cover in the video project.  
-Young people will create character sketches with words that will represent each of the topics that will be co-
ered in the video about healthy relationships.
-Each group will record their character descriptions onto paper, and someone will record the storyline for the 
whole group onto paper as well.
-Young people will record the overall story that they will tell in the video about healthy relationships, while incor-
porating each of the characters that were established the day before.  Each group will record their character 
descriptions onto paper, and someone will record the storyline for the whole group onto paper as well.

GAMe: (15 Min)
Improvising relationships.  Everyone stands in a circle.  Two people voluntarily step into the center of the circle.  
After the two people are in the center, someone gives them a prompt of two things and a scenario for the two 
things to portray together.  The two people in the center, without discussion, improvise from the prompt that 
they were given.

PROMPTS:
- Peanut butter and Jelly, having an argument about who goes on the bread first.
- A hand and foot trying to decide what to do.
- A guitar and a pick writing a song together.
- A doctor and bag of potato chips talking about nutrition.
- Wind and trash.
- A carrot and a broccoli discussing body image.
- A door and a doorknob.

ACtivity:  (45 Min)
Working in pairs, each group of students will choose an idea that they are most interested in investigating for 
the video about healthy relationships.  Together they will work with their partner to create one character who 
will represent a part of the idea that they have chosen.  The pair will create a character sketch for both of the 
characters. 

Writing a character sketch.  A good way to write a character sketch is to tell a little story about the character, 
describe what the person is like.

Follow these guidelines for writing a character sketch:
1. Describe your character physically.
2. What does your character talk about?
3. What does your character like to do?
4. What does your character think about?
5. What do others say about this character?
6. How do others interact with your character?
7. In what setting do we most often find the character?
8. What is the characters family like?

ACtivity: (30 Min)
Young people present their characters to the group in order to receive feedback.  

Each person (or pair of people) will present the character that they created to represent their topic.  Each 
person will receive “PQP” feedback from the group about the character that they have created and how it 
represents its respective topic. Praise – what do you like about the character? Question – is there anything that 
confuses you about the character? Polish – do you have any suggestions for how to make the character more 
representative of its topic?

After everyone has described their character, the full group will work together to create a story line (with a be-
ginning, middle, and end) for the video.
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Based on previous classes we see some trends in the challenges faced in relationships. The categorical areas 
and some subcategories are listed below. The next couple of classes will involve answering the questions below, 
deciding which topics and issues seem most important and what angle our video might take on each theme.

Figuring our the right choices to make 
Choosing to be with someone or no. Waiting to have sex or not. How you deal with sexual preference. Casual 
vs. serious relationships/sex.

expectations
What are the pressures that males face in rela-
tionships? What are the pressures that females 
face in relationships?

Breakups 
How to do it. How could/ should someone 
respond to rejection? Are breakups ever 
easy?  Why do couples breakup? Going 
through changes in your life, growing apart, 
moving away, wanting different things, 
cheating, loss of physical attraction

Fighting and Arguing
What’s the difference between fighting and 
arguing? What makes you angry and how 
do you express it? What makes your partner 
angry and how does s/he express it?  Being 
hurt vs. causing your partner to hurt.

intimacy
What is appropriate/ inappropriate in public?  Why is privacy important? Timing (knowing when to make the first 
move). Talking about morals, and your reasons for choosing not to have sex. Making sure that the person that 
you are with feels good about themselves and their relationship with you.  How do you know? Making sure that 
you feel good about yourself and your relationship with you partner.  How do you let them know? There’s more 
to physical pleasure than having sexual intercourse!

Friendships vs. Relationships
Spending time together with each other’s friends. Spending time apart with your own friends. Knowing when 
it’s right to be “just friends.” Is it right to give your friends advice on their relationships?  Do you like it when your 
friends give you advice? Who do you put first in your life?  Friends or boyfriends and girlfriends?

Physical Health
How do you start the conversation about STI’s and getting tested, with your boyfriend or girlfriend?  What do 
you need to know before getting intimate? What types of contraceptives are available to teens? What do you 
do if you contract an STI?  Where do you go?  Who do you talk to?

outCoMes:
-Young people will have established which topics will be covered in their video about healthy relationships
-Young people will have recorded the outline of what their video will be about.

