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I. INTRODUCTION 
 
Founded in 1826, the Maryland Institute College of Art (MICA) is an international leader in art and 
design education and a center of excellence for the fine and applied creative arts. The past fifteen years 
has been an extraordinary period of growth and transformation for MICA. The College has increased the 
number and scope of its programs, internationalized its student population, created a residential campus, 
developed a 21st century technological and fabrications infrastructure and extended its reach and 
reputation locally, nationally and internationally. Throughout this period, MICA has demonstrated a 
commitment to excellence and innovation through inspired leadership, holistic and student-centered 
pedagogies and the rigorous preparation of thoughtful, aspiring professionals and creative thinkers and 
makers. The development of a formalized process of assessment has been central to these efforts. This 
process is integrative, broadly inclusive of faculty, staff and students and aligned with the mission and the 
pedagogical context of art and design education. Over the past two years, new leadership at the College 
has embraced and accelerated this agenda of assessment of student learning in order to advance rigorous 
programs and further inform institutional growth.  

This Monitoring Report focuses on the Middle States Commission on Higher Education’s request to 
document “the further development and implementation of a systematic, organized, and sustainable 
process to assess the achievement of institutional and program level student learning outcomes in all 
academic programs with evidence that assessment information is used to improve teaching and learning 
(MSCHE Standard 14, Assessment of Student Learning).” This report presents a comprehensive review 
of MICA’s progress to implement a systematic, organized, sustainable process to assess the achievement 
of institutional and program level student learning outcomes in academic and co-curricular programs and 
student and academic support services relative to MSCHE Standard 14. Given the connection between 
Standard 14 and the development of resources, infrastructure and integrated assessment and planning 
processes at the institutional level (MSCHE Standard 7, Institutional Assessment), this report also describes 
the larger context of institutional assessment and planning within which this work is taking place. 

Since our last report, MICA has established an Assessment of Student Learning Plan and completed a full 
cycle of direct assessment. The results from this cycle of direct assessment have provided a basis for 
program improvement, institutional decision-making and resource allocation that supports MICA’s 
educational mission.  
 
II. NEW LEADERSHIP & USE OF ASSESSMENT TO GUIDE INSTITUTIONAL PLANNING 
 
MICA has 16 undergraduate Bachelor of Fine Arts (BFA) degree programs and 19 graduate Master of 
Fine Arts (MFA), Master of Arts (MA), Master of Professional Studies (MPS), and post-baccalaureate 
certificate programs, as well as offerings for youth, adult and online learners taught through MICA Open 
Studies. In Fall 2015, MICA’s headcount enrollment was 2168 students (2091.5 FTE) with 1767 
undergraduates (1754.4 FTE) and 401 graduates (337.1 FTE). In Spring 2016, MICA’s headcount 
enrollment was 2021 students (1961.5 FTE) with 1673 undergraduates (1661.3 FTE) and 348 graduates 
(303.3 FTE). In 2015-16, MICA’s students came from 48 states and 52 countries. They were served by a 
faculty of 159 full-time (149.6 FTE) and 212 part-time (82.5 FTE) artists, designers, writers and scholars. 
 
In July 2014, Samuel Hoi was named the new President of MICA, succeeding Fred Lazarus IV, who 
retired after a thirty-six-year tenure as President. In August 2015, Dr. David Bogen became Vice 
President for Academic Affairs and Provost at MICA, succeeding Ray Allen, who retired after twenty 
years as chief academic officer. Through the intensive development and expansion of the College 
campus, academic programs and physical and technological infrastructure, President Lazarus and his 
team established MICA’s position among its peers as an institution that adapts and innovates in response 
to change. Under President Hoi’s leadership, MICA is focused on the development of an institutional 
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culture, programs and operations that address the needs of a student population that is increasingly 
diverse, globally-oriented and technologically and professionally astute. President Hoi has established a 
team-based, collaborative approach to institutional planning and decision-making and has prioritized the 
improvement of core systems, including assessment, evaluation and planning. 
 
Survey data from the National Survey of Student Engagement (NSSE) and the Strategic National Arts 
Alumni Project (SNAAP) indicates MICA’s strength as an institution that affirms institutional learning 
outcomes and creates benchmarks for assessing where and how to make change and support further 
student success. Results from NSSE in 2014 demonstrate that MICA outpaces its AICAD (Association 
of Colleges of Art & Design) peers and other U.S. private nonprofit institutions in the effectiveness of 
student learning in two engagement indicators: higher-order learning and reflective and integrative learning. In 
2012, 91% of MICA alumni surveyed through SNAAP reported a high level of satisfaction with their 
experience at MICA. Through SNAAP, alumni also reported high satisfaction with their sense of 
freedom and ability to take risks, their acquisition of critical thinking skills, creative thinking, mastery 
of discipline and artistic technique while at MICA. These skills and habits are reflected in MICA’s 
Institutional Learning Outcomes. 
 
MICA’s progress on Standard 14 has been achieved by completing the implementation of elements 
identified in the key sections of the Periodic Review Report (Section V, B: The Assessment of Student 
Learning) and by the completion of a cycle of assessment in all academic programs and support areas. 
The core of this work involves a significant cultural shift in the way faculty and staff orient to their 
responsibilities as teachers and professionals. The assessment process has been a powerful catalyst to 
bring faculty and staff together to explore their shared purpose to enhance student learning. They now 
see their work not just within their own classes, or within their own programs or local areas of 
responsibility, but rather, as part of an integrated whole that can be assessed and improved in line with a 
broader collective context that includes all elements of the student educational experience.  
 
For example, this year MICA has been running two major planning task forces: One on community 
engagement and another on diversity, equity, inclusion and globalization. Both of these task forces are inclusive of 
faculty, students, staff and administrators, and both will make recommendations for the improvement of 
academic programs, co-curricular programming and student services. As part of this work, faculty and 
staff have adopted a strategy of reviewing the Institutional Learning Outcomes in light of aspirations in 
these areas and have tested the mapping of Program Learning Outcomes to Institutional Learning 
Outcomes to analyze the existing curriculum for its alignment with institutional goals and as a basis for 
making concrete recommendations for improvement and reform. 

Another institutional working group, the Professional Development Committee, has implemented a 
college-wide entrepreneurship program as the result of indirect assessment. After cross-referencing 
findings from several surveys including SNAAP (2011-2012); the First Destination Survey (2012); 
MICA’s Graduating Student Surveys (2007-2012); and employer feedback (2013-2014), the committee 
identified a number of competencies and skills that were missing or weak in MICA’s educational 
experience: financial literacy, information literacy, digital literacy, project management, writing and 
entrepreneurship and business skills. The Center for Career Development targeted these gaps by hiring 
new staff and launching new programming for MICA students and alumni under the banner of 
#MICApreneurship.  
 
MICA has further developed a culture of meaningful assessment by providing faculty and staff the tools 
and contexts to see their work as part of the larger MICA educational experience. Through this work, 
faculty and staff have developed a collective awareness of how assessment of student learning functions 
as a toolkit for curricular and programmatic improvement—an awareness that will be central to our 
future development as an institution committed to improving what we do within a dynamic context of 
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change. The establishment of a comprehensive approach to assessment serves as a foundation for 
academic and strategic planning that is meaningful, action-oriented and aligned with the new MSCHE 
standards. It also forms the basis for our next institutional self-study and MSCHE accreditation in 2018-19.  
 
 
III. IMPLEMENTATION OF ASSESSMENT OF STUDENT LEARNING  
 
This section provides documentation to demonstrate that MICA’s student learning assessment process is 
an authentic practice used consistently throughout the institution to guide programmatic change and 
enhance student learning and achievement, and that the appropriate time, resources and attention are in 
place to support the assessment of student learning. 100% of MICA’s academic and co-curricular 
programs have now completed a cycle of program learning outcomes assessment and the effects are 
evident campus-wide. Assessment results have informed improvements in a range of activities, courses, 
pedagogical approaches, systems, programs and curricula with the aim of improving student agency, 
engagement, safety, self-direction, conceptual abilities, technical skills and writing.  
 
Through this process, MICA has established a system of student learning assessment that provides 
data to inform opportunities for change and innovation in all areas of the College including the 
administration, academic programs, academic support services and student activities. Deans, associate 
deans, chairs, program directors, faculty and staff have whole-heartedly participated in the 
implementation of our assessment system and recognize the positive benefits of learning assessment to 
guide program analysis and improvements and to provide a transparent approach to decision-making, 
resource allocation and goal-setting. We have established an institutional infrastructure for 
assessment that positions the discussion of student learning assessment results within larger processes 
of program, course and curriculum development and budget prioritization. 
 
Standard 14: Assessment of Student Learning 
Since June 2014, MICA has made deliberate advances to activate a campus-wide system for the 
assessment of student learning. The following chart provides an overview of the documents, processes 
and organizational practices that demonstrate the ways MICA’s Assessment of Student Learning meets 
the expectations and fundamental elements of MSCHE Standard 14, Assessment of Student Learning. 
 

Standard 14 Fundamental Elements Document(s), process, organizational practices that demonstrate compliance with 
this Fundamental Element 

Clearly articulated statements of expected 
student learning outcomes (see Standard 
11: Educational Offerings)*, at all levels 
(institution, degree/program, course) and 
for all programs that aim to foster 
student learning and development, that 
are: 
 

 

•MICA’s Institutional Learning Outcomes represent the alignment of mission, institutional 
core values and strategic goals.  
• MICA’s faculty and staff have articulated an interrelated hierarchy of learning outcomes 
for the 50 curricular and co-curricular programs on their curriculum and activity maps.  
• Curricular and Activity maps identify the introduction, development and mastery of 
student learning outcomes and demonstrate coherent and purposeful programs of study 
and student support. 
• College-wide syllabi guidelines require course level outcomes and assessment aligned with 
program level outcomes. 

 appropriately integrated with 
one another; 

• Assessment templates (curriculum maps, assessment plans, pre-scoring templates, and 
assessment reports) provide the workspace for departments and programs, including co-
curricular programs, to align program learning outcomes with institutional learning 
outcomes.  
• Curriculum maps demonstrate where program learning outcomes integrate into the 
program coursework through careful planning.   
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• The 3-year Program Assessment Plan document records an ongoing assessment process 
for each program. It indicates a cycle for assessment of each outcome and the methods that 
will be used for the assessment. 
• The Pre-Scoring Template shows concepts that align the assignment or prompt to the 
program learning outcome. 

 consonant with the standards 
of higher education and of the 
relevant disciplines 

• Data and results from SNAAP and NSSE surveys demonstrate that institutional and 
program goals and outcomes for student learning are in keeping with standards in higher 
education and peer institutions, especially those within AICAD, a non-profit consortium of 
42 like-nature leading art schools in the US and Canada, of which MICA is a member. 

A documented, organized, and sustained 
assessment process to evaluate and 
improve student learning 

• MICA’s Institutional Assessment Plan provides a comprehensive overview of the process 
for assessment of student learning in academic and co-curricular programs of the College. 

 that meets the following criteria: 
 systematic, sustained, and 

thorough use of multiple 
qualitative and/or quantitative 
measures that: 
– maximize the use of 

existing data and 
information; 

– include direct evidence of 
student learning 

– clearly and purposefully 
relate to the goals they are 
assessing; 

– are of sufficient quality 
that results can be used 
with confidence to inform 
decisions; and 

 

• All programs use direct evidence of student learning and sampled existing data and 
information for program assessment. 
• At the institutional level, MICA is using indirect measures (NSSE and SNAAP, The 
Outcomes Survey/MICA’s First Destination Survey, and MICA’s own Graduating Student 
Survey) with direct measures to identify areas where college students need support, such as 
in the area of written communication. 
• Some programs also used indirect evidence that provided qualitative data for a more 
nuanced perspective on the results related to the goals being assessed.  
• Authors of program assessment reports are candid about their methodology and recognize 
in the report actions to improve in assessment of student learning. 
• “Assessment of the Assessment” Rubrics provide feedback to the departments, programs 
and the Institutional Assessment Committee on 7 different aspects of program assessments. 
• Files of student work demonstrate the range of work collected and scored per rubric 
dimension that will prove a valuable resource for future assessment work. 

 support and collaboration of 
faculty and administration 

• MICA’s Institutional Assessment Committee has 16 members including faculty and staff 
representatives from graduate, undergraduate, art education, the liberal arts core, open 
studies, fine art, design, career development and institutional research.  
• The Provost’s Council establishes assessment of student learning as a priority and guides 
and supports the assessment process. Its membership includes the provost, vice provosts, 
deans, and associate deans of the academic programs and service units.  
• President’s Council values assessment as an immediate priority and key to strategic 
planning. This council includes the President, all Vice Presidents, the Provost, Vice 
Provosts, and an undergraduate Associate Dean. 
• 15 Faculty Assessment Coaches from many areas of the College support chairs, program 
directors and faculty with the implementation of assessment practices.  
• Monthly meetings with undergraduate department chairs and graduate directors 
incorporate workshops, activities and information sharing to support the implementation of 
the assessment cycle.  
• A Graduate Assessment Working Group of faculty, assessment coaches, the dean of art 
education, associate dean of graduate studies, and vice provost for research & graduate 
studies developed a coordinated plan for the alignment of program assessment with specific 
divisional learning outcomes in Graduate Studies. 
• Assessment workshops were attended by both faculty and staff from student affairs and 
academic services units.  
• The Office of Instructional Advancement and Technology supports the integration of 
technology in teaching and learning at the college and has led research to inform the 
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selection of a new Learning Management System for the College. This will integrate 
program assessment activities and data sharing around those activities with the ongoing 
development of resources and instructional documents and videos for faculty and staff to 
support the assessment process. To date, MICA has reviewed 4 LMS and integrated 
assessment systems and two have been piloted this year.  

 clear, realistic guidelines and 
timetable, supported by 
appropriate investment of 
institutional resources 

• The 2016 Assessment Cycle provides guidelines, a timetable and instructions for the 
annual assessment process  
• MICA has made a strategic investment in planning, building, and implementing a process 
of the assessment process and infrastructure to support the assessment plan in AY16. With 
the planned addition of a staff position in this area, MICA will increase its investment in 
assessment in AY17.  
• Since January 2015, MICA has hired three consultants to support the development and 
implementation of the assessment cycle, supported incentives for an assessment coach 
system, and funded faculty and staff to attend training and development conferences and 
workshops. 
• In AY17, the Provost will hire a Dean for Educational Planning and Innovation to 
advance and provide leadership to these practices on an ongoing basis.  

 sufficient simplicity, 
practicality, detail, and 
ownership to be sustainable 

• The AY16 program assessment schedule, timeline and process were guided by the 
Institutional Assessment Committee, implemented by faculty chairs and directors, and 
embraced by the faculty as a whole.  
• Faculty and departments thoughtfully tailor their program assessment plans, tools and 
methods to support programmatic needs, pedagogical techniques and educational values.  

 periodic evaluation of the 
effectiveness and 
comprehensiveness of the 
institution’s student learning 
assessment processes 

• Assessment coaches pair together to conduct an assessment of the program level 
assessment for each area using a rubric (the Rubric for Assessment of Program Learning 
Outcomes Assessment). 
• The Institutional Assessment Committee reviews these reports and scores to evaluate the 
effectiveness of the current assessment plan and make any modifications or improvements 
accordingly. 

Assessment results that provide 
sufficient, convincing evidence that 
students are achieving key institutional 
and program learning outcomes 

• Program Assessment Reports document qualitative and quantitative results from the 
direct assessment of student learning in the College’s academic and co-curricular programs. 
Programs set ambitious benchmarks [often 80%] for achievement and have clearly 
articulated plans for improvement. 
• Indirect measures such as NSSE, SNAAP, graduating student surveys and alumni surveys, 
as well as rising retention and persistence to graduation statistics, also provide indirect 
evidence that MICA students are achieving institutional and program outcomes.  

Evidence that student learning 
assessment information is shared and 
discussed with appropriate constituents 
and is used to improve teaching and 
learning 

• Full faculty retreats in January 2014 and 2015 focused on aspects of assessment including 
the development of institutional learning outcomes and course level assessment. In January 
2016, faculty engaged in program-based discussions of data and scoring/results to identify 
areas of strength and those needing improvement. Chairs and directors generated 
assessment reports from these discussions.  
•There has been 100% participation by all 50 curricular and co-curricular programs in the 
assessment process and strong attendance by faculty and staff at workshops.  
•The Institutional Assessment Committee is reviewing “assessment of assessment” reports 
and scores to evaluate the effective of the current assessment plan and make any 
modifications or improvements accordingly. 

Documented use of student learning 
assessment information as part of 
institutional assessment 

•Documentation of student learning and learning outcomes assessment informs actions and 
the distribution of resources at the institutional level. Specifically, assessment has led 
directly to the establishment of new institutional programs for English language learners, 
professional development (MICA’s entrepreneurship) and a focus on writing for both 
undergraduate and graduate populations. 
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IV. DEVELOPING AN INFRASTRUCTURE FOR ASSESSMENT 
 
As a learning-centered institution, MICA has established a set of critical resources that anchor assessment 
within the educational mission of the College and integrate the responsibility for these practices into the 
roles of individuals and groups across campus, including executive officers, academic and staff leadership, 
faculty, staff and students. The following components comprise MICA’s Institutional Infrastructure for 
Assessment and represent the College’s commitment to provide the appropriate structure to ensure 
effective planning and sustained support for assessment. 

A. Institutional Assessment Committee 
Launched in the 2014-15 academic year, the Institutional Assessment Committee is part of the College’s 
structure of shared governance and guides the institutional process to evaluate student learning. It 
focuses on the articulation of learning outcomes for students, the ways these outcomes advance and align 
with the College mission and the process to assess and improve student attainment of these outcomes. 
Faculty, deans and administrators comprise the membership of the committee that represents all 
academic units and the divisions of student affairs, academic services and institutional research. The 
committee serves as a centralized team that oversees the implementation of the Institutional Assessment Plan 
throughout the College.  
 
The Institutional Assessment Committee is responsible for assuring that the assessment of student 
learning is an integrated, effective, efficient and purposeful process by: 
 creating clear, realistic guidelines for assessment, 
 defining long-term and short-term assessment timelines,  
 providing transparent and consistent communication about expectations for assessment, 
 distributing and refining templates for assessment, 
 presenting training workshops and resources to the community, 
 reviewing program assessment plans, reports and evaluations, 
 advocating for a strong assessment plan among peers and leadership,  
 recommending resources to advance assessment practices and their effectiveness on campus, and 
 advising the Provost and Provost’s Council on resources required to sustain a culture of 

assessment on campus as part of institutional planning.  
 
In 2014-15, the Institutional Assessment Committee focused on the following aspects that contributed to 
the effort to build the structure and culture for assessment on campus: 

1. A comprehensive audit of the surveys administered on campus informed the committee’s 
knowledge about indirect evidence available to support institutional and program level 
assessment.  

2. The development of a pilot assessment of the MAT (Art Education) program. This pilot 
revealed the breadth of research, data collection and tools and templates required to conduct 
program level assessment. It also provided actionable data that informed recommendations for 
the improvement of the internship sequence in the MAT program. 

3. As part of the process of identifying resources for assessment, the first of several consultants, 
Stacey Rohrbach, provided a workshop for the Institutional Assessment Committee regarding 
effective tools for assessment of student learning in the classroom on January 15, 2015. 

4. The committee hosted a faculty retreat on January 16, 2015, that engaged all full-time faculty 
(and any adjunct faculty who chose to attend) in a daylong workshop focused on course level 
assessment, grading practices and the use of rubrics to communicate course level expectations. 
Faculty from various undergraduate and graduate programs shared examples of best practices for 
fair and transparent systems for evaluation. These models were then made available to the MICA 
community for research and reference in a shared Google Drive folder. 
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In 2015-16, the Institutional Assessment Committee oversaw the implementation of a cycle of 
assessment throughout the College and provided the appropriate communication, templates, timeline, 
resources and training. The members of the committee actively participated in assessment conferences, 
webinars and workshops outside of the College and invited two assessment consultants. The committee 
held regular sessions for assessment coaches, program directors, chairs and faculty and hosted meetings 
with academic services and student affairs to support the implementation of assessment in those areas. 
The committee members joined the coaches in their support of individuals who had questions about 
assessment activities. The committee has analyzed the results from program assessments in concert with 
data from surveys to inform an assessment of its institutional learning outcomes. The Institutional 
Assessment Committee is also reviewing program assessment reports, as well as using results from the 
“assessment of the assessment” to improve the process across the institution. In the next year, the 
committee will recommend area and division deans to report on learning outcomes assessment and 
opportunities for improvement in their areas. 
 
Educational Planning & Implementation Committee (EPIC) 
Formed in 2010, the Educational Program Implementation Committee (EPIC) served as the central 
steering committee for pan-programmatic educational initiatives and goals articulated in MICA’s current 
strategic plan, the 20/20 Plan. As part of this work, EPIC was responsible for aspects of the student 
learning outcomes assessment prior to the establishment of the Institutional Assessment Committee. It 
initiated the process of developing an institutional assessment plan that required the articulation of 
student learning outcomes at the College at divisional and program levels. In addition, EPIC led the 
process of the articulation of Institutional Learning Outcomes in 2013-14. In 2014-15, EPIC delegated 
responsibility for management of the assessment agenda to the Institutional Assessment Committee and 
has begun to focus on larger planning and evaluation work, including changes to the MSCHE standards 
and developing a process to align our self-study and accreditation with our next cycle of academic and 
strategic planning.   
 
B. Appointment of Faculty Assessment Coaches  
Fifteen Faculty Assessment Coaches have been assigned to the department chairs, graduate directors and 
faculty to support the implementation of their program assessment plans. Each coach receives a stipend 
to work with approximately three academic programs on a one-on-one basis through the steps of the 
assessment process including: an audit of current program assessment practices; the development of 
program assessment plans, tools and methodologies (i.e. writing rubrics, identifying sample sizes, 
collecting and scoring student work); and the writing of program assessment reports. At the end of the 
assessment cycle, assessment coaches work in pairs to conduct the “assessment of the assessment” or 
reviews of the program level assessment for each area using a rubric with the documentation submitted 
to assessment archives for each program. This work is ongoing and assessment coaches continue to 
provide follow-up help to refine outcomes, identify and collect data, and improve rubrics and tools for 
assessment. 
 
As part of their development, coaches attended three separate training workshops in fall 2015 and spring 
2016 and spearheaded the gathering of smaller assessment groups (such as an assessment working group 
in Graduate Studies) that disseminated discussion about assessment across the College. Three of the 
faculty assessment coaches also serve on the Institutional Assessment Committee and facilitate 
communication with the committee regarding the progress and engagement in the College community 
with the assessment process.  
 
C. Appointment of the Dean of Educational Planning and Innovation  
Starting in AY17, this new position in the Provost’s Office will anchor accreditation and institutional 
effectiveness and sustain the implementation of student learning outcome assessment. The Dean of 
Educational Planning and Innovation will co-chair the Institutional Assessment Committee and work 
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directly with Assessment Coaches and Deans to assure quality improvements based on assessment. In 
collaboration with the Institutional Assessment Committee, this position oversees the ongoing 
implementation of the Institutional Assessment Plan and continues to train the community in assessment 
best practices. This new position is a direct result of campus-wide assessment activities and the work of 
the College to align assessment activities with planning and budget processes.  
 
D. Technology Infrastructure for Assessment  
The Institutional Assessment Committee has built an extensive set of resources open to the MICA 
community available on Google Drive called “2015-16 Assessment Resources and Materials.” This folder 
tree includes: templates, inventories, curriculum maps, learning outcomes, surveys, guidelines, rubric 
resources, consultant workshop materials, learning outcomes resources, answers to FAQ’s, Assessment 
memos and guides, etc. These resources will be available on MICA’s website by the end of summer 2016. 
Currently, assessment archives for each program are also collected on Google Drive. The Academic 
Technology Planning group at MICA has linked its planning to the work of the Institutional Assessment 
Committee by identifying the selection and implementation of a new integrated learning management and 
portfolio system as one of its top priorities. This selection process is underway with pilot groups testing 
two alternatives, both of which support evidence-based assessment in an art and design context.  
 
 
V. CYCLE OF PROGRAM LEARNING OUTCOMES ASSESSMENT 
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A. Articulation of Learning Outcomes 
MICA has articulated a hierarchy of learning outcomes that links institutional outcomes, program 
outcomes and course/activity level outcomes in academic, co-curricular, core foundation and liberal arts 
(general education) programs. The establishment of shared and integrated institutional learning outcomes 
advances the College mission and student learning, and supports the ability to collectively pursue strategic 
planning goals. These learning outcomes also align MICA with standards for art and design education at 
the college level, as articulated by the specialized accreditation agency the National Association of 
Schools of Art & Design (NASAD).  
 
As outlined in MICA’s 2014 Periodic Review Report to MSCHE, MICA’s Educational Planning & 
Implementation Committee (EPIC) engaged the faculty and the campus community in a year-long 
process to develop Institutional Learning Outcomes in AY14. After extensive feedback from all 
constituencies, the final Institutional Learning Outcomes were presented at a full faculty meeting and 
distributed to the College at the end of the spring semester. In fall 2014, a graphic designer developed 
visual representations of the Institutional Learning Outcomes to better share the outcomes with the 
College.  
 
MICA’s Institutional Learning Outcomes are the following:  
Through a unique integration of creativity, community and personal agency, MICA provides an educational experience 
that prepares graduates to work with others, lead, and transform the community and society in which they live and work. 
MICA prepares its graduates to: 
 
1.   Master skills and knowledge appropriate to a discipline, field or area of research and inquiry. 
2.   Develop a sustainable and creative practice that envisions and engenders new possibilities. 
3.   Maintain a commitment to excellence and an authentic personal voice through rigorous 

exploration of their work and practices. 
4.   Navigate diverse, complex and dynamic environments while embracing ambiguity and 

uncertainty. 
5.   Generate research that utilizes and communicates complex ideas across disciplines through critical 

engagement, writing, speaking and making. 
6.   Work effectively with diverse communities, locally and globally, through collaboration, 

empathy, curiosity and open-mindedness. 
7.   Evaluate and respond to the social, ethical and environmental impacts of personal and creative 

choices. 
8.   Acquire appropriate information, skill sets, resources and partners in order to enhance a 

professional life and practice. 
9.   Demonstrate confidence in work developed through risk-taking, experimentation, 

perseverance and self-reliance. 
10. Reflect on and question their assumptions and those of others in order to re-imagine ways of 

thinking, making and seeing. 
 
B. Program Assessment System  
All MICA programs have activated their assessment plans and completed a cycle of direct assessment of 
two program learning outcomes. Using their established learning outcomes and curriculum maps, 
programs developed and honed their assessment tools and methodologies with each step of the process. 
Faculty and staff designed rubrics, identified appropriate sample sizes, collected data and developed 
scoring practices for the review of student work. Reports capture each program’s process and include 
results that revealed new insights and confirmed assumptions regarding student learning in their 
programs. Although this cycle was the first for many, we are confident that the results are of sufficient 
quality to form the basis for new planning and improvements. Many found real value in the completion 
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of the cycle, and there is an enthusiasm for continued work to build knowledge and bring data on student 
learning into focus. Because this was our initial round, many programs have quickly identified how they 
will improve their tools and methodologies to sustain assessment moving forward.  
 
All MICA programs have completed the following aspects of the system of student learning assessment 
at the college. All programs have: 
 

a.  Articulated the learning outcomes that align with institutional or division learning outcomes. 
b.  Completed a curriculum or activity map that identifies where learning outcomes are being met in 

the program and where they will be assessed.  
c.  Collected outcomes assessment data that is both qualitative and quantitative.  
d.  Analyzed the outcomes assessment to identify program strengths, areas to improve, innovations 

in program delivery, and ways to maintain quality. 
e. Documented the results and outcomes from the assessment process in an annual assessment 

report.  
f. Engaged in a process for “assessing the assessment” and have reviewed the process for 

refinements and improvements of methodologies, tools and approaches. 
g.  Written a narrative describing the three-year program assessment plan that includes a timeline 

for assessment and describes the plan for assessing all program outcomes on a three-year cycle (to 
be completed by June 2016). 

 
Documentation of the full cycle of assessment for each academic and co-curricular program is summarized in 
this chart, “Summary Program Analysis and Improvement Based on Assessment.” 
 
Data Used to Assess Student Work 
Data samples included student work samples collected over time: capstone projects, exhibitions, papers, 
notes from observations, student reflections, preparations for thesis projects, critiques and presentations, 
student surveys, reports on student work, and student performance in targeted workshops. MICA has 
many small programs that often chose to sample all of their student work. Because of the size, samples 
from small programs are often not anonymous. Larger departments established processes for identifying 
samples randomly across sections. Student work collected consists of: high quality digital image files, 
electronic presentation files, pdf files of papers, movie files, etc. Details about sample sizes, assessment 
methodologies and rationales for various approaches to program assessment work are articulated in 
Program Assessment Reports. 
 
C. Themes for Assessment  
With this cycle of program level assessment there were recurring themes that consistently guided the 
program level assessment process. Curricular and co-curricular programs focused on questions related to 
the mastery of the creative discipline and explored the balance between form, technical skill, content 
and conceptual development evidenced in student work. The program outcomes addressing this focus 
align with the MICA Institutional Learning Outcome: MICA prepares its graduates to master skills 
and knowledge appropriate to a discipline, field or area of research and inquiry. As a result of this 
alignment, evidence of consistently high achievement for this outcome in program level assessment 
provides results of strong student attainment of this institutional learning outcome. Examples from 
specific graduate and undergraduate programs are provided below. 
 
A second theme dominant in the curricular and co-curricular program assessments was students’ ability 
to communicate complex ideas in art and design through writing, speaking and presentation. 
These program level outcomes identified for this assessment align with MICA’s Institutional Learning 
Outcome: MICA graduates will generate research that utilizes and communicates complex ideas 
across disciplines through critical engagement, writing, speaking and making. Results from this 
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program level assessment indicate that student writing often scores lower than expected. These results 
have informed proposals and plans for more comprehensive, college-wide support programs to bolster 
students’ communication skills through workshops, peer-to-peer mentoring and stronger partnerships 
with the Writing Studio. MICA’s Institutional Writing Task Force is leading the implementation of these 
efforts. Examples from specific graduate and undergraduate programs are provided in the next section. 
 
Finally, many programs explored variations in the level of attainment of these outcomes by particular 
student demographics. Several programs compared the results of transfer students, English Language 
Learners, different year levels and majors as part of their analysis. Results of these studies are 
documented in the reports and guide improvements to support particular populations. For example, one 
of MICA’s largest undergraduate majors, Graphic Design, found evidence that transfer students score 
lower on program learning outcomes related to form and content. The program is now adding supports 
for transfer students.  
 
 
VI. RESULTS OF LEARNING OUTCOMES ASSESSMENT  
 
A. Focus on Writing in the Undergraduate Curriculum 
Reflected across the programs from these assessments is a desire for new and improved strategies to 
support student writing.  
 
Students in the BFA programs take a general education curriculum in the Liberal Arts provided by the 
departments of Humanistic Studies and Art History, Theory and Criticism. Faculty in these departments 
assess the general education curriculum separately from the specific degree programs. Students are 
assessed in the attainment of their ability to communicate ideas in written form through papers submitted 
as part of first year and senior year coursework. Findings indicate that first year students meet or exceed 
benchmarks for writing competency and evaluating ideas to make judgments, but the advanced students 
do not meet higher benchmarks for these skills. In response to these findings, the liberal arts program is 
adding a required writing class at the 300 (junior) level and is strengthening writing assignments at the 
200 (sophomore) level. Liberal Arts faculty will also place more focus on critical thinking and use of 
citations and bibliographies in their teaching in the curriculum. The program also intends to expand 
workshops and programs with MICA’s Decker Library and the Writing Studio to provide more support 
for students in information literacy and writing.  
 
Indirect assessment in the Liberal Arts core also supports these findings and indications of future success 
are good. Students acknowledge that liberal arts coursework improves their writing. A survey of students 
in all liberal arts courses in Fall 2015 showed that 71.7% of students responding (N=2016) agreed or 
strongly agreed with the statement that the work in those classes helped improve their writing.  
 
The BFA in Fiber assesses its students on their attainment of writing for professional practice through a 
portfolio of written materials (cover letter, resume, artist statement, etc.) developed as part of a senior-
level studio course. Recent findings indicate that student writing lacks a command of audience, context 
and language choice. As a result, the program is organizing a collaborative lunch with MICA’s Meyerhoff 
Center for Career Development, the fiber faculty and senior students to provide initial feedback and to 
elaborate on discipline-specific professional writing. In addition, the program is increasing writing 
requirements and instituting peer-reviews and tutoring; they are also introducing a new series of writing 
prompts in junior level courses.  
 
The BFA in Interdisciplinary Sculpture assesses its students on their attainment of written communication 
skills as observed in artist statements included in a professional portfolio in a senior studio course for the 
major. In recent findings, the faculty identified that students need to improve their awareness of context 
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(social, political, economic, environmental, etc.) and their use of specific examples in thesis statements. 
As a result, the Interdisciplinary Sculpture BFA program is adding lectures and writing workshops for 
seniors and introducing new writing assignments in both sophomore and junior courses.  
 
The BFA in Ceramics assesses its students on their attainment of strong communication skills through 
writing artist statements submitted at the end of the first semester of a year-long senior capstone 
experience. Findings led the program to conclude that coursework in the major should clarify what makes 
a powerful artist statement. In response, the program now employs scaffolded exercises for artist 
statements in sophomore level courses and has introduced peer-to-peer review of writing throughout the 
curriculum.  
 
Indirect data from the Strategic National Arts Alumni Project (SNAAP) supports these program level 
findings for needed improvements in writing. MICA alumni report the high importance of writing in 
their professional lives and low attainment of this skill while at MICA. The alignment of these needs 
across programs supported by the alumni survey data informs and confirms our plans to create 
coordinated support to build confidence and ability in our students in the area of writing. MICA’s 
Institutional Writing Task Force is leading the implementation of these efforts. 
 
B. Focus on Mastery of Discipline: Balancing Skill & Content in the Undergraduate Curriculum 
MICA is working to balance technique and skill with content and meaning. This year, many programs 
assessed outcomes related to aspects of the mastery of skills in their disciplines.  
 
All students in the BFA program take a shared first year of coursework in the Foundation program, which is 
assessed separately from specific degree programs. Outcomes include the attainment of technical skills to 
utilize art and design media and conceptual skills to construct meaning in their work as observed in 
student work from three foundation courses, Elements I, II and Drawing II. Recent findings indicate that 
students excel in risk-taking and creation in Elements coursework, but need more support in materials 
and their manipulation and in ideation in Drawing II. As a result, the program is restructuring the 
drawing sequence and redesigning the curriculum to include gateway projects to serve as indicators of 
student progress. The program is also developing more course-embedded support for drawing and work 
with materials.  
 
Students in the BFA in Architectural Design are assessed for their attainment of fundamental architectural 
and environmental design principles using student portfolios completed for Integrated 3D Design and 
Architectural Lab 1, sophomore and junior level courses. Findings indicate that students excel in artistic 
and creative skills inherent in composition, yet lack a nuanced sense of designing for diversity in regard to 
the particular needs of users. As a result, the program will reinforce complex topics by augmenting 
vertical learning within the curriculum through course alignments and block scheduling. When scheduled 
within a block of time, concurrent studios will be able to share guests and encourage student dialogue 
about diverse client and user needs across levels.  
 
The BFA in Animation assesses its students for their attainment of the full range of animation concepts 
using the fall semester final critique of the senior thesis project as the basis for assessment. Recent 
findings indicate that the student work is strong in technical skill, yet weaker in personal and creative 
expression. As a result of these findings, the program is revising the degree plan to decrease core 
technical requirements and increase electives and project-based studio courses to allow students the 
opportunity to improve technical skills while also advancing the exploration of complex ideas.  
The BFA in Film and Video assesses its students for their attainment of technical skills and preparation in 
various aspects of the production of film and video through senior thesis projects. Findings indicate that 
the program needs to focus more attention on academic and conceptual development, while also 
retaining its emphasis on technical training with professionals and high-end equipment. As a result of 
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these findings, the program has introduced specific coursework and assignments that will cultivate more 
creativity within the curriculum by integrating story or concept development and structural 
experimentation within its technical courses. 
 
The BFA in Interactive Arts assesses its students for their ability to analyze interactive systems and 
mechanics through sophomore level final projects. They are also assessed on their ability to synthesize 
multiple media through senior level thesis projects and presentations. Findings at the sophomore level 
indicate that students will benefit from more support with the critical vocabulary of systems inherent to 
the practice of interactive art and design. Findings at the senior level indicate that students working on 
team-based projects need support to build better testing and presentation skills. As a result, the program 
has introduced a new elective course on systems thinking and will continue to develop new pedagogical 
methods of critiquing, testing games and discussion with more focus on small breakout groups, online 
writing and other methods to support different learning styles. In addition, the program is integrating 
group projects, collaborations, public presentations and game testing events with outside experts.  
 
The BFA in Photography assesses its students for their attainment of visual literacy and effective 
communication skills through portfolios submitted as part of their culminating senior thesis project. 
Recent findings indicate that students are not achieving outcomes for depth and consistency in visual 
work. As a result, the program has instituted formal, required reviews for students at midpoint and senior 
levels to provide more feedback on progress through the program and to increase opportunities for 
faculty feedback and guidance.  
 
C. Graduate Studies Assessment of Divisional Outcomes 
The nineteen graduate programs at MICA are housed within two divisions; sixteen programs are 
supported by Graduate Studies and three are supported by Open Studies. Students in the sixteen graduate 
programs in Graduate Studies were most recently assessed in the attainment of program learning 
outcomes that align with two specific graduate divisional learning outcomes. Identified by the graduate 
assessment working group, these two outcomes relate to students ability to (1) transform their practices 
and ways of working and (2) communicate ideas through writing and speaking. Assessment 
coaches worked with graduate program directors to identify and evaluate the program outcomes that 
aligned with these divisional outcomes.  
 
Transformation / Mastery of the Discipline 
At the divisional level, findings indicate that the majority of graduate students are achieving benchmarks 
for the attainment of mastery of their discipline through the transformation of their personal practices. 
However, a few graduate programs have identified needed improvements in this area. These examples are 
described below.  
 
The one-year MA in Social Design assesses its students on their demonstration of research and analysis of 
social problems. From a review of culminating thesis publications, findings indicate that student learning 
is strong in design research and exploration of complex social problems, but is weaker with the 
implementation of research and analysis and translating ideas into action. As a result, the program has 
added an “intervention design” education module into the spring semester seminar sequence and is 
adding a practice-based studio as an elective requirement for the degree to better support students in this 
area.  
 
The MA in Design Leadership, part of a dual degree MA/MBA with the Carey School of Business at The 
Johns Hopkins University, assesses its students on their capacity to collaborate, to activate transformative 
multidisciplinary problem solving strategies, and to apply research and design thinking skills. From a 
review of student work from two courses— (1) Collaboration, Interdisciplinarity and Multidisciplinarity 
and (2) Prototyping— findings indicate that student work needs improvement in aspects of prototyping: 
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research, ideation and iteration. As a result, the program has adjusted the assignment sequence in the 
Prototyping course to allow students more opportunity to practice these skills.  
 
Writing 
Through their program assessments, many graduate programs indicate the need to enhance support for 
writing. Samplings of these examples follow: 
 
Students in the Mount Royal School of Art MFA are assessed on their ability to orient their practice within 
broader critical contexts and to demonstrate an awareness of their place in relevant discourse. Through a 
review of culminating thesis portfolios, findings indicate strength in students’ ability to synthesize 
research in their work; however, findings also indicate their use of language and their writing skills are less 
advanced. As a result, the program has added a required seminar on the writing of artist statements to the 
spring 2016 program seminar syllabus; it also encourages peer-to-peer critique of writing and has made 
changes to advising to suggest more writing-intensive electives.  
 