Photo: Still from an animation created by Ian and Jeffrey Starks
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schools Can’t 
Do it Alone
JAMie Jones

Youth at FYC design a community. Photo: Jamie Jones
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In Urban communities across the nation our pub-
lic schools are failing miserably to educate young 
aspiring minds. Teachers have the enormous re-

sponsibility of educating and monitoring a class of 
20 to 30 students daily. According to the Broad Resi-
dency in Urban Education,“ Every day, nearly 3,000 
of America’s students drop out of high school.”  In 
largely poor urban areas,  “the number of Schools with 
high proportions of low-income children have higher 
numbers of inexperienced teachers, fewer computers, 
less Internet access, and larger class sizes than schools 
with lower proportions of low-income children.” These 
are the leading factors in the public schools inability to 
maintain students interests. Poor teacher performance 
contributes significantly to student’s low achieve-
ment rates and their lack of resources. If this continues 
to be the case, our youth are doomed, and prisons 
will eventually replace the school systems in many 
urban areas. Its time for a pragmatic approach to 
traditional teaching. Our students deserve the right 
to an excellent education, one that transgresses the 
norm.  Community artists, parents, the church and 
non-profit organizations could be the creative vehicle 
for higher educational achievement. Collectively we 
can provide a sense of hope for students who may 
feel neglected; we could develop new and creative 
methods for learning to maintain students interest and 
restore a sense of integrity in the community of disad-
vantaged youths across America in urban settings.

BACKGRounD: 
The family structures in the urban community are in 
dire need of assistance.  There are an increasing num-
ber of children in broken families without their father.  
It would be beneficial if both parents were actively 
involved in their child’s education. The formative years 
are very important developmental stages. Preschool 
is where the essential building blocks are constructed 
but without those tools learning can be even more 
challenging. In many urban areas, students are with-
out preschool accessibility. This reality coupled with 
the absent father requires the mother to review study 
notes, correct math problems that she hasn’t worked 
with or solved in years, develop a relationship with the 
teacher who is already dealing with over crowded 
classroom of 20 to 30 students. Ultimately the student 
begins to feel neglected at home and at school. 
 As a product of a single parent household, I 
lacked the interest, support and motivation to keep 
up with homework assignments. I didn’t believe in my-
self enough because I felt abandoned by my father. 
So my academic performance began to dwindle 
and I was not motivated to excel in school. But It was 
watching my mother return from work completely 
exhausted that taught me to I begin to take study-
ing seriously.  I knew that if I wanted to be successful, 
I would have to work just as hard.  I also didn’t want 
my mother to take on any more responsibilities than 
she already had. My mother worked the 7am to 11pm 
shift as a nurse’s aid and I would only see her in the 

midnight hours. Although I struggled in school, I still 
learned from my mothers drive and ultimately felt for-
tunate to have the necessary drive and dedication to 
meet life’s adversaries.

enviRonMent:
A child without opportunity is a child destined for 
prison. In America the economic and education gap 
between the rich and poor is widening. Youth suffer 
as a result of their community’s inability to sustain itself 
and attract outside investors and lucrative businesses 
to contributing to school and residential property 
taxes. Residents tend to abandon low-income areas 
in fear that their properties will deprecation. This has 
a profound impact on the cosmetics of urban areas. 
Usually there are an abundance of blighted houses 
that are transformed into drug havens for addicts. 
However, this is the environment that thousands of 
our students return to after school. Not only is their self 
esteem affected but also the community in which 
they live mirrors their outlook on life. The question be-
comes, how does their participation in school change 
this grim social situation? When their daily encounters 
are with drug dealers, homelessness and abandoned 
buildings. Their feeling of self worth begins to weigh 
heavily on their chance to dream of a better life, 
because they’re thinking, how did this happen here? 
And why does my neighborhood look this way? So 
how can we as community artists and teachers ad-
dress those questions? How can we convince them 
that education can change their situation? If we 
can’t answer those questions, than the streets will offer 
an alternative.
 

Today youth are getting their free education from 
the very streets that threaten social harmony 
across the nation. In many urban cites our youth 

are bombarded with advertisements geared towards 
the promotion of alcohol, beautiful women and stylish 
wear. They are more mixed messages that the teen 
can decipher. They struggle with trying to fit in the 
mainstream hip-hop fashion enterprise that provides a 
sense of instant gratification.  Youths today are more 
focused getting the funds to buy into the materialistic 
market built by the billion dollar record industry. Many 
of our youth dream of becoming the next rapper and 
making it big like  “ cash money millionaires” of New 
Orleans, Louisiana. They struggle with unrealistic goals 
in a saturated market run by one hit supper star record 
companies. This industry contributes significantly to the 
idea that school can’t make you rich.  