The Illustration Practice MFA assesses its students on their written and visual documentation of research 
and process through culminating thesis books. Findings suggest that verbal descriptions of student work 
in this area score higher than written accounts; as a result, the program is reviewing written drafts of 
individual assignments and the thesis statements earlier in the semester cycle and is collaborating with the 
Office of Graduate Studies to create writing workshops that provide additional writing instruction.  
 
Communication 
The Master of Arts in Teaching assesses its students on their capacity to contextualize a teaching philosophy 
as observed in mid-year presentations. Findings indicate strength in their ability to contextualize teaching 
practice but weakness in their presentation and public speaking. As a result, the program has increased 
the number of assignments and workshops for public speaking early in the program sequence with the 
goal of increasing oral presentation skills over time. The program has hired a part-time faculty member to 
teach poetry and spoken word performance to help students develop confidence in public speaking. 
There will be a program faculty retreat in May to discuss pedagogy related to presentation. The program 
has also allocated funding in their operating budget to support workshops in academic language, public 
speaking and engaging audiences. 
 
The Graphic Design Post-Baccalaureate Certificate Program assesses its students on their use of appropriate visual 
communication methods for specific audiences as observed in photographic portfolio of student work 
from two core courses in the one-year program. Findings indicate that students excel in their use of 
typography as visual communication, yet will benefit from improvement in the use of diverse media to 
reach audiences. As a result, the program has changed the requirement from two typography courses to 
one hybrid Type Intensive course and introduced a new course called Transmedia Type Lab to introduce 
how typography functions in different media environments.  
 
With the assessment of the outcome regarding communication, graduate arts faculty are forthcoming in 
their reports about lower scores among English Language Learners and the difficulty of teaching English 
language acquisition. As a result of these findings, the Office of Graduate Studies has advanced the 
support system for students of diverse language and learning abilities through a new faculty hire and an 
enhanced program for English Language Learners. An English Language Learning (ELL) specialist will 
be joining the full-time graduate faculty in Fall 2016 and in coordination with undergraduate studies will 
design and implement a more robust and comprehensive plan to ensure the success of international 
students and those learning English. In addition to working with students, this new ELL specialist will 
train faculty to work more effectively with English Language Learners. 
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E. Examples of Changes to Support Student Learning in the Co-Curriculum 
Assessment of student learning outcomes has led to program level changes in the co-curriculum that 
support students collectively.  
 
Changes in Academic Services support the College as a whole and often are vital to improving student 
retention and success. Assessment in Enrollment Services this year focused on undergraduate student 
attainment of outcomes related to online registration systems and student fulfillment of curricular 
requirements. The outcomes assessed align with Institutional Learning Outcomes for professional 
development and navigation of complex environments. Findings indicate that while student competency 
improves over time at the College, the average overall performance of sophomores was low, below a 
three on a four-point scale in every category. Enrollment Services attributes these results largely to their 
limited interaction with first year students, whose registration involves much less choice and is largely 
addressed by staff in the first year Foundation program. In response, Enrollment Services and Academic 
Advising have begun to design new programming for first year students in order to better describe the 
advising process and facilitate more informed and responsible participation among sophomores.  
 
Program level changes are also taking place in The Fabrication Studios, an area of Academic Services. 
MICA's Fabrication Studios include program-specific shops and campus-wide shops open to all students. 
Assessment this year focused on outcomes for student safety and quality of work as observed in student 
work in the two major woodshops. Because there is no room for error in student safety, target scores 
were set at 100% of the students scoring a four on a four-point rubric scale, which students did not 
achieve. As a result, the Fabrication Studios have begun to create a comprehensive safety-training 
program. The first part of this program will be an orientation video, available online, covering safety 
regulations and correct use of the woodshop machinery and power tools. The second part of this safety 
training will be an online written test required as certification for access to the woodshops. 
 
The Office of International Affairs assessed students’ ability to use research to inform the selection of a study 
abroad program. Through a review of study abroad applications (that include applicant essays, cost of 
attendance worksheets, student surveys and student course approval forms), the International Affairs 
staff found that most, but not all, of the applicants utilized the research tools effectively. As a result the 
office is increasing their target for achieving this outcome to 100% and intends to support student 
applicants by creating a database for courses approved for study abroad. 
 
Student Affairs offices have used results from assessment to guide improvements to programs and to 
anchor requests for additional resources to enhance student engagement. The Office of Diversity and 
Intercultural Development assessed the ability of student participants in the Women of Color Luncheon 
Series to identify the ways in which their race and gender intersect at MICA. Through a review of student 
participant responses to a survey, findings indicate that students with more frequent attendance and more 
access to resources have a greater understanding of race and gender. The Office is requesting increased 
budget resources to support more meetings and events and to expand the network outside of the African 
American experience to include Latinas and others.  
 
Residence Life assessed the ability of student residents to articulate emergency meeting locations for their 
residence hall during an evaluation. Through the review of a survey administered to a random selection of 
student residents, findings indicate that first year students are less likely to know their emergency meeting 
location. As a result, this spring the office is conducting fire drills at targeted times when there is higher 
occupancy to ensure greater participation. In addition, students are receiving handouts and reviewing 
emergency evacuation and fire safety procedures at mandatory residential floor meetings.  
 
The Center for Career Development assessed students’ ability to identify career goals and complete a 5-year 
plan as part of their internship program, a credit-bearing course. Through a review of the 5-year plan 
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assignment in the course, Career Development staff found that students are able to articulate career goals 
and options, but struggle to make connections from where they are now to a future destination. As a 
result, the office plans to replace the 5-Year Plan assignment with a career mapping exercise that will ask 
students to plot concrete next steps and the risk factors they will be considering when starting their 
careers.  
 
The Office of Graduate Studies runs a co-curricular program for the graduate students and this year assessed 
graduate students’ ability to identify resources to propel their work and practice through a review of 
applications to graduate research development grants. In addition, the office assessed students’ ability to 
present their own creative work or professional practice through exhibition or form of public 
presentation as observed in student postings to the thesis website, MICA Grad Show. Findings from the 
assessment of each of these outcomes indicate that students’ professional presentation of their work and 
research could be improved in both image selection and quality of writing. As a result, the Office of 
Graduate Studies will be providing model examples of these submissions for reference on its website, 
collaborating with the offices of Career Development and the Writing Studio to provide student support 
with their writing, and seeking opportunities to embed information about these projects within current 
coursework, specifically the professional development courses.  
 
 
VII. PROCESS FOR INSTITUTIONALIZING ASSESSMENT OF STUDENT LEARNING 
 
A. Consultation with Assessment Experts 
Since January 2015, MICA has invited three assessment experts to campus to provide comprehensive 
training to faculty, chairs, directors and staff and to guide the Institutional Assessment Committee with 
the implementation of the Institutional Assessment Plan. In total, these consultants conducted eleven 
training workshops. All full-time faculty have attended at least two daylong assessment workshops. 
MICA engaged with these three experts: 
 
 Dr. Jodi Levine-Laufgraben, Vice Provost for Academic Affairs, Assessment and Institutional 

Research, Temple University 
 Dr. Patricia Thatcher, Associate Provost for Assessment, Philadelphia University  
 Stacey Rohrbach, Associate Professor, School of Design, Carnegie Mellon University 

 
Dr. Thatcher served as an on-call consultant who contributed to the development of appropriate 
templates and timelines for this work and provided one-on-one feedback for any faculty or staff. Dr. 
Thatcher also conducted monthly workshops that informed the development of consistent assessment 
methodologies and tools across all programs.  
 
B. Campus-Wide Workshops  
MICA faculty and staff have participated in over twenty-five workshops, meetings and webinars that 
supported assessment through 2014-15 and 2015-16. The following are highlights of workshops lead by 
our consultants. A full account of the sessions, their content and attendance are in the Appendix.  
 
 August 26, 2015, 1-5pm, Dr. Jodi Levine-Laufgraben provided a program learning outcomes 

workshop for chairs, graduate program directors and administrators.  
 October 12, 2015, 4-7pm, Dr. Patricia Thatcher conducted a workshop for faculty assessment 

coaches, deans, chairs, graduate program directors and members of the Institutional Assessment 
Committee on direct/indirect evidence and identifying assessment strategies/methods.  

 January 14, 2016, Dr. Thatcher provided a daylong workshop that guided seventy-five faculty 
and staff participants through the process of scoring student work.  
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 January 15, 2016, as part of a full-time faculty retreat, Dr. Levine Laufgraben with Dr. Thatcher 
provided a daylong workshop for faculty and staff about using assessment results.  

 February 1, 2016, Dr. Thatcher provided two workshops for assessment coaches, chairs and 
program directors regarding the writing of assessment reports.  

 
C. Assessment Resources and Training 
With funding from the Provost’s Office, MICA’s Institutional Assessment Committee has provided the 
following incentives and resources to support faculty and staff development to learn best practices for 
program level outcomes assessment: 
 
Conferences & Annual Meetings for Assessment 
 Seven members of the faculty and administration attended “Building Academic Innovation and 

Renewal,” Drexel University’s second annual Assessment Conference, Philadelphia, PA, 
September 9-11, 2015. 

 The Provost, Vice Provost for Research and Graduate Studies (and chair of the Institutional 
Assessment Committee), and Associate Dean for Curriculum and Assessment in Graduate 
Studies, attended the 2016 Middle States Commission on Higher Education Annual Meeting. 

 Two associate deans (from graduate studies and liberal arts) attended the annual meeting of the 
National Association of Schools of Art & Design (NASAD), October 2015; they attended 
sessions with resources and examples of learning assessment and its integration with art and 
design pedagogies.     

 The Vice President for Student Affairs and the Associate Dean of Student Life and Judicial 
Affairs are attending “Developing Direct Assessment of Student Learning Outcomes in Student 
Services and the Student Experience,” a special topic workshop hosted by Middle States 
Commission on Higher Education, Philadelphia, PA, April 15, 2016.  

Texts & Online Resources 
 20 copies of Peggy L. Maki’s book, Assessing for Learning: Building a Sustainable Commitment Across 

the Institution, 2nd edition (Stylus Publishing, 2010) were provided to assessment coaches, 
department chairs, program directors and department leads in student affairs and academic 
services.  

 MICA’s Decker Library developed a “libguide” that provides a comprehensive bibliography of 
assessment texts, articles and resources available to faculty and staff for reference.  

Webinars  
 Faculty coaches, chairs and administrators have tapped into free webinars provided by the 

Association for Assessment of Learning in Higher Education such as: “Curricular Mapping: See 
the Alignment of Course, Program, and Institutional Data with Links to Evidence of Student 
Learning,” November 2, 2015. 

 The Chair of the Institutional Assessment Committee regularly forwards to the MICA 
community resources and activities available through the ASSESS listserv sponsored by the 
Association for Assessment of Learning in Higher Education. 

Funding to Support the Piloting of Assessments 
 The Master of Arts in Teaching piloted edTPA, a nationally available collaborative multiple-

measure assessment system aligned to state and national standards for art education, and 
LiveText that helps manage assessment.  

 
D. Dissemination of Assessment through Leadership Meetings and Committees 
The President’s Council & Vice President’s Retreats 
Information about the Assessment of Student Learning, the process of its implementation and planning 
for accreditation in 2018-19 are regular discussion items on the President’s Council weekly meeting 
agendas. Full one- and two-hour sessions of recent Vice Presidents’ Retreats (January 8, 2016 and 
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February 25 & 26, 2016) provided information about the goals for the upcoming accreditation self-study 
process, the timeline for this work and its integration with the College’s strategic planning. 
 
The Provost’s Council 
The Provost’s Council meets bi-weekly and comprises senior leadership of the academic areas and 
support services. This body receives ongoing updates around assessment review as a regular item on its 
agenda and is responsible for coordination across the academic affairs areas. The Provost’s Council is 
also responsible for annual and multi-year priority setting for the academic areas, and has established 
funding to build and maintain additional capacity to support the assessment plan. 
 
Full Faculty Retreats  
Daylong retreats in January 2014, 2015 and 2016 focused on aspects of assessment including the 
development of Institutional Learning Outcomes (January 17, 2014), course level assessment (January 16, 
2015), scoring, results and process (January 14 & 15, 2016). Breakout discussions in these meetings 
engaged faculty in dialogue about student learning at the institutional and program levels and used the 
time with scoring results to explore ideas for program improvement.  
 
Divisional & Departmental Meetings 
MICA faculty and administration have integrated assessment into existing faculty and departmental 
meetings. The assessment of student learning has a permanent place on the monthly agenda in 
undergraduate chairs meetings where assessment guidelines, timelines and methodologies are shared, 
discussed and reviewed. These meetings are important vehicles for the dissemination of assessment 
results and ensuring the interconnection of learning outcomes, assessment and curriculum.  
 
Undergraduate programs use at least one to three departmental meetings each semester for assessment 
work. Graduate Director meetings have foregrounded assessment since 2013, and this year dedicated 
monthly meetings to assessment workshops. A similar use of time in departmental and divisional 
meetings will continue. Student Affairs regularly spend time in their bi-weekly Director’s meetings as well 
as Director’s retreats in summer and January to discuss assessment plans and progress.  
 
Academic Affairs Committee of the Faculty Assembly 
The Academic Affairs Committee, a faculty committee of the shared governance structure, serves as 
MICA’s academic curriculum committee and requires the articulation of learning outcomes and 
assessment plans as part of the proposals for new degree programs and curriculum. New programs are 
expected to align with the College mission and the Institutional Learning Outcomes. 
 
E. How Assessment Informs Budget and Resources Planning 
The elements of the Institutional Assessment Plan are built into annual priorities and resource planning 
for the relevant offices or units. Annual reporting and priority setting includes an explicit focus on 
assessment practice at the program or unit level. 
 
The Budget Planning process also expects programs to base requests for funds, resources or capital on 
their assessment of student learning and departmental plans for improvement. As part of the AY17 
process, the graduate programs in graphic design and photography have requested centralized support for 
English Language Learners (ELL) and international student transition based on their observations of 
lower attainment of learning outcomes among these populations in their programs. With the hiring of a 
new ELL specialist in Graduate Studies for Fall 2017, centralized support and resources will be in place 
to actualize this request.  
 
In addition, the College has invested budget resources and focused fundraising efforts to advance 
entrepreneurship on campus to address the findings of the Professional Development Committee as a 
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result of indirect assessment. Successful fundraising efforts have secured a significant gift to support the 
#MICApreneurship program. The College has also invested this year in a new entrepreneur-in-residence 
program.  
 
F. Planned Improvements to Assessment Practices (Sharpening the Tools) 
The Coaches program and consultation with outside experts have helped programs reflect upon the 
standards and practices for improving their work. Many programs are improving the tools they use for 
assessment, including a revision of program learning outcomes and rubrics, and increasing opportunities 
for blind scoring and identifying larger sample sizes. In their assessment report, Student Activities 
described that they will use rubrics in the hiring process for student leadership positions; they will use 
improved rubrics and surveys and collect more demographic information in their scoring samples to help 
interpret their data.  
 
 
VIII. CONCLUSION  
 
The past two years has been a period of dynamic change and development at MICA. With new 
leadership, and with the dramatic changes taking place in art and design education and in the world, the 
faculty, staff and administration have accelerated the work of developing a robust culture of assessment 
that connects the evaluation of student outcomes to planning for program improvement. 
 
Through this process, a discourse on assessment and student learning has evolved that is multilayered 
and multifunctional, spanning all areas that impact student educational experience. We have supported 
this work with external experts and through the development of internal expertise that is adequately 
resourced and sustainable. We have developed a series of practical conventions and database systems to 
ensure that this work is archived and reproducible, and we have established planning for technology that 
will allow us to build assessment more deeply into the routine practices of teaching and learning. 
 
Finally, we have established a clear path for the integration of program level assessment into processes 
for cyclical review that are connected to annual and multi-year planning and resource allocation, and we 
have built a senior administrative position (the Dean of Educational Planning and Innovation) to lead 
this work overall. 
 
Incorporating Assessment Practices into Institutional Planning (Integrative Practice) 
In order to sustain and build on this momentum, we will continue to link our assessment agenda to larger 
processes of evaluation and planning and to prioritize investment in appropriate expertise, infrastructure 
and support. Over the past six months, MICA’s leadership has developed a framework for institutional 
development that links our assessment agenda to processes of accreditation and strategic planning. 
 
This process—which is already in place as part of our budget priorities for next year—has been widely 
shared with the Board of Trustees, the academic and staff leadership, the faculty and other stakeholder 
groups at MICA. We will begin this process with a period of broad-based and intensive reflection on the 
MICA mission. This process will be informed by the work of major planning task forces, as well as by a 
series of discussions, consultations, and working groups that will engage all of our key stakeholders, 
including our external communities. During this same period, we will be identifying the team and 
establishing the process for our accreditation self-study and strategic planning processes. We will resource 
our assessment plan as part of this capacity-building phase and fund this work through the annual budget 
prioritization process.  
 
As part of our preparation for formal accreditation in 2018-19, we will foreground Student Learning 
Outcome Assessment as one among a suite of institutional practices for evidence-based approaches to 
institutional effectiveness and integrity in pursuing our institutional mission. We will leverage the 
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foundation we have built around learning outcomes assessment to improve our processes and practices 
of assessment across the range of MSCHE standards, and to utilize the self-study and accreditation 
process to frame and assess our next strategic plan. 
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Maryland Institute College of Art 
 INSTITUTIONAL LEARNING OUTCOMES  

 
 
Introduction 
MICA’s Institutional Learning Outcomes define the common goals and values for student 
learning at the undergraduate and graduate levels. They highlight the qualities that distinguish 
the education at MICA and they define the attributes that contribute to the success of its 
graduates.   
 
GOALS FOR STUDENT LEARNING  
Through a unique integration of creativity, community and personal agency, MICA provides an 
educational experience that prepares graduates to work with others, lead, and transform the 
community and society in which they live and work. 
 
Creativity 
Driven by observation, imagination, exploration, curiosity, and experimentation, creativity is 
fundamental to MICA’s mission and central to the values of education in the disciplines, 
practices and methods of art and design.    
 
Community 
MICA provides a supportive, challenging and collaborative environment focused on art, design 
education, business, research and scholarship. This engagement reaches beyond MICA and 
includes the city of Baltimore, whose partner organizations, citizens and neighborhoods extend 
and expand the educational opportunities for MICA and its students.  
 
Personal Agency 
Students learn to take initiative and have the persistence, confidence, motivation, and 
independence to guide their decisions and actions in the world. Students also develop their own 
sense of integrity by reflecting on their knowledge, skills and abilities in relation to history, 
theory, technology and methods in a chosen area of study.  
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INSTITUTIONAL STUDENT LEARNING OUTCOMES  
We value the following outcomes equally, and the order in which they are presented is not 
intended to be hierarchical.  
 
MICA prepares its graduates to:  
 
1. Master skills and knowledge appropriate to a discipline, field, or area of research and 

inquiry.  
 

2. Develop a sustainable and creative practice that envisions and engenders new possibilities. 
 

3. Maintain a commitment to excellence and an authentic personal voice through rigorous 
exploration of their work and practices. 
 

4. Navigate diverse, complex, and dynamic environments while embracing ambiguity and 
uncertainty.   
 

5. Generate research that utilizes and communicates complex ideas across disciplines through 
critical engagement, writing, speaking and making.  
 

6. Work effectively with diverse communities, locally and globally, through collaboration, 
empathy, curiosity and open-mindedness.  
 

7. Evaluate and respond to the social, ethical, and environmental impacts of personal and 
creative choices. 
 

8. Acquire appropriate information, skill sets, resources and partners in order to enhance a 
professional life and practice. 
 

9. Demonstrate confidence in work developed through risk-taking, experimentation, 
perseverance and self-reliance.  

 
10. Reflect on and question their assumptions and those of others in order to re-imagine ways 

of thinking, making and seeing. 
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MICA’s Core Values 
 
In 2012, the Civility Task Force, composed of faculty and staff led the initiative for the entire faculty and staff to 
identify its core values. They worked deliberately and inclusively to identify values they perceived as central to the 
health of the MICA community. Their results are the nine values that follow. The present Core Values Committee, 
comprising faculty, staff and students carries forth its mission to increase awareness and determine how to best 
encourage them. 
 