tHe PoWeR oF AFteR sCHool PRoGRAMMinG
I have experienced the effectiveness of after school 
programming both here in Baltimore and New Orleans 
and witnessed first hand the powerful impact that it 
has on youth and community members. Like, Balti-
more, youth in New Orleans lack a foundation in life.  
“New Orleans has often ranked as the nation’s murder 
capital, and the schools suffer all the 
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Many of our students lived in that Fischer project and 
had to go back into that very environment where the 
shootout took place but they appeared desensitized 
to the event. I guess to them it was like watching tele-
vision. What is important is that many of our students 
looked forward to staying after school. They took full 
advantage of the program which consisted both of 
reading assistance and a wide variety of community 
arts activities including West African dance and folk 
stories, intermediate film, Jembe drumming, Shake-
spearean theater, sports activities, hip-hop fusion and 
homework hour with their favorite snacks. Under the 
direction of Rodrina Rouege our dance instructor and 
Theater instructor Keri Phelps, our students were select-
ed to perform at the New Orleans Jazz and Heritage 
Festival in 2007; the show was remarkable. Despite 
many of the students prior to the performance, strug-
gling with reading in public, they performed Shake-
speare and their reading ability and self-confidence 
was evident. 

Keri was able to work quite well with the students 
reading comprehension, which helped them feel 
empowered to overcome their insecurities.  Mrs. 

Rouege the dance instructor focused on their self-
esteem and kinesthetic. Their vibrant energetic rhythm 
and movements were well choreographed.  They 
rehearsed daily on getting the steps together and 
working as a group.  Each student then designed col-
orful traditional African costumes for their big day at 
the Jazz Fest, an opportunity otherwise probably never 
would have happed with the school, because there 
were no dance programs. The dance taught the girls 
to have respect for themselves unlike the unfortunate 
young girls being exploited in most rap videos and 
their culture. In addition, it provided them with a sense 
of group unity and the understanding of what cold be 
achieved if they worked together.
 One of my fondest memories would come 
when at Fischer elementary during recesses, I inter-
viewed third grader Malika; she had been displaced 
during the storm. I wanted to create a safe environ-
ment where my students could express them selves 
through various mediums, so with the schools consent 
I conducted short video reflections of their experience 
with the storm. I asked Malika how she felt that day 
and she commenced to tell me the story according to 
her father, “ there was not enough room in her fathers 
car to evacuate everyone in her family, so some had 
to remain behind and that made him sad,” The ability 
of this young lady to tell that story without any emo-
tion or sadness in her voice was shocking but what she 
would later say was very profound, it had given me 
purpose and validation for my work in the commu-
nity. She went on to say that, “ she thanks God for the 
teachers in the after school program and ask God to 
bless them for the work that they are doing and not to 
let anything bad happen to them.” What happened 
there was going to take years to rebuild, but we have 
to begin somewhere.  

negative effects of poverty. Statewide, 5.7 percent 
of Louisiana schools were failing to make adequate 
yearly progress in 2003-2004; in the Orleans Parish, the 
figure was 47 percent, eight times the rate of failure.”  
Throughout the year, many of the public schools are 
without adequate heating and cooling systems and 
some restrooms are without stalls and toiletries. Often 
students are expected to perform at the state level 
with deplorable learning conditions. Their develop-
ment depends on active, caring, nurturing and stable 
relationships with their parents, family and community 
members. Life can be challenging when faced with 
such adversities. During Hurricane Katrina, thousands 
of our youth were displaced throughout the country. 
Many found their way back, only to find that life they 
once knew had drastically changed, friends were 
spread across the nation to far off places like, New 
York, California, Kansas and Wisconsin. From the looks, 
Mardi Gras would be something of the past. Neigh-
borhoods that were once so lively with the smell of 
boiling crawfish and the raw sounds of brass bands 
marching in the streets on “Super Sunday,” had been 
washed out. The city had been completely trampled 
and transformed, many referred to it as remnants of 
a  “war zone.”  I too was traumatized when discover-
ing that my entire apartment had been completely 
flooded somewhere between 4 and 6 feet of wa-
ter. I thought how am I going to recover from this? 
What about the children? But there was no time to 
sit and wonder. Upon my return to the city, like many 
dedicated artist I wanted to actively engage the 
youths especially during a time where their voice was 
unheard, so I wanted to afford the opportunity for 
the rest of the country and the world to see that our 
community artists were part of the recovery effort, the 
unheard voices of creativity. I began working as a 
visual artist for the non-profit organization Young Audi-
ence at different after school sites, Fischer Elemen-
tary, Algiers Methodist Church, Burhman Elementary 
and J.C Ellis Elementary. I wanted to be a part of the 
recovery effort for the children who lost so much. The 
intervention of community art helped to fill the voids 
of congested public schools in conflict with state and 
local government, all of who struggled to move out 
of the temporary trailers and find a sense of normalcy 
as soon as possible. It was stressful but with the help 
of the community organization, church and schools, 
it all seemed possible and quite effective in providing 
some inspiration and education to New Orleans youth.

AFteR sCHool PRoGRAMs: solution
I can recall during one after school session, a shoot 
out in the neighboring Fischer projects. I’m not sure 
what the final outcome was, but I was glad to now 
that we had taken all security measures enforced by 
the school, which meant the school was on lock down 
“code red,” and all doors were to be locked, win-
dows closed and all students were to be seated in the 
cafeteria. Surprisingly, only moments before we were 
outside playing in the yard. I will never forget that day. 



55

a sense of hope, and inspiration because that took great 
pride in their ability to work together as group as creating 
an understanding of neighborhood development and 
how they can be empowered by having that knowledge 
well as apply their knowledge of using the metric system. 
It was time to listen to their voice, because I had all the 
necessary skills and read about new methods for teach-
ing, but they were useless if the youth didn’t feel that I had 
a genuine interest in their story.  Author Bell Hooks writes in 
Teaching to Transgress: “ Urging all of us to open our minds 
and hearts so that we can know beyond the boundaries 
of what is acceptable, so that we can think and rethink, 
so that we can create new visions, I celebrate teach-
ing that enables transgression- a movement against and 
beyond boundaries. It is that movement which makes 
education the practice of freedom.”

Finally, I could understand the importance of new 
methodologies in the community arts field, it was like I 
had allowed myself to be free and open to new styles 

of teaching and learning, it wasn’t about me being the 
teacher and they (student) it had become a place where 
I was the student too. 
  During the last week of camp, I presented a 
slide show of the six-week program and there was much 
amusement. They wondered when did I manage to take 
so many photos, I guess that’s what happens when you 
are so engaged in learning and creating, you tend not 
to notice the camera. In a short video interview, I asked 
each student to share their experience with the communi-

ty arts program 
and the major-
ity of their re-
sponses were; 
they enjoyed 
the art produc-
tion: painting 
and  sculpt-
ing, visiting the 
museum, and
having their 
work displayed 
at Artscape 
2007. What 
really surprised 
me is when 
Garry  said 
‘ he liked  

the idea that I came all the way from New Orleans to 
work with the youth in Baltimore.’ Once again, I felt vali-
dated as a community artists and that my work in the com-
munity had made a difference. 
 We find ourselves in positions where we may offer a 
child an opportunity that the school system could not pro-
vide beyond the class. Without a doubt the multidimension-
al learning styles of our youths need to be addressed. Our 
teachers have to, according to Hooks, “teach in a manner 
that respects and cares for the souls of our students.”  And 
this is what I believe community artists do. 
                                   
   Above Photo: Youth Dreamers Photo Project

Ultimately, I decided to leave because I could not 
afford the escalading rental market. I felt complete-
ly disempowered because I had no power to chal-

lenge landlords and their rental decisions. I began to feel 
like I was abandoning the children of New Orleans, but I 
had to take care of myself before I could help another.  I 
was determined to find a solution so I could return and 
participate in the recovery effort. I decided to apply the 
Maryland Institute College of Art and there I would recon-
nect with my purpose for being community artists.

CoMMunity ARts in BAltiMoRe
Community arts are a creative tool for engaging at risk 
youth. I have had the unique opportunity to work in the 
community and explore much of Baltimore in only a few 
months. My experience includes working at the Francis-
can Youth Center, “ Where Youth Can Go To Grow,” with 
B.U.I.L.D, and an internship at Baltimore Clayworks.  After 
hearing stories about the notorious streets of Baltimore 
through the HBO series the “Wire.” I had no idea what 
to expect, but I had confidence that MICA would pro-
vide me with the skills and knowledge to work in my new 
community. My residency at the Franciscan Youth Center 
was a short few weeks, but I was able gain the trust and 
confidence of the students as well as the staff. I remem-
ber meeting with my interns Marcus Cuffee and Alexis 
Davis to develop lesson plans. I enjoyed the team effort in 
developing lessons that would engage the interest of the 
youths and create something wonderful from that experi-
ence. During our first 
meeting, we used 
icebreaker games 
to begin dialogue. I 
was very interested 
in learning more 
about youth and 
their community 
instead of read-
ing about them in 
a books or news 
paper.  I talked with 
them about cur-
rent issues in their 
community and 
how they impacted 
their community.  
The demolition of 
historic row houses in low-income areas became our first 
issue. We talked about how this could impact their cultural 
heritage and would force many residents in low-income 
areas to relocate. I decided that one of my lessons would 
cover neighborhood development planning. I divided 
the community into fourths and each group was assigned 
a section to develop. They had to measure each plot 
of land, then design and construct buildings that would 
promote community sustainability, attract investors to their 
community and be able to sustain neighborhood integrity. 
Through the use of real life civic engagement, the lesson, 
I feel was a wonderful success, because not only did we 
create a new Waverly Community, the project gave them 
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