Professionalism 
We strive across our positions on campus for a high level of professionalism in our work. 
We take pride in the work we do and strive to learn all aspects of our job and perform to the best of our ability. We 
work hard to resolve the questions and requests of others in a timely manner. We recognize that professionalism is a 
contagious quality and we strive for professionalism to be systemic within our working environments. Each of us 
seeks to understand our individual job on campus and also recognize that each role is integral to MICA's success. We 
identify excellence as an important quality in supporting MICA's top‐tier ranking among art and design colleges. We 
take pride in our individual Department and Division as well MICA as an institution of higher education. 
 
Engagement 
We engage and interact with one other in a participatory manner as we seek to serve and support the educational 
experience of MICA students. 
As faculty and staff, we are all invested in providing a positive student experience that helps to increase student 
retention and persistence and strengthens MICA's reputation. We look for opportunities to allow all staff to have 
opportunities for interactions with students and to learn about the educational process for fine artists, designers, and 
educators. We also seek engagement opportunities that allow faculty and staff across the College to meet one another 
and learn about the work of each Division and Department, particularly engagement that transcends technological 
communities and allows for human interaction. As an educational community, we also understand the importance of 
engagement with the larger community of Baltimore and support MICA's multifaceted efforts and initiatives to 
collaborate with the communities within our city. 
 
Diversity 
We seek a diverse faculty and staff population that is inclusive and respectful of everyone. 
We are a community that seeks to provide equal employment, educational and social opportunities for all persons, 
without regard to race, color, religion, sex, national origin, age, size, veteran status, disability, political affiliation, 
sexual orientation or gender identity/expression. We value and appreciate the differences that our community 
represents. We strive to create a welcoming and nurturing environment for all who work here; we also recognize the 
importance of all faculty and staff in creating and fostering a climate to help all students succeed academically. We 
understand that a culturally diverse population broadens our educational knowledge and creates an opportunity for a 
deeper appreciation and acceptance of others. 
 
Excellence 
We aspire to a level of organizational and community excellence that is reflective of MICA's worldclass academic 
reputation. 
We recognize that in order to achieve excellence in our work and within our community, a variety of structures are 
needed including short and long‐term planning, exploration of new ideas, enrichment & professional development 
programs, accountability, and attention to health and well‐being of faculty/staff members. 
Examples of MICA's commitment to excellence include in‐depth publications & web‐based communications, 
innovative curriculum, high expectations for student work, highly profiled collaborations & exhibitions, community 
engagement initiatives, and the aesthetic appeal of the campus architecture. 
 
Community 
We value a friendly and welcoming sense of community at MICA where personally meaningful, caring and respectful 
relationships can grow and thrive. 
We strive to work together, sharing resources and knowledge, united by a common purpose to advance the 
educational mission of MICA. We value a community where all contributions to the college are recognized, and every 
member is appreciated and acknowledged for their good work. We value a community where people have the 
opportunity to celebrate and make meaningful occasions together. We also recognize that our community is a 
permeable one, strengthened and nourished by the relationships that connect MICA to the rest of Baltimore and the 
world. 
 
Communication 
We believe effective communication is the foundation for connecting our community. 
We support each other and the mission of the college by participating in timely, thoughtful and frequent 
communication. We strive for transparent communication as the cornerstone of the college culture. We seek out ways 
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to facilitate cross‐departmental communication and sharing. We recognize the role of technology for efficient 
communication but strongly support mechanisms that facilitate personal interactions, particularly across MICA's 
Divisions and Departments. 
 
Fairness/Equality 
We strive to cultivate a culture of equality and fairness where all individuals benefit from human resource processes 
conducive to strengthening job performance and cultivating professional development. 
We believe that each member of the MICA community benefits from a collective ethos of fairness, accountability, 
equality, and equal access. We encourage consistent reflection and analysis about how policies and procedures can be 
established and applied unilaterally to create an organizational environment conducive to individual development, 
professional aspirations, and equality. We will provide all community members with information related to shared 
governance structure and policies in order that they may know how to access resources and support related to their 
employment at the College. We aspire to an organizational culture where all individuals and groups can engage across 
campus within a community of fairness and respect for one another. 
 
Creativity 
We are a campus filled with likely and unlikely artists proud to be committed to this creative institution. 
Our communal creativity comes in different shapes and forms and we value the diverse creative spirit on our campus. 
MICA attracts people who want to be a part of an art‐making community and who understand the value of a creative 
education. We recognize that creativity is a central component to leading a fulfilling life and therefore we must work 
to facilitate opportunities for creative thinking and practice campus‐wide. If we are to value creativity, and the spirit 
of that which is new and important, we must embrace and sustain opportunities to engage faculty, staff, students and 
administration in creative practices together so that we may discover the creativity inherent in all of our collective 
work on campus. 
 
Respect (Dignity) 
We believe that all people at MICA deserve to be treated with respect, civility and dignity. 
We value respect and believe it should be the foundation of our campus culture. Establishing a respectful campus 
involves a commitment from every individual to respect our campus, our community and ourselves. We seek to 
develop and maintain a campus culture where all people are valued, cultural and artistic diversity is celebrated, and 
individual differences are honored. Every member of the community must be a steward towards eliminating all forms 
of disrespect, and ensuring the physical and emotional safety of the entire campus. 
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Curriculum Map 2013-2014

Institutional 
Outcomes

Divisional 
Outcomes Program Learning Outcomes Semester VII Semester VIIISemester I Semester II Semester III Semester IV Semester V Semester VI

I	  =	  Introducing	  
D	  =	  Developing	  
M	  =	  Mastering	  
A	  =	  Assessment	  Occurs	  
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The 3-year Program Assessment Plan documents a formative, ongoing assessment process for each program. This plan lists all program 
outcomes and indicates a cycle for assessment of each outcome and the methods that will be used for the assessment. 

 

3-year Program Assessment Plan Narrative 

[Blue text intended to guide the key points for the narrative. Please remove blue before submittal.]  

In narrative form, write the overall plan for assessing the program outcomes. Please indicate the following:  

1. The time frame for assessing the outcomes. 
 NOTE: It is common to assess 2 to 3 outcomes each year. It is best practice that each program assess all of its outcomes within a regular and ongoing 
3-year cycle.  

2. What outcomes will be assessed 

3. What direct and indirect evidence you will use to inform the assessment (see examples for reference on page 3),  

4. When you will do the assessment, and  

5. A rationale for the order in which you plan to assess the outcomes.   

  

Institutional 
Learning 
Outcome 

Divisional 
Learning 
Outcome  
(if applicable) 

Program Learning Outcome Where the outcome is 
addressed?  
(indicate what course, activities etc.) 

Measure 
(How is this outcome assessed? 
i.e. direct assessment using 
rubrics, etc.) 

Time-frame  
(for doing assessment – what is the 
regular cycle for assessing this outcome) 

      

      

      

      

      

      

6

A
P
P
E
N
D
IX

gkeathley
Typewritten Text
 MARYLAND INSTITUTE COLLEGE OF ART3-YEAR PROGRAM ASSESSMENT PLAN 2016

gkeathley
Typewritten Text

gkeathley
Typewritten Text

gkeathley
Typewritten Text



ILO Program learning outcome 
#1

Course(s)/activity 
used for assessment

Assignment, prompt, 
or work used for 
assessment  

Key concepts that align 
the assignment/prompt 
to the program learning 
outcome

Which and how many 
students are part of 
this assessment?

Specific 
assessment 
tools or 
instrument(s)  

Scoring team 
(include at least 2 

names)

ILO Program learning outcome 
#2

Course(s)/activity 
used for assessment

Assignment, prompt, 
or work used for 
assessment  

Key concepts that align 
the assignment/prompt 
to the program learning 
outcome

Which and how many 
students are part of 
this assessment?

Specific 
assessment 
tools or 
instrument(s)  

Scoring team 
(include at least 2 

names)

Please include at least 2 
names per socring team. 
You may want to have 
more than one team, if 
you have a sample size of 
more than 30 or if you 
have a complex student 
product to review (long 
thesis papers, etc.) 

Please include at least 2 
names per socring team. 
You may want to have 
more than one team, if 
you have a sample size of 
more than 30 or if you 
have a complex student 
product to review (long 
thesis papers, etc.) 

  YOUR PROGRAM NAME  |  PRE-SCORING PREPARATION TEMPLATE: January 2016 |   to be completed before sco

.   

Please provide an example 
of the rubric or scoring 
sheet, etc.  attached with 
this form . 

Please provide an example 
of the rubric or scoring 
sheet with this form. 
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PROGRAM ASSESSMENT REPORT  

Assessment of Student Learning, Annual Program Report 2015-2016 
 

Program/Department:  ______________________________ 
 
Division:   ______________________________ 
  
Director/Chair:   ______________________________ 
  
Degree:   ______________________________ 
    
 
Please submit the report electronically to the appropriate Vice Provost, Dean, or Associate 
Dean of your division and to the “Assessment Report” folder in the Assessment Archives for 
your program no later than February 15, 2016.  Please retain a copy for program records. The 
report should generally be 2-5 pages in length and should follow this format.   
 
Notes and guidelines for writing this report are in blue text below each 
question.  PLEASE DELETE the text in blue before submitting your report.  
 
 
1. What two program learning outcomes did you choose to assess this semester?   

 Identify the specific program learning outcomes you assessed. 
 Note how the outcomes are linked to division, if applicable, and/or Institutional 

Learning Outcomes.  
 Describe why the outcomes you chose are important (to the program, institution and 

student learning). 
 
2. What data/information (student work, etc.) are you using to assess these outcomes?  
 

a. Who was assessed?  
 e.g. graduating senior class, sophomore students in the major, second year MFA 

students 
b. What student work/assignment(s)/activities/course(s) were used for the assessment? 

 
c. Describe the sample set and how it was determined.  
 How did you identify your sample set? 
 Provide rationale for the sampling methodology (e.g. work from all students was 

selected; or the work sample was selected at random; indicate if sample is taken 
from a number of sections or courses, etc. and explain why.)   

 Be transparent and honest about this process.  
 Identify any limitations, but provide rationale for why the assessment and data 

collected is still valid.  
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3.  How were the program learning outcomes assessed? 
a. What methods were used?  

 Describe the specific evaluation methods (direct and/or indirect)  
 Identify the instrument(s) used in assessing student learning.  

– Describe your rubrics: Were they analytic or holistic? Did they have 4 or 5-
scales of performance measures (1-4)? 

– Did you use one rubric for each outcome? Or not? 
– Did you anchored the rubric?  

 Identify any limitations to your assessment methodologies, and ideally provide 
rationale for why assessment and the data collected is still valid.  

 
b. Describe the scoring team and process.  

 Who comprised the scoring team?  
 If you used a rubric, how was the rubric normed with your scoring team? 
 Was there consensus scoring? (all scorers worked to agree on each score) 
 Was the scoring blind? In other words, did you know the student’s work? 
 If there was not blind scoring, note it as a limitation (or not ideal) and include a 

rationale, such as the small size of the program, etc.  
 
4.  What was learned from the assessment process? How do these results support MICA’s 

commitment to excellence? 
 Report results in specific terms and link results to the outcomes assessed. 
 Include a concise interpretation or analysis of the most significant results.  
 Describe the information collected in “scoring results” template. 

 
 Lead with the positive 
 Include information about your target.  
 Did you reach the target? 
 Explain why your target was ambitious, but achievable. (if it was ambitious) 
 Don’t be too hard on yourself if you did not reach the target. 

 
 What are students’ strengths? 
 What do you do well? 
 Identify areas for improvement (weaknesses) 
 Disaggregate the data and identify subcategories of strengths/weaknesses 

 
 What results were expected? 
 What surprised you? 
 Were there unanticipated areas of “bad” results? 
 What do you need to continue to watch? 
 What is most important? 
 Which area(s) shows greatest gains / results? 
 Which area(s) shows greatest problems with learning and performance? 
 Identify trends v. new findings 
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5. What will the program do as a result of the assessment process? Assuming your sampling, 
data collection and scoring methodologies are correct and rigorous, what might you consider 
as opportunities for change and innovation?  How do you interpret this from your data? 
 Describe how you will use results from the analysis of the program learning assessment 

data to: 
a) Make adjustments to courses/curriculum,  
 Does the curriculum adequately address each learning outcome? 
 Are courses sequenced in a way to maximize learning? 
Examples: 
 Add an additional lecture or expand instruction on a critical topic within one 

or more courses 
 Change sequencing of required courses 
 Add additional studio or lab time to a course 

 
b) Change teaching/learning methodologies and pedagogies 
 Are we using the right methods of instruction to maximize learning? 
 Are we providing appropriate individual feedback and support? 
Examples: 
 Change point in term where students receive feedback/participate in 

conferences  
 Provide information on support resources on syllabi 
 Explore new co-curricular opportunities 
 Invite a librarian to class to discuss research strategies 

 
c) Re-direct or request resources, including budget allocation. 

Consider what actions are feasible? 
 Faculty 
 Resources (time, space, budget) 
 Policies / Processes 

  
 How has the assessment of student learning identified opportunities for change and 

innovation? 
Examples 
 New collaborations with other offices/programs/units 
 Integration with support services (tutoring, library services, academic 

advisement, technology infrastructure).  
 New delivery of courses or course material (online, with technology) 
 New models of support workshops (peer to peer, etc.)  
 Sharing resources across programs 
 Formalizing a learning outcomes audit among programs 
 New faculty development ideas or resources 

   
 Identify any changes or refinements to the assessment process  

 
 If no changes are planned, please describe why no changes are needed.  
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USING RESULTS OF ASSESSMENT OUTCOMES FOR PROGRAM CHANGE: CHECK LIST 
 
Instructions: Graduate Program Directors / Department Chairs, please complete the table below 
to show areas in which changes have been or are being made as a result of assessment 
outcomes. Changes indicated here should be directly related to student learning. Use the space 
below to explain. 
 
 
 
PROGRAM NAME:  
 

Curriculum Pedagogy Course Sequencing Other (please specify) 
Explain: 
 
 
 
 
 
 
 
 
 
 
 
 
 

Explain: Explain: Explain: 
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 1 

UNDERGRADUATE	  AND	  GRADUATE	  FACULTY	  COURSE	  SYLLABUS	  GUIDELINES 
 
 
It	  is	  the	  responsibility	  of	  each	  faculty	  member	  to	  prepare,	  distribute	  and	  review	  with	  students	  a	  current	  syllabus	  at	  the	  beginning	  of	  each	  
course	  each	  semester,	  as	  per	  sections	  3.8.2	  and	  3.8.4	  of	  the	  Faculty	  Handbook.	  	  To	  help	  facilitate	  this	  process,	  here	  are	  some	  useful	  
guidelines	  for	  designing,	  posting	  and	  submitting	  your	  syllabus.	  
	  
MOODLE:	  Faculty	  are	  asked	  to	  post	  a	  copy	  of	  their	  syllabus	  to	  their	  Moodle	  course	  site	  (http://moodle.mica.edu;	  login	  with	  your	  MICA	  
username	  and	  password).	  	  Faculty	  who	  need	  Moodle	  training	  can	  contact	  Instructional	  Advancement	  and	  Technology	  at	  
acadtech@mica.edu,	  410.225.2506.	  
 
SUBMITTAL:	  It	  is	  also	  the	  responsibility	  of	  each	  faculty	  member	  to	  provide	  a	  current	  syllabus	  to	  the	  College.	  	  Faculty	  are	  expected	  to	  
submit	  an	  electronic	  copy	  of	  each	  course	  syllabus	  to	  their	  undergraduate	  department	  administrative	  assistant	  or	  the	  graduate	  program	  
coordinator,	  Drew	  Lundholm.	  	  Please	  save	  the	  syllabus	  document	  with	  the	  following	  formatted	  title:	  "Last	  Name_FirstName_CourseTitle"	  
(e.g.	  Smith_Jane_IntroToPhoto).	  Attach	  the	  syllabus	  (Word	  document	  or	  PDF	  format)	  to	  an	  email	  to	  their	  undergraduate	  department	  
administrative	  assistant	  or	  the	  graduate	  program	  coordinator	  and	  make	  the	  subject	  of	  the	  email	  "Fall	  2015	  Syllabi,”	  followed	  by	  the	  
course	  title	  (e.g.	  Fall	  2015	  Syllabi	  Intro	  to	  Photo).	  	  
	  
SUBMITTAL	  DEADLINE:	  All	  course	  syllabi	  must	  be	  submitted	  by	  the	  end	  of	  the	  first	  week	  of	  the	  semester.	  
 
An	  effective	  syllabus	  should	  contain	  the	  following	  information:	   

a. Course	  title	  (as	  it	  appears	  in	  the	  bulletin),	  number,	  semester	  offered,	  credits,	  course	  type	  (seminar,	  studio,	  etc.),	  
prerequisite(s)	  	  

b. Faculty	  name,	  contact	  information	  (work	  phone	  number	  and	  email	  address),	  office	  location	  and	  office	  hours	  	  
c. Course	  description	  (as	  it	  appears	  in	  the	  bulletin).	  	  Faculty	  can	  add	  semester-‐specific	  comments	  and	  show	  how	  it	  fits	  with	  and	  

elaborates	  on	  the	  bulletin	  course	  description.	  	  
d. Student	  Learning	  Outcomes	  	  

The	  syllabus	  must	  identify	  Student	  Learning	  Outcomes	  for	  the	  course.	  	  Student	  Learning	  Outcomes	  are	  clear	  statements	  written	  
for	  students	  to	  explain	  what	  habits	  and	  behaviors	  students	  will	  develop	  as	  well	  as	  what	  they	  will	  be	  able	  to	  know	  and	  do	  as	  a	  
result	  of	  taking	  the	  course.	  	  These	  statements	  are	  also	  intended	  to	  communicate	  to	  the	  students	  what	  aspects	  of	  the	  course	  the	  
faculty	  considers	  to	  be	  the	  most	  important.	  	  Student	  Learning	  Outcomes	  should	  align	  with	  and	  develop	  the	  program/divisional	  
competencies	  expected	  of	  students	  upon	  completion	  of	  their	  degree	  program.	  	  Further,	  they	  should	  be	  reflected	  in	  the	  ways	  in	  
which	  student	  growth	  and	  learning	  are	  assessed.	  	  Faculty	  with	  questions	  about	  how	  to	  properly	  construct	  Student	  Learning	  
Outcomes	  should	  contact	  their	  Department	  Chair,	  Program	  Director,	  or	  Associate	  Dean.	  

e. Anticipated	  costs:	  required	  text(s),	  supplies,	  field	  trips,	  technology	  requirements,	  etc.	  
Please	  do	  your	  best	  to	  estimate	  how	  much	  students	  will	  spend	  in	  your	  class	  for	  texts,	  supplies,	  etc.,	  above	  and	  beyond	  the	  
materials	  you	  may	  have	  ordered	  through	  the	  College	  Store	  (students	  will	  be	  aware	  of	  these	  costs	  when	  they	  register	  for	  their	  
classes).	  

f. An	  overview	  of	  the	  expectations	  for	  the	  course,	  including	  attendance,	  types	  of	  assignments	  or	  projects.	  
i. Students	  are	  expected	  to	  attend	  all	  meetings	  of	  each	  class	  in	  which	  they	  are	  enrolled.	  	  Unexcused	  absences	  from	  as	  few	  as	  

three	  (three	  hour)	  classes	  in	  a	  three-‐credit	  course	  will	  result	  in	  a	  failing	  grade.	  
ii. Undergraduate	  instructors	  should	  indicate	  additional	  assignments	  and	  expectations	  for	  graduate	  students	  enrolled	  in	  

undergraduate	  courses	  (level	  200	  -‐400).	  	  Graduate	  students	  are	  expected	  to	  perform	  at	  a	  higher	  level	  and/or	  do	  additional	  
work	  for	  graduate	  credit.	  	  Typically,	  one-‐fourth	  to	  one-‐third	  more	  work	  is	  required.	  	  

iii. Graduate	  faculty	  should	  distinguish	  if	  and	  how	  course	  expectations	  differ	  for	  1st	  and	  2nd	  year	  graduate	  students	  within	  a	  
single	  course.	  	  Ideally,	  faculty	  should	  also	  indicate	  if	  and	  how	  course	  expectations	  differ	  for	  students	  enrolled	  in	  a	  single	  
course	  within	  a	  range	  of	  variable	  credits.	  	  

g. Grade	  evaluation	  breakdown/learning	  objectives/outcomes	  assessment;	  	  
i. Faculty	  should	  provide	  students	  with	  a	  clear	  explanation	  of	  evaluation	  and	  grading	  practices.	  	  Final	  grades	  are	  submitted	  to	  

Enrollment	  Services	  at	  the	  end	  of	  each	  semester.	  
ii. All	  MFA	  and	  some	  MA	  grades	  are	  on	  a	  Pass	  (P)/Fail	  (F)	  system.	  	  Graduate	  students	  must	  receive	  a	  grade	  of	  B	  or	  better	  in	  

liberal	  arts	  and	  studio	  elective	  coursework	  at	  the	  undergraduate	  level	  in	  order	  to	  receive	  graduate	  credit	  for	  the	  course.	  	  
The	  MAT,	  MPS	  and	  MAAE	  programs	  are	  letter	  graded	  and	  students	  must	  receive	  a	  B	  (3.0)	  or	  better	  to	  pass	  a	  course	  and	  to	  
maintain	  a	  B	  or	  better	  in	  all	  coursework	  to	  continue	  in	  the	  program.	  For	  Post-‐Baccalaureate	  students,	  a	  Passing	  grade	  is	  
considered	  a	  C	  average	  (2.0)	  or	  above	  in	  undergraduate	  courses.	  	  
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h. Course	  outline	  (weekly)	  including	  all	  meeting	  times	  (in-‐class	  meetings	  or	  virtual	  lectures),	  reading	  and	  assignments,	  visiting	  
artist/speaker	  schedule,	  time	  frames	  and	  deadlines,	  etc.	  
Please	  do	  your	  best	  to	  let	  students	  know	  what	  subjects	  you	  will	  be	  covering	  each	  week,	  what	  work	  will	  be	  assigned,	  due	  dates	  
for	  required	  work,	  etc.,	  understanding	  of	  course	  that	  any	  weekly	  schedule	  may	  be	  subject	  to	  some	  change	  as	  the	  semester	  
progresses	  

i. Scheduling	  of	  student	  course	  evaluations	  
Faculty	  are	  required	  to	  set	  aside	  reasonable	  class	  time	  toward	  the	  end	  of	  each	  semester	  for	  completion	  of	  student	  course	  
evaluations.	  	  Please	  include	  this	  in	  the	  weekly	  course	  outline	  on	  your	  syllabus,	  and	  make	  sure	  you	  encourage	  students,	  as	  the	  
end	  of	  the	  semester	  approaches,	  to	  complete	  a	  course	  evaluation. 

j. MICA’s	  Academic	  Policy	  statements	  with	  a	  reference	  to	  the	  full	  academic	  policy	  and	  procedure	  (published	  online	  in	  MICA’s	  
Academic	  Bulletin:	  http://www.mica.edu/Programs_of_Study/Academic_Bulletin.html),	  including	  a	  definition	  of	  plagiarism,	  
ADA	  Compliance,	  and	  guidelines	  for	  students	  with	  extended	  illness	  or	  cause	  for	  legitimate	  absences.	  See	  below	  for	  current	  
language.	  
	  

Student	  Learning	  Outcomes:	  
Student	  Learning	  Outcomes	  are	  clear	  statements	  written	  for	  students	  to	  explain	  what	  habits	  and	  behaviors	  students	  will	  develop	  as	  well	  
as	  what	  they	  will	  be	  able	  to	  do	  following	  the	  completion	  of	  a	  particular	  class	  (in	  other	  words	  what	  they	  have	  learned).	  They	  are	  
constructed	  using	  action	  verbs	  followed	  by	  the	  demonstrable	  skills,	  abilities,	  or	  thinking	  gained	  through	  the	  coursework.	  The	  action	  verbs	  
should	  be	  concrete	  such	  as:	  create,	  construct,	  produce,	  render,	  employ,	  evaluate,	  define,	  classify,	  distinguish,	  formulate,	  synthesize,	  
document,	  etc.,	  rather	  than	  more	  vague	  terms	  such	  as	  ‘know’	  or	  ‘understand’.	  The	  demonstrable	  skill,	  ability,	  or	  thinking	  should	  be	  just	  
that,	  namely	  something	  that	  is	  assessable/measurable	  (gradable)	  via	  methodologies	  such	  as	  portfolio	  review,	  critique	  tests,	  quizzes,	  
writing,	  oral	  presentation,	  etc.	  Each	  course	  syllabus	  should	  delineate	  approximately	  4	  to	  7	  Student	  Learning	  Outcomes	  (SLO's).	  	  Student	  
Learning	  Outcomes	  should	  align	  with	  departmental	  competencies	  expected	  of	  students	  upon	  completion	  of	  their	  degree	  program.	   
 
For	  example: 

● Students	  will	  demonstrate	  the	  ability	  to	  accurately	  depict	  the	  human	  figure	  and	  anatomy	  using	  visual	  elements	  such	  as	  line,	  
shape	  and	  value.	  

● Students	  will	  design	  appropriate	  typographic	  solutions	  for	  multi-‐layered	  messages	  presented	  in	  two-‐,	  three-‐	  and	  four	  
dimensions.	  

● Students	  will	  produce	  a	  body	  of	  images	  that	  demonstrates	  the	  effects	  of	  technical	  camera	  controls.	  
● Students	  will	  produce	  a	  body	  of	  images	  that	  expands	  on	  a	  concept	  or	  idea.	  
● Students	  will	  be	  able	  to	  distinguish	  and	  classify	  different	  architectural	  styles	  through	  written	  and	  oral	  assignments.	  
● Students	  will	  construct	  a	  research	  paper	  using	  properly	  documented	  sources.	  
● Students	  will	  contribute	  to	  the	  development	  of	  a	  learning	  community	  in	  which	  all	  voices	  are	  respected.	  
● Students	  will	  demonstrate	  the	  capacity	  to	  reflect	  upon	  and	  assess	  their	  own	  growth	  and	  learning.	  
● Students	  will	  demonstrate	  ownership	  of	  their	  creative	  process.	  
● Students	  will	  show	  evidence	  of	  research	  that	  informs	  the	  development	  of	  their	  work.	  

 
 
Academic	  Policy	  Statements: 
Faculty	  are	  expected	  to	  use	  the	  following	  language	  for	  these	  standard	  policies;	  feel	  free	  to	  simply	  copy	  and	  paste	  them	  into	  your	  syllabus,	  
or	  provide	  them	  as	  a	  separate	  sheet,	  if	  you	  prefer,	  if	  you	  had	  already	  completed	  your	  syllabus	  prior	  to	  receiving	  these	  updated	  guidelines.	  	  
You	  may	  also	  consult	  MICA’s	  website	  for	  current	  language,	  expanded	  explanations	  of	  MICA	  policies,	  and	  other	  pertinent	  information	  on	  
student	  and	  instructor	  responsibilities.	  	  Please	  direct	  further	  questions	  regarding	  MICA	  policies	  to	  your	  chairperson,	  director,	  associate	  
dean	  or	  vice	  provost. 
 
Americans	  with	  Disabilities	  Act 
Any	  student	  who	  may	  need	  an	  accommodation	  based	  on	  the	  potential	  impact	  of	  a	  disability	  should	  contact	  the	  Learning	  Resource	  Center	  
at	  410-‐225-‐2416,	  in	  Bunting	  458,	  to	  establish	  eligibility	  and	  coordinate	  reasonable	  accommodations. 

 
Environmental	  Health	  and	  Safety	  (EHS) 
It	  is	  the	  responsibility	  of	  faculty	  and	  students	  to	  follow	  health	  and	  safety	  guidelines	  relevant	  to	  their	  individual	  activities,	  processes,	  and	  
to	  review	  MICA's	  Emergency	  Action	  Plan	  and	  attend	  EHS	  training.	  It	  is	  each	  faculty	  member's	  responsibility	  to	  coordinate	  with	  the	  EHS	  
Office	  to	  ensure	  that	  all	  risks	  associated	  with	  their	  class	  activities	  are	  identified	  and	  to	  assure	  that	  their	  respective	  classroom	  procedures	  
mirror	  the	  EHS	  and	  Academic	  Department	  Guidelines.	  Each	  of	  these	  policies	  and	  procedures	  must	  be	  followed	  by	  all	  students	  and	  faculty.	  
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Most	  importantly,	  faculty	  are	  to	  act	  in	  accordance	  with	  all	  safety	  compliance,	  state	  and	  federal,	  as	  employees	  of	  this	  college	  and	  are	  
expected	  to	  act	  as	  examples	  of	  how	  to	  create	  art	  in	  a	  way	  to	  minimize	  risk,	  and	  reduce	  harm	  to	  themselves	  and	  the	  environment.	  Faculty	  
must	  identify	  and	  require	  appropriate	  personal	  protective	  equipment	  for	  each	  art	  making	  process,	  for	  each	  student,	  in	  all	  of	  their	  classes,	  
when	  applicable.	  Students	  are	  required	  to	  purchase	  personal	  protection	  equipment	  appropriate	  for	  their	  major.	  Those	  students	  who	  do	  
not	  have	  the	  proper	  personal	  protection	  equipment	  will	  not	  be	  permitted	  to	  attend	  class	  until	  safe	  measures	  and	  personal	  protection	  are	  
in	  place. 
 
Plagiarism 
Each	  discipline	  within	  the	  arts	  has	  specific	  and	  appropriate	  means	  for	  students	  to	  cite	  or	  acknowledge	  sources	  and	  the	  ideas	  and	  material	  
of	  others	  used	  in	  their	  own	  work.	  Students	  have	  the	  responsibility	  to	  become	  familiar	  with	  such	  processes	  and	  to	  carefully	  follow	  their	  
use	  in	  developing	  original	  work. 

 
Policy 
MICA	  will	  not	  tolerate	  plagiarism,	  which	  is	  defined	  as	  claiming	  authorship	  of,	  or	  using	  someone	  else's	  ideas	  or	  work	  without	  proper	  
acknowledgement.	  Without	  proper	  attribution,	  a	  student	  may	  NOT	  replicate	  another's	  work,	  paraphrase	  another's	  ideas,	  or	  appropriate	  
images	  in	  a	  manner	  that	  violates	  the	  specific	  rules	  against	  plagiarism	  in	  the	  student's	  department.	  In	  addition,	  students	  may	  not	  submit	  
the	  same	  work	  for	  credit	  in	  more	  than	  one	  course	  without	  the	  explicit	  approval	  of	  all	  of	  the	  instructors	  of	  the	  courses	  involved. 
 
Consequences 
When	  an	  instructor	  has	  evidence	  that	  a	  student	  has	  plagiarized	  work	  submitted	  for	  course	  credit,	  the	  instructor	  will	  confront	  the	  student	  
and	  impose	  penalties	  that	  may	  include	  failing	  the	  course.	  In	  the	  case	  of	  a	  serious	  violation	  or	  repeated	  infractions	  from	  the	  same	  student,	  
the	  instructor	  will	  report	  the	  infractions	  to	  the	  department	  chair	  or	  program	  director.	  Depending	  on	  the	  circumstances	  of	  the	  case,	  the	  
department	  chair	  or	  program	  director	  may	  then	  report	  the	  student	  to	  the	  appropriate	  dean	  or	  provost,	  who	  may	  choose	  to	  impose	  
further	  penalties,	  including	  expulsion. 

 
Appeal	  Process 
Students	  who	  are	  penalized	  by	  an	  instructor	  or	  department	  for	  committing	  plagiarism	  have	  the	  right	  to	  appeal	  the	  charge	  and	  penalties	  
that	  ensue.	  Within	  three	  weeks	  of	  institutional	  action,	  the	  student	  must	  submit	  a	  letter	  of	  appeal	  to	  the	  department	  chairperson	  or	  
program	  director,	  or	  relevant	  dean	  or	  provost	  related	  to	  the	  course	  for	  which	  actions	  were	  taken.	  The	  academic	  officer	  will	  assign	  three	  
members	  of	  the	  relevant	  department/division	  to	  serve	  on	  a	  review	  panel.	  The	  panel	  will	  meet	  with	  the	  student	  and	  the	  instructor	  of	  
record	  and	  will	  review	  all	  relevant	  and	  available	  materials.	  The	  panel	  will	  determine	  whether	  or	  not	  to	  confirm	  the	  charge	  and	  penalties.	  
The	  findings	  of	  the	  panel	  are	  final.	  The	  panel	  will	  notify	  the	  instructor,	  the	  chairperson,	  division,	  the	  student,	  and	  the	  Office	  of	  Academic	  
Affairs	  of	  their	  findings	  and	  any	  recommendations	  for	  change	  in	  penalties.	  
	  
The	  following	  are	  new	  for	  the	  2015-‐16	  academic	  year: 

 
Title	  IX	  Notification 
Maryland	  Institute	  College	  of	  Art	  seeks	  to	  provide	  an	  educational	  environment	  based	  on	  mutual	  respect	  that	  is	  free	  from	  discrimination	  
and	  harassment.	  	  If	  you	  have	  encountered	  sexual	  harassment/misconduct/assault,	  please	  know	  that	  there	  are	  multiple	  ways	  to	  report	  it	  
and	  you	  are	  encouraged	  to	  do	  so	  (www.mica.edu/equal_opportunity).	  	  Additionally,	  in	  order	  to	  meet	  our	  commitments	  to	  equity	  and	  to	  
comply	  with	  Title	  IX	  of	  the	  Education	  Amendments	  of	  1972	  and	  guidance	  from	  the	  Office	  for	  Civil	  Rights,	  faculty	  and	  staff	  members	  are	  
required	  to	  report	  disclosures	  of	  sexual	  violence	  made	  to	  them	  by	  students,	  except	  when	  prior	  notice	  regarding	  a	  specific	  classroom	  
assignment	  or	  discussion	  is	  provided.	  	  If	  you	  require	  academic	  accommodations	  due	  to	  an	  incident	  involving	  sexual	  harassment	  or	  
discrimination,	  please	  contact	  Student	  Affairs	  at	  410.225.2422	  or	  Human	  Resources	  at	  410.225.2363.	  	  
 
Students	  with	  Extended	  Illness	  or	  Cause	  for	  Legitimate	  Absence 
In	  the	  case	  of	  extended	  illness	  or	  other	  legitimate	  absences	  that	  may	  keep	  the	  student	  from	  attending	  a	  class	  for	  more	  than	  three	  
meetings,	  students	  must	  contact	  the	  Student	  Development	  Specialist	  in	  the	  Division	  of	  Student	  Affairs	  so	  that	  instructors	  can	  be	  notified.	  	  
Graduate	  students	  must	  contact	  the	  instructor,	  program	  director,	  and	  the	  Office	  of	  Graduate	  Studies.	  	  Students	  in	  art	  education	  or	  
professional	  studies	  programs	  must	  contact	  the	  Dean	  for	  the	  Center	  for	  Art	  Education	  or	  the	  Dean	  of	  the	  School	  for	  Professional	  and	  
Continuing	  Studies,	  respectively.	  The	  appropriate	  administrator	  will	  facilitate	  a	  conversation	  with	  faculty	  to	  determine	  whether	  the	  
student	  can	  achieve	  satisfactory	  academic	  progress. 
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•
•
•
•
•

• Study abroad - 36%
• Internship - 75%
• Complete a portfolio - 95%

• Very well - 25%
• Fairly well - 21%
• Not too well - 7%
• Not well at all - 3% • Yes - 85%
• Did not pursue further education - 45% • No - 15%

21%

Opportunities to network with alumni and 
others

Comparing the % of alumni who say a skill is very important to their work to the % who say that they acquired that skill very much 
while at MICA:

Recent alumni (n = 196) who participated in the following 
activities while at MICA:

Sense of belonging and attachment 41%
Freedom and encouragement to take risks 58%Probably yes - 30%

Uncertain - 17%

Whether recent alumni (n = 214) would recommend MICA to 
other students like themselves:

Definitely yes - 44%

Probably no - 6%

How well MICA prepared recent alumni (n = 207) for further 
education:

Definitely no - 3%

SNAAP 2012 Recent Graduates

Maryland Institute College of Art

Undergraduate Level

Academic advising

Opportunities for degree-related internships or 
work

Opportunities to work in different artistic 
disciplines from your own

This Recent Graduates Report features key findings based on your data from your most recent alumni. SNAAP defines "recent 

alumni" as those who graduated in the last 5 years for postsecondary institutions, and in the last 10 years for arts high schools. 

Throughout the Recent Graduates Report, "n" refers to the number of alumni responding to a particular question. If you also 

participated in 2011, responses for 2011 and 2012 have been combined.

Institutional Experiences Institutional Experiences (cont.)

23%

Recent alumni (n = 214) who would attend MICA if they 
could start over again:

Recent alumni (n = 207) reporting their level of satisfaction
as very satisfied with these aspects of their time at 
MICA:

% Very Satisfied

How recent alumni (n = 213) rated their overall experience at 
MICA:

Opportunities to perform, exhibit, or present 
your work

Opportunities to take non-arts classes

37%

39%

22%

34%

19%

Instructors in classrooms, labs, and studios 60%

Advising about career or further education

Poor 
2% Fair 

7% 

Good 
42% 

Excellent 
49% 

77% 
69% 73% 

87% 

54% 58% 61% 

82% 

59% 61% 
46% 43% 

77% 

61% 
74% 

36% 

62% 

38% 

68% 
76% 

27% 
18% 

27% 

44% 
33% 

64% 

6% 8% 

38% 33% 28% 22% 

0%
10%
20%
30%
40%
50%
60%
70%
80%
90%

100%

Skill is very important to work (n = 181)
Acquired skill in school (very much) (n = 202)

15

A
P
P
E
N
D
IX



A Summary of Student Engagement Results

Engagement Indicators

Theme Engagement Indicator

Higher‐Order Learning

Reflective & Integrative Learning

Learning Strategies

Quantitative Reasoning

Collaborative Learning

Discussions with Diverse Others

-- Student‐Faculty Interaction

Effective Teaching Practices

Quality of Interactions

Supportive Environment

High‐Impact Practices

△
Your students’ average was significantly 
higher (p < .05) with an effect size less than 
.3 in magnitude.

▽
Your students’ average was significantly 
lower (p < .05) with an effect size less than 
.3 in magnitude.

Learning 

with Peers

Experiences 

with Faculty

Campus 

Environment

▲

NSSE 2014 Snapshot

Maryland Institute College of Art

Your students compared with

See your Selected Comparison Groups 

report for details. 

AICAD+

Comparison Group
The comparison group 

featured in this report is

Your students’ average was significantly 
higher (p < .05) with an effect size at least 
.3 in magnitude.

This Snapshot  is a concise collection of key findings from your institution’s NSSE 2014 administration. We hope this 
information stimulates discussions about the undergraduate experience. Additional details about these and other results 
appear in the reports referenced throughout.

Student engagement represents two critical features of collegiate quality. The first is 
the amount of time and effort students put into their studies and other educationally 
purposeful activities. The second is how institutional resources, courses, and other 
learning opportunities facilitate student participation in activities that matter to 
student learning. NSSE surveys first-year and senior students to assess their levels of 
engagement and related information about their experience at your institution.

Sets of items are grouped into ten 
Engagement Indicators, organized 
under four broad themes. At right 
are summary results for your 
institution. For details, see your 
Engagement Indicators  report.

Key:

Academic 

Challenge

--
--

Due to their positive associations 
with student learning and 
retention, special undergraduate 
opportunities are designated "high-
impact." For more details and 
statistical comparisons, see your 
High-Impact Practices  report.

Senior
Learning Community, Service-
Learning, Research w/Faculty, 
Internship, Study Abroad, 
and Culminating Senior 
Experience

No significant difference.

▲
▲

First-year
Learning Community, Service-
Learning, and Research w/Faculty

--

▲

--
--

▼
Your students’ average was significantly 
lower (p < .05) with an effect size at least .3 
in magnitude.

AICAD+

First‐year Senior

--

▽
--
--

△
--

△
▲

△
--
--

▽

87%

72%

10%

20%

MICA

AICAD+

Participated in two or more HIPs Participated in one HIP

7%

8%

48%

42%

0% 25% 50% 75% 100%

MICA

AICAD+
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INSTITUTIONAL PLAN FOR THE ASSESSMENT OF STUDENT LEARNING  
 
A Culture of Assessment 
The Assessment of Student Learning at Maryland Institute College of Art is an integrated, inclusive, 
and sustainable process that aspires to improve and cultivate an authentic creative learning 
community at MICA.  It is a reflective process of continued development and renewal that brings 
together and is guided by those most closely involved in student learning and success. Academic 
administrators, faculty and staff in departments, programs, and offices within Academic Affairs, 
Student Affairs and Academic Services organize and implement the assessment of student learning as 
a way to guide programmatic change and enhance student engagement and achievement. Although 
institutionally guided and organized, MICA’s assessment plan supports a context-informed, 
collaborative process that contributes to the development of a culture of assessment and a 
commitment to ongoing improvement.  
 
MICA’s process for the programmatic assessment of student learning is focused on direct assessment 
using student work and artifacts. Program assessment also incorporates local surveys and focus 
groups related to courses and programmatic outcomes to support and inform results from the direct 
assessment.  
 
Institutional Surveys & Data Sources that support the Assessment of Student Learning 
Listed below are data sources incorporated into MICA’s analyses utilized to evaluate student learning 
and achievement.  While not exhaustive, the list samples the range of assessment activities that occur 
on a regular basis throughout the College and are used to measure and communicate progress on a 
variety of levels of operation. Indirect measures, such as these listed below, are regularly reviewed 
and evaluated to supplement and inform the results from direct assessment of student learning.  
 
 
Description of Report by Area of the College Timeline, Audience, and Notes 
Admissions  
Weekly updates for Admission and Enrollment Goals 
(Admission) 
 

Weekly updates shared in the President’s Council. 

Enrollment Projections/Admission’s Goals: A series of 
enrollment and attrition reports created to support deliberations on 
projecting enrollment for next year’s budget. A significant part to this 
process is the Admission’s Goals Report that details the anticipated 
number of new undergraduate and graduate students for future 
semesters. 

Generated every fall for the Provost, Vice Presidents, 
Vice Provost of Graduate Studies, and Director of 
Budget. 
 

Benchmark Enrollment Data: Headcount and FTE statistics for all 
undergraduate departments and graduate programs as of the 
benchmark dates for the fall and spring semesters used to monitor 
various facets of enrollment. 

Completed for the fall semester census date of 
October 15th and the spring semester census date of 
March 15th, these reports are distributed to the 
internal MICA community. 
 

Attrition/Retention Reports: A variety of reports are generated in 
order to monitor the progress of fall-to-fall and fall-to-spring 
attrition by class level and for comparing these rates to the previous 
year’s and the six-year average. These  reports also support 
deliberations on projecting enrollment for next year’s budget. 

These reports accompany the periodic Enrollment 
Reports, are done for the enrollment projection 
meetings, and are done for various sub-populations 
of students, especially transfer students. The reports 
are distributed to the internal MICA community. 
 
Generated every fall for the Provost, Vice-Presidents, 
Vice Provost of Undergraduate Studies and Vice 
Provost of Graduate Studies, Director of Budget, and 
the Retention Task Force  
 

17

A
P
P
E
N
D
IX



 
 

2015-16  

Academic Affairs  
*Graduating Student Survey For undergraduates and graduate 
students participating in May’s Commencement, this survey is 
designed to gather student impressions of academic outcomes and 
services/programs. The results allow the general MICA community 
to examine potential strengths and weaknesses. 

Administered towards the end of the spring semester, 
the results are parsed by division and program and 
shared with MICA students, faculty, and staff.  

Faculty Course Evaluations Student perceptions of their 
experience with a course. 

Administered online at the end of every semester. 
Faculty, the Provost, the Vice Provosts, and 
Associate Deans share the results. 

Finance  
Budget Projections for Faculty and Board Committees  
Student Affairs  
Transfer Reports Various transfer student attrition and graduation 
rate reports by class level, race/ethnicity, gender, and housing status 
that are used to inform the retention committee about the success of 
initiatives in various offices. 

Done periodically for the Retention Task Force 
members. 

*NSSE: The National Survey of Student Engagement asks freshmen 
and seniors at hundreds of Colleges and universities to reflect on the 
time they devote to various learning activities; the question topics are 
linked to previous research on student success in College. 

We administer this survey once every three years and 
the results are shared with the MICA community. 
Last survey completed 2012. 

*SNAAP The Strategic National Arts Alumni Project generates rich, 
detailed information about the lives and careers of people with 
intensive training in the arts and allows comparisons to be made 
between similar types of schools. 

We participate in this survey regularly and share the 
results with the MICA community. Last survey 
completed 2012. Recently received data from 2014.  

First Destination Survey A survey administered by Career 
Development 6-months out undergraduate and graduate students to 
review employment data, and the kinds of practices, industry they are 
working in.  

President’s Cabinet, Career Development, Advising, 
MICA community.  

Operations  
Capacity Planning A one time review of the campus capacity needs 
in order to support the goals of the long-range plan.  

President’s Council, Operations, Academic Affairs 
and Academic Services 
 

Development  
Quarterly Board Report:  Distributed to the Board of Trustees.  

 
 
Structure and Organization of Assessment at Maryland Institute College of Art  
MICA has established a set of critical resources that anchor assessment within the educational 
mission of the college and integrate the responsibility for these practices into the roles of individuals 
and groups across campus, including executive officers, academic and staff leadership, faculty, staff 
and students.  

The following components comprise MICA’s Institutional Infrastructure for Assessment: 

Institutional Assessment Committee 
The Institutional Assessment Committee is part of the college’s structure of shared governance and 
guides the institutional process to evaluate student learning. It focuses on the articulation of learning 
outcomes for students, the ways these outcomes advance and align with the College mission and the 
process to assess and improve student attainment of these outcomes. Faculty, deans and 
administrators comprise the membership of the committee that represents all academic units and the 
divisions of student affairs, academic services and institutional research. The committee serves as a 
centralized team that oversees the implementation of the Institutional Assessment Plan throughout the 
college.  
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The Institutional Assessment Committee is responsible for assuring that the assessment of student 
learning is an integrated, effective, efficient and purposeful process by: 
 creating clear, realistic guidelines for assessment, 
 defining long term and short term assessment timelines,  
 providing transparent and consistent communication about expectations for assessment, 
 distributing and refining templates for assessment, 
 presenting training workshops and resources to the community, 
 reviewing program assessment plans, reports, and evaluations, 
 advocating for a strong assessment plan among peers and leadership,  
 recommending resources to advance assessment practices and their effectiveness on campus 
 advising the Provost and Provost’s Council on resources required to sustain a culture of 

assessment on campus as part of institutional planning. 
 
Faculty Assessment Coaches  
Fifteen Faculty Assessment Coaches are assigned to the department chairs, graduate directors and 
faculty to support the implementation of their program assessment plans. Each coach receives a 
stipend to work with approximately three academic programs on a one-on-one basis through the 
steps of the assessment process including: an audit of current program assessment practices; the 
development of program assessment plans, tools and methodologies (i.e. writing rubrics, identifying 
sample sizes, collecting and scoring student work); and the writing of program assessment reports. At 
the end of the assessment cycle, assessment coaches work in pairs to conduct reviews of the program 
level assessment for each area using a rubric with the documentation submitted to assessment 
archives for each program. This work is ongoing and assessment coaches continue to provide follow-
up help to refine outcomes, identify and collect data, improve rubrics and tools for assessment, etc.  
 
Dean of Educational Planning and Innovation  
This new position in the Provost’s Office will anchor accreditation and institutional effectiveness and 
sustain the implementation of student learning outcome assessment. The Dean of Educational 
Planning and Innovation will co-chair the Institutional Assessment Committee and work directly 
with Assessment Coaches and Deans to assure quality improvements based on assessment. In 
collaboration with the Institutional Assessment Committee, this position oversees the 
implementation and revision of the Assessment of Student Learning Plan and continues to train the 
community in assessment best practices. This new position is a direct result of campus-wide 
assessment activities and the work of the college to align assessment activities with planning and 
budget processes.  
 
Technology Infrastructure for Assessment  
The Institutional Assessment Committee has an extensive set of resources open to the MICA 
community available on Google Drive called “2015-16 Assessment Resources and Materials.” This 
folder tree includes: templates, inventories, curriculum maps, learning outcomes, surveys, guidelines, 
rubric resources, consultant workshop materials, learning outcomes resources, answers to FAQ’s, 
Assessment memos and guides, etc. These resources will be available on MICA’s website by the end 
of summer 2016. Currently, assessment archives for each program are also collected on Google 
Drive. The Academic Technology Planning group at MICA has linked its planning to the work of the 
Institutional Assessment Committee by identifying the selection and implementation of a learning 
management and portfolio system as one of its top priorities. This selection process is underway with 
pilot groups testing two alternatives, both of which support evidence-based assessment in an art and 
design context.  
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Institutional Research 
The Director of Student Records and Research oversees research, surveys administration and 
analysis, and various types of institutional data collection and dissemination. This position serves on 
the Institutional Assessment Committee and contributes to the overall assessment of institutional 
effectiveness and student learning. The director works closely with Provost, Dean of Academic 
Services, Enrollment Services and the Institutional Assessment Committee to design and implement 
authentic research and develop analyses of survey results that help advance the MICA student 
achievement in all programs. Through the Institutional Assessment Committee, analyses of the 
NSSE, SNAAP, and Graduating Student Survey among other regularly administered surveys are 
disseminated to the associate deans, program directors and faculty to help guide and implement 
authentic assessment of student learning. 
 
CYCLE OF PROGRAM LEARNING OUTCOMES ASSESSMENT 

 
Program Assessment Cycle  
The Institutional Assessment Committee defines the following assessment activities and guides the process for programs 
to provide documentation and evidence of these aspects of their program assessment. All curricular and co-curricular 
programs implement the assessment of student learning by developing the following:  
 

a.  Clearly articulated student learning outcomes that align with institutional or division learning 
outcomes. 

b.  Clearly articulated student learning outcomes (in the syllabus) for every course within a program 
aligned with the program learning outcomes. 
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c.  A curriculum or activity map that identifies where learning outcomes are being met in the 
program and where they are assessed.  

c.  Collected outcomes assessment data that is both qualitative and quantitative.  
d.  An analysis of the outcomes of assessment to identify program strengths, areas to improve, 

innovations in program delivery, and ways to maintain quality. 
e. Documented the results and outcomes from the assessment process in an annual assessment 

report that details what the student learning outcomes assessed, the measures and methods 
used for assessment, an analysis of the data gathered, and a discussion of the changes 
considered to meet goals for student attainment in the program. 

f.  Submission of each year’s assessment tools (plans, rubrics, surveys, analyses) together with 
examples sets of student work identified as low, mid, and high achievement, to the Assessment 
Archives by June 1 each year.   

g.  A written narrative describing the three-year program assessment plan that includes a 
timeline for assessment and describes the plan for assessing all program outcomes on a three-
year cycle. All programs will complete a full cycle of program learning outcomes assessment by 
AY18.  

h.  Annual divisional assessment reports completed by the Associate Deans of each division which 
summarizes the state of student learning and the state of assessment in the division.  

  
Part of the assessment system implemented by the assessment coaches in coordination with the Institutional 
Assessment Committee is:   
i. A rubric evaluating the assessment efforts Engaged in a process for “assessing the 

assessment” and have reviewed the process for refinements and improvements of 
methodologies, tools and approaches. 

 
Annual Assessment Calendar  
Both curricular and co-curricular programs follow an annual cycle for the assessment of student 
learning in their programs. Guided by a set of annual priorities, programs establish clear objectives 
for assessment for the upcoming year. Following their assessment plans, programs revise, as 
necessary, their program learning outcomes and identify at least two for assessment. In September, 
faculty and staff plan specific assessment strategies, including the design of rubrics, the identification 
of work samples/sizes, and collection techniques. Programs conduct assessment based on course-
level and program level activities from October through April/May. Data collected from assessment 
is analyzed to evaluate student attainment and used as a basis to inform plans for improvements, 
supports, curricular change or collaborations to enhance engagement. The results from assessment 
are captured each year and recorded as part of the annual program reporting process by June 1. In 
addition, programs submit each year’s assessment tools together with student work to the 
Assessment Archives. Faculty and staff use assessment results to affirm or revise annual priorities 
that guide program planning and inform budget requests in the following academic year. 
 
Assessment Relationship to Budget and Planning 
The elements of the Institutional Assessment Plan are built into the annual priorities and resource 
planning for the relevant offices or units. Annual reporting includes an explicit focus on assessment 
practice at the program or unit level. Starting each year in February, the Budget Planning process also 
expects programs to base requests for funds, resources or capital on their assessment of student 
learning and departmental plans for improvement. 
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MICA: Rubric for Assessment of Program Learning Outcomes Assessment  
January 2016 
 
The following report is to be completed by assessment coaches in order to evaluate and provide 
feedback on the assessment of program learning outcomes each program.  
 
ASSESSMENT REVIEW RUBRIC 

Degree:  Year:  

Program:  Assessment Coach:  

Date Reviewed:  

 
 

 
Criterion #1 

 Excellent  Good  Needs 
Improvement 

 No Evidence 

Created an assessment 
plan as part of “pre-scoring 
preparation” that includes: 
learning outcomes, 
assessment measures, and 
targets.  

Plan is clear to 
follow and includes 
all necessary 
elements and is 
up-to-date  

 

Plan exists but is missing 
some components, all 
components exist but there 
is need for improvement, or 
plan is not up- to-date  

Outcomes exist 
without an 
assessment plan or 
assessment has 
been done without 
outcomes  

 

No evidence that a 
plan exists  

 

Comments:  
 
 
 
 

 
Criterion #2 

 Excellent  Good  Needs 
Improvement 

 No Evidence 

Program Learning 
Outcomes are 
measureable and 
descriptive of what 
students learn 

All outcomes are 

measureable and 

describe all critical 

learning opportunities 
 

Most outcomes have 

measureable and describe 

most of the critical learning 

opportunities  

Some outcomes are 
measureable and describe 
some of the critical 
learning opportunities  

No outcomes  are 

measureable or 

descriptive. 

Comments:  
 
 
 
 

 
Criterion #3 

 Excellent  Good  No Evidence  

The two outcomes 
assessed have one direct 
assessment measure. 
 

Two outcomes have at 

least one direct 

assessment measure. 
 

One outcome has at least 

one direct assessment 

measure.  

Neither outcome has 

direct assessment 

measures. 
 

 

Comments:  
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Criterion #4 

 Excellent  Good  Needs 
Improvement 

 No Evidence 

Qualitative or quantitative 
targets exist for achieving 
the two learning 
outcomes assessed. 

Targets are reasonable in 

relation to the learning 

outcomes and clearly give 

a sense of how many 

students meet a particular 

level of achievement of 

the learning outcomes. 

Some targets are not 

reasonable in relation to 

the learning outcomes or 

target does not clearly 

give a sense of how many 

students meet a particular 

level of achievement of 

the learning outcomes. 

Many targets are not 

defined or are not 

reasonable. 

No documented evidence 

that targets exist for 

achieving learning 

outcomes.  

 

Comments:  
 
 

 
 

 
Criterion #5 

 Excellent  Good  Needs 
Improvement 

 No Evidence 

Utilized correct 
assessment sampling 
methodologies  
 

Sampling methodologies 
were fully random and 
blind.  Size of sample 
provides actionable data. 

 

One or more categories 

need improvement. 

(selection technique, 

identification, and  sample 

size)  

Two or more categories 

need improvement.  

There is no evidence of 

rigorous criteria for 

selection technique, 

identification, and sample 

size. 
Comments:  
 
 

 
 

 
Criterion #6 

 Excellent  Good  Needs 
Improvement 

 No Evidence 

Analysis of results. 
 

Results interpret evidence 

of program’s strengths 

and weaknesses based on 

targets for success set in 

assessment plan.  
 

Analysis of results show 

program’s strengths and 

weaknesses; however, link 

to targets for success in 

assessment plan is unclear.    

Analysis of results does 

not show program’s 

strengths and 

weaknesses.  

No evidence of results 

from assessment.  

 

Comments 
 
 
 

 
Criterion #7 

 Excellent  Good  Needs 
Improvement 

 No Evidence 

Application of 
assessment results 
(changes resulting 
from assessment). 

Analysis of results makes 

clear that a quality 

improvement plan exists 

for all areas in need. 

A quality improvement plan 

exists, but it is not clear or 

does not cover all areas of 

documented weakness.  

A quality improvement 

plan may exist, but it is not 

clear or does not cover all 

areas of documented 

weakness.  

No plan for 

improvement exists or 

plan does not connect 

to assessment results. 

Comments 
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INSTITUTIONAL ASSESSMENT COMMITTEE 
September 22, 2015 
 
MEMBERSHIP 
 

1. Gwynne Keathley, Vice Provost for Research & Graduate Studies (Chair) 
2. Karen Carroll, Dean of Art Education (Assessment Coach) 
3. Joe Basile, Associate Dean, Liberal Arts 
4. Heather Bradbury, Director of Masters of Professional Studies Programs 
5. Marcus Civin, Associate Dean for Curriculum & Assessment, Graduate Studies 
6. Hadley Garbart, Director of Student Records and Research 
7. David Gracylany, Vice Provost for Professional & Continuing Studies, Open Studies 
8. Ryan Hoover, FT faculty, Interdisciplinary Sculpture, BFA (Assessment Coach)  
9. Brockett Horne, Chair, Graphic Design, BFA (Assessment Coach) 
10. Alex Heilner, Associate Dean, Design & Media 
11. Sandie Maxa, Director, Post-Baccalaureate Graphic Design 
12. Megan Miller, Director, Center for Career Development  
13. Katie Morris, FT faculty, Masters of Art in Teaching (Assessment Coach) 
14. Warren Linn, FT faculty, Illustration, BFA 
15. Adriane Pereira, FT faculty, Masters of Art in Teaching 
16. Michael Weiss, Associate Dean, Fine Arts 

 
CHARGES  
 

• To learn what makes an effective process for the assessment of student learning  
• To define and shepherd the assessment of student learning process in the institution 

o Create the templates and timelines for the assessment process 
o Implement ongoing training regarding aspects of assessment. 
o Provide workshops and training to faculty. 
o Develop a website with materials, resources, timelines and templates to support 

the assessment plan. 
o Lead the process for assessing the Institutional Learning Outcomes/Goals  
o Review program assessment plans, schedules and reports. 
o Help to make sure the plans are effective, efficient and purposeful and results at 

used effectively 
• To advocate among faculty peers and departmental or program leadership for a strong 

assessment program. 
 
DESCRIPTION (for Faculty Handbook) 
 
The Assessment Committee is central to managing and guiding the assessment plan for student 
learning in the college. In this role, the committee oversees the process for the assessment of student 
learning by maintaining the templates and timelines for the assessment process and reviewing 
program assessment plans, schedules and reports. The committee ensures appropriate training for 
faculty and develops a website with materials, resources, timelines and templates to support 
the assessment plan. The committee also manages the assessment of the institutional learning 
outcomes and helps to make sure program assessment plans are efficient and purposeful and results 
are used effectively.  
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VALUE PROPOSITION FOR GRADUATE EDUCATION 

 Graduate education at MICA challenges students to: 

• Transform their ways of working, 

• Translate abstract ideas and diverse perspectives, 

• Take risks, adapt to setbacks and navigate complexity, 

• Identify and generate resources, 

• Establish and sustain a dialogue with peers, 

• Reflect on and evaluate their own work, 

• Clarify their position within a discourse or field, 

• Work creatively, intentionally and responsibly to affect the world, 

with the goal of informing new practices in art and design.  

 

STUDENT LEARNING OUTCOMES FOR GRADUATE EDUCATION  

As a result of their education in graduate studies at MICA, students will demonstrate an ability 
to: 

1. Work creatively, intentionally and responsibly to sustain new practices in art or 
design. 

2. Transform their ways of working and create strategies for expanding knowledge 
through reflection and research.  

3. Take risks and adapt to setbacks and complexity by developing a working 
methodology that is flexible and responsive.  

4. Clarify their position within a discourse or field through evaluation of their own work 
and process.  

5. Give material form or expression to ideas and perspectives informed by a multiplicity 
of world views and belief systems.    

6. Analyze written and visual information to generate critical questions.  

7. Identify, generate and pursue financial, social and critical resources relevant to their 
practice.  

8. Engage in a dialogue with peers in order to build professional relationships that 
enable independent and collaborative work.  

9. Communicate ideas persuasively to diverse audiences through writing, speaking and 
presentation. 
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MICA ASSESSMENT CYCLE: AY 2016 
October 12, 2015 

 
The following is an outline of the expectations, timeline and resources for the assessment of 
student learning in our programs at MICA in 2015-16.  
 
In preparation for a Monitoring Report, required by Middle States Commission on Higher 
Education (MSCHE) and due April 1, 2016: 
 

• Each program that supports student learning is expected to assess at least 2 of its 
program learning goals and outcomes. 
 

• The assessment of student learning includes the review of undergraduate and graduate 
degree programs and co-curricular programming offered through Student Affairs and 
Academic Services.  
 

• This process is focused on program assessment (not course assessment) and evaluates 
how well students are achieving program learning outcomes and how we use the data 
from assessment to inform improvements in the program, its curriculum, courses or 
resources.  
 

• A report documenting the full cycle of assessment of 2 program learning outcomes is 
due February 15, 2016.  
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MICA ASSESSMENT CYCLE: AY 2016 
October 12, 2015 

THE CYCLE OF THE ASSESSMENT OF PROGRAM LEARNING OUTCOMES: 
 
1. Writing program learning outcomes that identify what students will learn, be able to do, or 

care about as a result of their work in the program. Each program should have 4-5 student 
learning outcomes that use active verbs (see Bloom’s taxonomy).  
 

2. Mapping or identifying which courses in the program curriculum contribute to students 
learning the outcome. This is the curriculum map and it identifies where the outcome is 
introduced, developed and mastered by the student.  
 

3. Collecting evidence of student learning and the information that demonstrates how well 
students are achieving the program learning outcomes.  
 
This information is either direct evidence or indirect evidence of student learning.  
Direct evidence is tangible, visible, self-explanatory and compelling evidence of what 
students have and have not learned. Examples of direct evidence are capstone projects, 
written work, portfolios or student work, exhibitions (if they are scored), observations of 
student behavior, scores on tests or student reflections.  
 
Indirect evidence is less clear and convincing and often are proxy signs that students are 
probably learning. Examples of indirect evidence are grades, course evaluations, retention 
or graduation rates, student satisfaction surveys, honors, or awards or scholarships. 
 

4. Reviewing the evidence of student learning using an assessment tool or methodology, such 
as a rubric or check list.  
 

5. Analyzing the data collected from the assessment to evaluate how well and how many 
students are achieving the program learning outcome.  
 

6. Setting goals to improve the level of achievement and/or numbers of students achieving the 
program outcome.  
 

7. Making changes or requesting resources (budget, etc.) to support improvements to student 
learning and achievement of the program learning outcome.  
 

8. Documenting this cycle of assessment of program learning outcomes in a Program 
Assessment Report, due February 15, 2016 (see template).  
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MICA ASSESSMENT CYCLE: AY 2016 
October 12, 2015 

TIMELINE FOR ASSESSMENT OF PROGRAM LEARNING OUTCOMES IN AY 2016 
 
OCTOBER 2015 

Identify Faculty Assessment Coaches 
 

Monday, October 12, 4-7pm, M110 
Assessment Workshop: “Training the Trainers” with Pat Thatcher, Assessment Consultant 
 
Week of October 12, 2015 
Memo from David Bogen and the Assessment Committee outlining the goals, timeline, 
process and support this semester for assessment, in preparation for the MSCHE monitoring 
report. 

 
Wednesday, October 28  | 1-4pm 
Chairs Meeting, 1 hour for Assessment Support  

Review of data and identification of 2 program outcomes.  
Review development of rubrics.  

 
By October 28 (chairs meeting) or October 30, 2015 
Each program completes the Assessment Questionnaire.  
 

NOVEMBER 2015 
Each program reviews available evidence of student learning (data for assessment) and 
identifies 2 program learning outcomes (PLOs) for assessment to be conducted this fall and 
early January.  

 
Wednesday, November 4, 2-4pm 
Graduate Directors Assessment Workshop with Pat Thatcher 

Identify program learning outcomes for assessment 
Share example rubrics for these outcomes 
Discuss collection of data, direct and indirect evidence and methodologies 
 

Wednesday, November 18, 1-4pm 
Chairs Meeting, 1 hour for Assessment Support 

Identify program learning outcomes for assessment 
Share example rubrics for these outcomes  
Discuss collection of data, direct and indirect evidence and methodologies 
 

DECEMBER 2015 
Each program develops rubrics/checklists/assessment tools needed to assess the evidence 
of student learning/student work, etc. 
 
Each program faculty tests and discusses the rubrics/assessment tools and how they are 
applied.  This is called “norming” the rubric or assessment tool.  
 
Each program collects appropriate evidence of student learning to use for assessment in 
January.  
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MICA ASSESSMENT CYCLE: AY 2016 
October 12, 2015 

Wednesday, December 2, 2-4pm  
Graduate Directors Assessment Workshop with Pat Thatcher 

“Norm” the rubrics and any checklists for critique, MFA exhibitions, thesis talks, written 
papers 

 
Wednesday, December 16, 1-4pm 
Chairs Meeting, 1 hour for Assessment Support 

Norming Rubrics for program assessment.  
 
JANUARY 2016 

Wednesday, January 13 | 1-4pm  
Chairs Meeting, 1 hour for Assessment Support 

Check in for program assessment. 
 

Thursday and Friday, January 14 & 15 
Two-day retreat for program assessment. 

January 14: Conducting the assessment of each program outcomes using rubrics. 
Workshop with Pat Thatcher 
January 15: Analyzing the data, setting benchmarks for improvements and making 
changes.  
Presentation & workshop with Jodi Levine Laufgraben, supported by Pat Thatcher 
 

FEBRUARY 2016 
February 15: Each program submits a Program Assessment Report reflecting fall/January 
assessment work (see template).  
 

APRIL 2016 
April 1: MSCHE Monitoring Report due April 1, 2016 
 

JUNE 2016 
June 15: Each program submits a Program Assessment Report reflecting spring 2016 
assessment.  
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MICA ASSESSMENT CYCLE: AY 2016 
October 12, 2015 

FACULTY ASSESSMENT COACH  
 

Guidelines for assessment coaches and their role: 
• Attend a training workshop for assessment (October 12, 4-7pm, Main 110)/ a make-up 

session on November 4, 2015)  
• Support the completion of the program questionnaires due October 28/30, 2015.  
• Provide and support 1:1 assessment help to department chairs and graduate program 

directors and faculty in the division in October/Nov/Dec (and the following spring).  
• Support the programs with identification and collection of appropriate 

data and assessment instruments.  
• Follow up to work “on the ground” with the department chairs and program directors 

to provide help to refine outcomes, to identify and collect data, to develop rubrics/tools 
for assessment, etc.  

• Provide feedback to the Assessment Committee about the interaction and 
what  assigned programs are doing, their progress, etc. This will require attending 
check-in meetings with the Assessment Committee. 

GRAD (16 programs)  
1. Shyla Rao - (grad) 
2. Jennifer Cole Phillips – grad 

 
Foundation 

3. Paul Jeanes - (Foundation) 
 

Fine Arts (6 departments)  
4. Bob  Salazar & Stacey Salazar (2D areas)  
5. Ryan Hoover- (3D areas) 

 
Liberal Arts (2 departments)  

6. Elizabeth Wagenheim (HS)  
7. Ian Bourland  (AH) 
8. Al Orr 

 
Design & Media (8 departments)  

9. Jay Gould (Photography/Film & Media). 
10. Steve Meneely (Animation, Interactive Arts)  
11. Brockett Horne (Graphic Design/Architecture) 

Coaches Help Sessions: Coaches provide help sessions to meet with chairs and program 
directors 1:1. 
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MICA ASSESSMENT CYCLE: AY 2016 
October 12, 2015 

 
PROGRAM ASSESSMENT QUESTIONNAIRE FOR  
PROGRAM DIRECTORS / DEPARTMENT CHAIRS 
 
The completion of this survey prepares you and the assessment coaches for program assessment work this 
fall. It is intended to gather information that may be useful for your program assessment. There are no 
wrong answers; with this questionnaire, we are hoping to gather information that can inform assessment 
strategies and build on what you are currently doing in the program.   
 
When this questionnaire refers to a “survey,” a survey is defined as a set of questions.  If you conduct a 
survey with your students, it refers to any questions you may ask your students (in a formal way) about 
their learning, their goals, their skill levels, their interests, or anything you would like to know about them. 
 
Please read through the entire questionnaire before answering the questions and complete this 
questionnaire by October 30, 2015.  
 

1. Describe what you are currently doing in regards to assessment in the program. 
Some examples follow, but these are not exhaustive. Please include any practice not mentioned 
here. 
 

2. Have you conducted surveys (or asked any questions): 
a. Of students entering the program (foundation, major or degree program)?  

If so, what do you ask?  
 
NOTE: An example of a survey for entering students is the writing assessment, or it may be a 
prompt or set of prompts that students respond to in writing when they start a program.  
 

b. Within your classes?  
If so, what do you ask?  
 

c. At other points within the program?   
If so, what do you ask?  
 

d. If you do conduct surveys, do any of these surveys relate to the program learning outcomes? 
 

3. Identify any activities where students present their work in the program. 
Some examples follow, but these are not exhaustive. Please include any activity not mentioned 
here. 
 
a. Do you host exhibitions or screenings of student work?  

If so, when are this exhibition(s)? 
 

b. Is there a student presentation event for a course, a cohort (class), or the program?  
If so, then when is this presentation?  

 
4. What kind of student work or image sets do you collect on a regular basis in the program?  

a. Do you collect work of students cumulatively (over time)?  
b. Do you collect culminating work (thesis work, etc.)? 
c. How do you collect the work? 
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MICA ASSESSMENT CYCLE: AY 2016 
October 12, 2015 

5. Is there a course or experience in the program with a complete cohort of students (such as a 
class- juniors or 2nd year students- or by focus/specialty/track)? 
 

6. Do you ever meet with the faculty and talk to review student work or to discuss the curriculum?  
a. If so, is this during a department or program meeting?   
b. What is the context?  
c. How often does this conversation take place? 

 
7. Have you developed any assessment tools (rubrics, check lists, qualitative rubrics, reflective 

questions, guidelines, etc.) in the program?  If so, what tools have you developed? 
 

8. Are there requirements outside of a course that students are expected to complete in the 
program?  
 

9. Are students asked to write reflections as part of their experience in a course or the program?  
a. If so, are there prompts to which the students respond for these reflections?  
b. If so, do you collect this work?  

 
10. Have you recently reviewed or revised your program learning outcomes?  

 
11. Have reviewed your curriculum maps to see if courses still align? 

 
12. Indicate any resources or help you need to conduct this work. 
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MICA PREPARES ITS GRADUATES TO: 

We value the outcomes equally, and the order in which they are presented is not intended to be hierarchical. 

GOALS FOR STUDENT LEARNING 
Through a unique integration of creativity, community and personal agency, MICA provides an 
educational experience that prepares graduates to work with others, lead, and transform the 
community and society in which they live and work.

INSTITUTIONAL  
LEARNING OUTCOMES 

MICA’s Institutional Learning Outcomes define the common 
goals and values for student learning at the undergraduate 
and graduate levels. They highlight the qualities that 
distinguish the education at MICA and they define the 
attributes that contribute to the success of its graduates.  

CREATIVITY
Driven by observation, imagination, exploration, 
curiosity, and experimentation, creativity is 
fundamental to MICA’s mission and central to the 
values of education in the disciplines, practices and 
methods of art and design.   

COMMUNITY
MICA provides a supportive, challenging and 
collaborative environment focused on art, design 
education, business, research and scholarship. This 
engagement reaches beyond MICA and includes 
the city of Baltimore, whose partner organizations, 
citizens and neighborhoods extend and expand the 
educational opportunities for MICA and its students. 

PERSONAL AGENCY
Students learn to take initiative and have the 
persistence, confidence, motivation, and independence 
to guide their decisions and actions in the world. 
Students also develop their own sense of integrity by 
reflecting on their knowledge, skills and abilities in 
relation to history, theory, technology and methods in 
a chosen area of study.

DEMONSTRATE  confidence 
in work developed through 

risk-taking, experimentation, 
perseverance and self-reliance. 

ACQUIRE  appropriate  
information, skill sets,  

resources and partners in order 
to enhance a professional life and 

practice.

EVALUATE  and  
respond to the social, ethical, 

and environmental impacts of 
personal and creative choices.WORK  effectively with  

diverse communities, locally and 
globally, through collaboration, 

empathy, curiosity and open-
mindedness. 

GENERATE  research  
that utilizes and communicates 

complex ideas across disciplines 
through critical engagement, 

writing, speaking and making. 

DEVELOP  a sustainable  
and creative practice that 

envisions and engenders new 
possibilities.

MASTER  skills and 
knowledge appropriate to a 

discipline, field, or area of research 
and inquiry. 

REFLECT  on and  
question their assumptions 

and those of others in order to 
re-imagine ways of thinking, 

making and seeing.

MAINTAIN  
a commitment to excellence and 

an authentic personal voice 
through rigorous exploration of 

their work and practices.

NAVIGATE  diverse, complex, 
and dynamic environments while 

embracing ambiguity and 
uncertainty.
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INSTITUTIONAL  
LEARNING OUTCOMES 

MICA’s Institutional Learning Outcomes define the common goals and values 
for student learning at the undergraduate and graduate levels. They highlight the 
qualities that distinguish the education at MICA and they define the attributes that 
contribute to the success of its graduates.  

 
G O A L S  F O R  S T U D E N T  L E A R N I N G  
Through a unique integration of creativity, community and personal agency, MICA 
provides an educational experience that prepares graduates to work with others, lead, 
and transform the community and society in which they live and work.

M I C A  P R E P A R E S  I T S  G R A D U A T E S  T O :

CREATIVIT Y 
Driven by observation, imagination, exploration, curiosity, and 
experimentation, creativity is fundamental to MICA’s mission 
and central to the values of education in the disciplines, 
practices and methods of art and design.   

COMMUNIT Y 
MICA provides a supportive, challenging and collaborative 
environment focused on art, design education, business, 
research and scholarship. This engagement reaches beyond 
MICA and includes the city of Baltimore, whose partner 
organizations, citizens and neighborhoods extend and expand 
the educational opportunities for MICA and its students. 

PERSONAL AGENCY 
Students learn to take initiative and have the persistence, 
confidence, motivation, and independence to guide their 
decisions and actions in the world. Students also develop 
their own sense of integrity by reflecting on their knowledge, 
skills and abilities in relation to history, theory, technology and 
methods in a chosen area of study.

CREATIVITY

Develop a sustainable and creative 
practice that envisions and 
engenders new possibilities.

4

Maintain a commitment to excellence 
and an authentic personal voice 
through rigorous exploration of their 
work and practices.

5

Navigate diverse, complex, 
and dynamic environments 
while embracing ambiguity and 
uncertainty.

3

Evaluate and respond to 
the social, ethical, and 
environmental impacts of 
personal and creative choices.

10

Work effectively with diverse 
communities, locally and globally, 
through collaboration, empathy, 
curiosity and open-mindedness. 

9

Master skills and knowledge 
appropriate to a discipline, field, or 
area of research and inquiry. 

1

COMMUNITY

PERSONAL AGENCY

We value the outcomes equally, and the order in which they are 
presented is not intended to be hierarchical. 

8 Acquire appropriate 
information, skill sets, 
resources and partners 
in order to enhance a 
professional life and practice.

2 Generate research that utilizes 
and communicates complex ideas 
across disciplines through critical 
engagement, writing, speaking and 
making. 

Reflect on and question their 
assumptions and those of others 
in order to re-imagine ways of 
thinking, making and seeing.

6

Demonstrate confidence 
in work developed through 
risk-taking, experimentation, 
perseverance and self-
reliance. 

7
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Summary Program Analysis and Improvements Based on Assessment  
Maryland Institute College of Art  
2015-16 
 

 

Program Institutional Learning 
Outcome(s) 

Program Learning Outcomes Assessed Type of Change 
in Response to 

Assessment 
Results 

Targeted Area(s) of Improvement Timeline 

1. Foundation #1 mastery of skills and 
knowledge of a 
discipline 
 
 
 

The ability to practice skilled and thoughtful 
making of artwork by informed handling of art 
and design media. 
 
The ability to employ visual elements to 
construct meaning using a range of applied 
and conceptual skills. 

Curriculum 
 
Course 
sequencing 

• Restructure the drawing sequence 
curriculum, specifically Drawing 1 & 2, 
to ensure consistency in skills and 
student development from one course 
to the next 

• Develop more course-embedded 
support for drawing as well as material 
manipulation integrated into course 
syllabi 

• Explore restructuring the Elements 
sequence curriculum 

• Create shared assignments across core 
coursework  

Develop in AY17, 
implement in AY18 

2. Liberal Arts 
Core 
Requirements 
(Art History 
and 
Humanistic 
Studies) 

#7 evaluate ideas and 
impacts 
 
#5 writing/ 
communication 

Students will be able to analyze and evaluate 
ideas in order to produce informed judgments. 
 
Students will be able to communicate   
successfully in written form. 

Curriculum  
 
Pedagogy 
 
Course 
sequencing 
 
 

• Create a more explicit writing sequence 
in liberal arts classes 

• Include an additional required writing 
class at the 300- or 400-level, and 
strengthened writing assignments at 
the 200-level  

• Include more 
focus on critical thinking and use of 
citations and bibliography 

• Expand programs with the Decker 
Library for training in information 
literacy 

• Expand writing help opportunities for 
ELL and NNES students at the Writing 
Studio 

Develop in AY17, 
implement in AY18 
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Summary Program Analysis and Improvements Based on Assessment  
Maryland Institute College of Art  
2015-16 
 

 

3. Animation #1 mastery of skills and 
knowledge of a 
discipline 
 
#1 mastery of 
technique 

Students will demonstrate fundamental 
animation concepts in their use of design 
elements, narrative structure, cinematic 
language, and concept development while 
expressing their own voice. 
 
Students will demonstrate the principles of 
animation through the use of believable 
performance and movement. 

Curriculum  
 
Course 
sequencing 

 

• Revise degree plan with more electives 
and fewer core classes 

• Develop workshops to teach technique 
skills 

• More collaboration with the 
international office and the career 
development office 

AY17 

4. Architectural 
Design 

#1 mastery of skills and 
knowledge of a 
discipline 
 
 
#7 evaluate ideas and 
impacts 

Students will demonstrate an understanding 
of basic factors in architectural design 
including ergonomics, programming, 
sustainability, site design, structures, building 
construction and material consideration; as 
well as the ability to incorporate these 
varying consideration in the design of objects 
and buildings. 
 
Students will demonstrate an understanding 
of the diverse needs, values, behavioral 
norms, physical abilities, and social and 
spatial patterns that characterize different 
cultures and individuals; and the implication 
of this diversity on the societal roles and 
responsibilities of artists, designers, and 
architects. 

Curriculum 
 
Course 
sequencing 
 

• Realign core sequencing 
• Develop new lecture series to advance 

diversity 
• Enhance research resources (in 

collaboration with Decker Library) 

AY17 

5. Art History, 
Theory and 
Criticism 

#7 evaluate ideas and 
impacts 
 
#5 writing/ 
communication 

Students will be able to analyze and evaluate 
ideas in order to produce informed judgments. 
 
Students will be able to communicate 
successfully in written form. 

Pedagogy • Produce descriptions of the types of 
critical thinking skills that should be 
demonstrated in student work 

• Incorporate instruction related to these 
types of critical thinking skills into the 
course content 

AY17 

6. Ceramics #1 mastery of skills and 
knowledge of a 
discipline 
 
#5 writing/ 
communication 

Students will demonstrate expertise in the 
techniques and processes of ceramics, in use 
of the ceramic media, and have a developed 
sensitivity for craft. 
 
Students will develop strong communication 
skills. 

Curriculum • Revise course work to include shared 
workshop and technical modules to 
create more consistent technical skills 

• Revise course work to embed a more 
varied and thorough instruction around 
the development of students’ writing 
and artist’s statements 

AY17 
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7. Drawing #1 mastery of skills & 
knowledge of a 
discipline 
 
#3 find an authentic 
personal voice through 
rigorous exploration 

Demonstrate skills in using materials to make 
proportional, structural, and spatial 
representations of their world. 
 
Create an independently produced body of 
work, which incorporates exploration and 
development of ideas and processes, and 
which evidences a personal voice. 

Pedagogy • Create consistency in grading and 
assessment across the seven sections 
of Senior Thesis program 

 AY17 

8. Fiber #1 mastery of skills and 
knowledge of a 
discipline 
 
#8 acquire appropriate 
resources to enhance a 
professional life. 

Students will investigate and utilize a variety 
of traditional and contemporary fiber media, 
tools and techniques. 
 
Students will identify and demonstrate ways 
to utilize and apply their skills and abilities to 
postgraduate professional practice(s). 
 
 
 

Curriculum 
 
Pedagogy 
 
Course 
sequencing 

• Integrate more writing into the 
curriculum before senior year, 
including the opportunity for peer-
review and instructor feedback 

• Consider 1.5 credit workshop in studio 
writing specific to the field 

• Consider 1.5 credit workshop in sewing 
to strengthen technical skills in 
construction and sewing techniques 

• Review the relationship between Junior 
Seminar and Senior Independent I & II 
to better support students in 
developing skill sets in writing 

• Explore collaboration with Career 
Development Center and Writing 
Studio to create repeatable, 
sustainable programs 

Develop in AY17,  
implement in AY18 

9. General Fine 
Arts 

#1 mastery of skills and 
knowledge of a 
discipline 
 
#3 find an authentic 
personal voice through 
rigorous exploration 

Demonstrate skills in using materials to make 
proportional, structural, and spatial 
representations of their world. 
 
Create an independently produced body of 
work, which incorporates exploration and 
development of ideas and processes, and 
which evidences a personal voice. 

Pedagogy • Create consistency in grading and 
assessment across the seven sections 
of Senior Thesis program 

 AY17 

10. Graphic 
Design  

#1 mastery of skills and 
knowledge of a 
discipline 
 
#8 acquire appropriate 
resources to enhance a 
professional life 

A graduate will be able to solve visual 
communication problems using skills in 
typography, composition, and color. 
 
A graduate will be able to create their own 
content in response to audience, message, 
and media 

Curriculum 
 
Pedagogy 
 
Course  
sequencing 

• Review the relationship between 
required courses  
Graphic Design 1 and Typography 1 to 
identify points of alignment and 
overlap 

• Reconsider the structure and format of 
how students pitch degree project 

  AY17 
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concepts 
• Reconsider the requirements for 

Advanced Design 2 students 
• Create structures that better support 

transfer students and the way that they 
progress through the Typography 
curriculum 

11. Humanistic 
Studies 

#7 evaluate ideas and 
impacts 
 
#5 writing/ 
communication 

Students will be able to analyze and evaluate 
ideas in order to produce informed 
judgments 
 
Students will be able to communicate  
successfully in written form 

Curriculum 
 
Pedagogy 
 

• Produce descriptions of the types of 
critical thinking skills that should be 
demonstrated in student work 

• Incorporate instruction related to these 
types of critical thinking skills into the 
course content 

AY17 

12. Illustration #1 mastery of skills and 
knowledge of a 
discipline 
 
#8 acquire appropriate 
resources to enhance a 
professional life 

Students will develop professional skills 
including:  organization, following assigned 
directions, meeting deadlines, business 
practices, and interpersonal skills 
 
Students will develop a portfolio that will 
prepare them for post-graduate professional 
practice 

Curriculum • Create consistency between sections of 
Sophomore Illustration 1 and 2 and 
Junior Illustration courses 

• Add a meeting for second semester 
juniors at the end of the spring 
semester to help them plan their senior 
year 

• Implement a panel of faculty for 
seniors to assess their initial Thesis plan 

• Add prerequisites to the core 
Illustration courses 

• Add a new track in Concept Art and 
Pre-Production Art for Juniors and 
Seniors 

• Add specialized topics to each section 
of Senior Illustration 1 and 2  

AY17 

13. Interactive 
Arts 
 

#1 mastery of skills and 
knowledge of a 
discipline 
 

Students will be able to analyze interactive 
systems and understand their mechanics 
 
Students will learn to synthesize multiple 
media into a cohesive experience 

Curriculum 
 
Pedagogy 

• Add new elective courses with more 
focus on conceptual areas 

• Add more public presentations of work 
to build better testing and presentation 
skills 

• Focusing further attention on 
group project/collaborations. 

Develop in AY17, 
implement in AY18 

14. Interdisciplinary 
Sculpture 

#1 mastery of skills and 
knowledge of a 
discipline 

Students will demonstrate proficiency with a 
variety of media, tools, techniques and 
methodologies ranging from the traditional to 

Curriculum 
 
Pedagogy 

• Revising assignments/ 
workshops/lectures related  
to the writing of artist statements  

  AY17 
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#5 writing/ 
communication 

the contemporary 
 
Students will develop strong oral and written 
communication skills 

• Place further emphasis on the ability  of 
seniors to contextualize their work, as 
well as students’ ability to discuss their 
work beyond generalities and 
platitudes 
 

15. Painting #1 mastery of skills and 
knowledge of a 
discipline 
 
#3 find an authentic 
personal voice through 
rigorous exploration 

Demonstrate skills in using materials to make 
proportional, structural, and spatial 
representations of their world 
 
Create an independently produced body of 
work, which incorporates exploration and 
development of ideas and processes, and 
which evidences a personal voice 

Pedagogy • Create consistency in grading and 
assessment across the seven sections 
of Senior Thesis program 

  AY17 

16. Photography #1 mastery of skills and 
knowledge of a 
discipline 
 
#5 writing/ 
communication 

Students will demonstrate mastery in the 
technical aspects of both analog and digital 
photographic techniques, tools and processes 
 
Students will demonstrate visual literacy, 
effective communication skills, and the ability 
to identify and solve problems creatively in 
the development of their artistic works 

Pedagogy • Create manual for students delivering 
with technical info, important 
departmental procedures, as well as a 
selection of important readings and 
artist statements as selected by core 
faculty 

• Develop innovative methods for direct 
and indirect assessment during 
Photography department meetings  

• Share grading rubrics, peer feedback 
methods, self-review processes and 
other ideas between faculty  

Develop in AY17, 
implement in AY18 

17. Printmaking #1 mastery of skills and 
knowledge of a 
discipline 
 
#5 writing/ 
communication 

Students will acquire technical proficiency 
across a range of print media including 
intaglio, lithography, relief, screenprinting, 
and digital/photographic processes 
 
Students will demonstrate the ability to learn 
and apply concepts central to the discipline of 
printmaking through the creation of artworks, 
critical discussion and writing 

Curriculum 
 
Pedagogy 
 
Course  
sequencing 

• Review workload and number of 
assignments in 200 and 300 level 
classes, and consider reducing the 
range of assignments in favor of depth 
of study 

• Consider the creation of an upper level 
class or programmatic structure that 
that links Printmaking Seminar and 
Senior Thesis  

• Consider the development of 
interdisciplinary  classes and critical 
issue-based classes at the 200 level 

Develop in AY17, 
implement in AY18 

18. Video and Film #1 mastery of skills and Students will demonstrate the ability to Curriculum • Created three new courses to help   AY16 and AY17 

40

APPENDIX



Summary Program Analysis and Improvements Based on Assessment  
Maryland Institute College of Art  
2015-16 
 

 

Arts knowledge of a 
discipline 
 

operate a variety of sophisticated video and 
film cameras  
 
Students will demonstrate the ability to use 
advanced video editing and image processing 
software for a variety of purposes, including 
narrative sequencing, color correction, and 
adding graphics  

 
Pedagogy 
 
 

direct the focus from the PLOs back 
upon the curriculum 

• Senior Seminar students will be 
required to consider their technical 
selections in accordance with their 
project concept 

• Develop and implement an 
intermediate sound course for 
filmmakers 

19. Graduate 
Studies Co-
Curricular 
programs (GS) 

#4 navigate diverse, 
complex, and dynamic 
environments 
 
#8 acquire appropriate 
resources to enhance a 
professional life 

Identify resources to propel their work and 
practice 
 
Present their own creative work or 
professional practice through exhibition or 
form of public presentation. 
 
 

Curriculum 
 
Pedagogy 
 
Course 
sequencing 
 

• Clarify with students the expectations 
for writing and materials and what 
makes a successful submission 

• Work with MICA Grad Show Website 
designer to explore the possibility of a 
stricter submission process for this 
project. 

• Explore other curricular opportunities 
to teach professional development  

• Present co-curricular findings to faculty 
so that they can better monitor student 
work 

• Communicate with Career 
Development and the Writing Studio 
about the expectations for projects 

• Revise timing of communications about 
MICA Grad Show Website 

  AY17 

20. Business of Art 
& Design 
(MPS) 

#1 mastery of skills and 
knowledge of a 
discipline 
 
#8 acquire appropriate 
resources to enhance a 
professional life 

Small Business Concepts and Practices: 
Understand the process of starting a business 
or developing a diversification strategy 
 
Accounting and finance concepts and 
practices: Use financial and accounting data 
to plan and make business decisions 
 
Develop and implement marketing strategies: 
Conduct market research and develop 
activities, plans, and strategies based on 
research results 
 
Operations and management processes and 
practices: Understand and develop employee 

Pedagogy 
 
Course  
sequencing 

• Eliminate direct instruction on 
accounting technology and provide 
resources for choosing appropriate 
accounting technology in course page 

• Provide additional direct instruction 
and resources on key financial 
statements and how are they 
developed for a business 

• Provide additional direct instruction 
and resources for how business 
decisions and strategies are made using 
data from financial statements. 

• Business Management courses will 
include additional direct instruction 
and resources on developing a 

  AY17 
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recruitment and retention strategies and 
methods 

workflow model and management 
structure. 

• Taxes will be paired with Business 
Basics rather than Human Resources to 
complement the key foundational 
concepts and 
practices that every business should 
employ and that 
students should develop early in the 
program 

21. Design 
Leadership 
(MBA/MA) 

#1 mastery of skills and 
knowledge of a 
discipline 
 
#8 acquire appropriate 
resources to enhance a 
professional life 

Capacity to collaborate and use 
multidisciplinary problem solving strategies. 
 
Understanding of social responsiveness and 
target audience. 
 
Ability to use research and design thinking 
skills. 
 
Skills and knowledge of visualization and 
prototyping. 
 
Understanding of social responsiveness and 
target audience. 
 
Ability to use research and design thinking 
skills 

Pedagogy • Adjust teaching methodologies to 
present track options within 
assignments to prepare for 
final project 
 

 

22. Information 
Visualization 
(MPS) 

#1 mastery of skills and 
knowledge of a 
discipline 
 
#8 acquire appropriate 
resources to enhance a 
professional life 

Develop storytelling skills and knowledge 
through data/information 
 
Employ data/information to formulate a 
question, pose a solution or impart a message 
 
Apply analysis/strategy methods to develop a 
visualization 
 
Employ design practices and strategies to 
develop a visualization 

Curriculum • Develop workshop for Residency 2 on 
project/process management 

• Examine opportunities where project 
management and design process 
instruction and resources can be 
incorporated into Information 
Visualization Applications and Final 
Project courses 

AY17 

23. Art Education 
(MAAE) 

#1 mastery of skills and 
knowledge of a 

Articulate a personally authentic, integrated 
approach to art, teaching, and research 

Curriculum 
 

• Begin Thesis Seminar sessions sooner 
during the six-week term, deadlines for 

AY17 
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discipline 
 
#10 re-imagine ways 
of thinking, making and 
seeing 

practices 
 
Construct a plan for future professional 
growth based on individual goals for art 
teaching and art making 

Pedagogy component parts will be moved to 
earlier dates  in the summer term 

• Structured reflection activities will be 
introduced into the Professional 
Development in Art Education seminar, 
so that lower-achieving students might 
better identify their strengths, 
challenges, and future interests 

• Add an additional question to the end 
of the Professional Development 
course, to complement the PDAP and 
provide insight into the relationship 
between future goals and current self-
awareness 

• Provide extra feedback to students in 
Thesis Seminar who struggle with 
synthetic and analytic thinking prior to 
the final week of summer term 

• Share specific criteria that mirror those 
in the PLO rubric will be shared with 
the students while their Thesis Talks 
are in development  

24. Teaching 
(MAT) 

#1 mastery of skills and 
knowledge of a 
discipline 
 
#10 re-imagine ways 
of thinking, making and 
seeing 

Demonstrate breadth and depth in the areas 
of art/design/art education historically and 
contextually through innovative, student-
centered, and reflective pedagogical practices 
 
Demonstrate the capacity to contextualize 
one's philosophy of education within a broad 
view of historical and contemporary 
developments in art/design, education, 
theory, and culture. 

Curriculum 
 
Pedagogy 
 
Course 
sequencing 
 

• Re-allocated assignments of Student 
Teachers so that one faculty member 
can work with every student teacher to 
develop skills in summarizing and 
reflecting upon their teaching practice 

• Added a poetry instructor to co-teach 
Critical Literacies in order to develop 
skills in public speaking 

• Develop new pedagogical practices that 
model reflective practice and 
verbal/written summaries of curricular 
choices for students 

• Open MAT-only required classes to the 
larger population at the college in 
order to provide another avenue for 
meeting expectations for the college 
overall 

  AY16 and AY17 

25. Critical Studies 
(MA) 

#5 writing/ 
communication 

Analyze ideas and issues, evaluate evidence, 
and construct coherent arguments 

Curriculum 
 

• Increase opportunities for more oral 
presentations 

AY17 
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#10 re-imagine ways 
of thinking, making and 
seeing 

 
Express well-formulated and original ideas in 
various genres of written and oral discourse 

Pedagogy • Create a mid-semester occasion  
for initial reporting on thesis topic 
selection to a larger  audience to 
practice both oratory skills and the 
preparation of effective audio- 
visual support materials 

26. Social Design 
(MA) 

#7 evaluate and 
respond to social, 
ethical, and 
environmental impacts  
 
#10 re-imagine ways 
of thinking, making and 
seeing 

Develop an understanding of the complexity 
and interconnectedness of social problems, 
and of methods for analyzing and framing 
them 
 
Communicate complex ideas, problems, 
processes, quantitative and qualitative data in 
clear and compelling visual form 

Curriculum 
 
Pedagogy 
 
Course 
sequencing 
 

• Strengthen “Intervention Design” 
module in MASD curriculum 

• Require practice-based studio elective 
• Offer special summer 

workshops/intensives focused on 
introducing key design methods and 
processes 

• Explore other modes of delivering 
content  

• Revisit how collaborative curriculum is 
delivered to find ways to better 
observe individual student 
performance earlier in the MASD year 

• Ensure more studio time in the spring is 
allocated for students to designate 
class time to work on their 
independent thesis projects 

• Adjust the sequence of modules 
so action begins earlier 

AY17  and AY18 

27. Community 
Arts (MFA) 

#5 writing/ 
communication 
 
#7 evaluate and 
respond to social, 
ethical, and 
environmental impacts  

Demonstrate through the creation of a thesis 
exhibition how ways of working have grown 
through community engagement, research 
and artmaking  
 
Utilize artmaking, written language, verbal 
communication, and presentation strategies 
that clearly articulate the intersection ofboth 
personal and community centered vision, 
mission and goals as applicable to a Baltimore 
community context 

Curriculum 
Pedagogy 

• Incorporate new partnerships as part of 
a reciprocal, community-based learning 
environment 

• Increase emphasis on "dress rehearsal" 
(group curatorial and individual) thesis 
mockups to accommodate the special 
talents and needs of individual classes 
 

AY17 

28. Curatorial 
Practice (MFA) 

#5 writing/ 
communication 
 
#10 re-imagine ways 

Synthesize perspectives from disparate 
artistic, social, critical, and cultural discourses 
with confidence to create multi-faceted and 
complex interdisciplinary exhibitions and 

Curriculum 
 
Pedagogy 

• Initiate an internal review  of how 
writing skills, art history, and theory are 
introduced and taught across the 
curriculum 

AY17 
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of thinking, making and 
seeing 

programs 
 
Communicate with kindness, efficiency and 
clarify through research-based critical writing 
and public presentations 

• Create workshops and resources for 
submitting writing for publication, 
specifically in Thesis  III during the 
program’s third semester as thesis 
projects are becoming more fully 
developed 

29. Filmmaking 
(MFA) 

#1 mastery of skills and 
knowledge of a 
discipline 
 
#10 re-imagine ways 
of thinking, making and 
seeing 

Students will be able to make a narrative film 
 
Filmmakers will strengthen their ability to 
work collaboratively in teams as producers, 
directors, screenwriters, cinematographers 
and editors 

Curriculum • Introduce workshops, readings and 
lectures clearly defining what 
constitutes good collaboration 

AY17 

30. Graphic Design 
(MFA) 

#1 mastery of skills and 
knowledge of a 
discipline 
 
#5 writing/ 
communication 

 

Designers will conduct in-depth practical and 
speculative investigations in different areas of 
design practice 
 
Designers will document and explain their 
work via print, web, writing, and public 
speaking 

Curriculum 
 

   Pedagogy 

• Encourage English-language-learners to 
make greater use of MICA’s language 
support programs and/or broaden 
access to these resources 

• Run one or more 3-credit liberal arts 
courses in the first or 
second semester exclusively for ESL 
students from a variety of grad 
programs 

• Encourage students with weaker 
formal skills to take courses such as 
Graduate Typography and Advanced 
Publication Design 

• Enhance understanding of users and 
audiences through reading and design 
thinking workshops 

AY17 

31. Illustration 
Practice (MFA) 

#2  creative practice 
which envisions and 
engenders new 
possibilities 
 
#9 demonstrate 
confidence through 
risk-taking, 
experimentation, 
perseverance and self-
reliance 

Transform ideas into authorial forms of 
illustration, and work collaboratively with 
experts,  stakeholders and creative people 
from other disciplines 
 
Document thinking and process with writing 
and imagery, and publicly present 
autonomous perspectives 

Curriculum 
 
Pedagogy 

• Review writing drafts earlier in the 
semester cycle  

• Explore support workshops 
collaborating with the Office of 
Graduate Studies 

AY17 
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32. LeRoy E. 
Hoffberger 
School of 
Painting (MFA) 

#2  creative practice 
which envisions and 
engenders new 
possibilities 
 
#9 demonstrate 
confidence through 
risk-taking, 
experimentation, 
perseverance and self-
reliance 

Create personal, intellectual and artistic 
transformation through risk taking 
 
Clarify a personal direction in their studio 
practice through material and conceptual 
experimentation, rigor and research 

Curriculum 
 

• Consider hiring an additional part-time 
faculty for specialized work with the 
second year students to help guide 
them in the evolution of their particular 
artistic terms developed during their 
first year 

• Develop a more rigorous program for 
the second year students  

AY17 

33. Mount Royal 
School of Art 
(MFA) 

#1 mastery of skills and 
knowledge of a 
discipline 
 
#8 acquire appropriate 
resources to enhance a 
professional life 

Cultivate the ability to interweave external 
knowledge with introspective search, and 
channel all these individual or collaborative 
experiences into art making 
 
Broaden the understanding of visual, 
historical, and critical framework within 
which to better orient themselves in a 
particular practice and to enhance an 
awareness of their place in a public discourse 

Curriculum • Incorporate more writing exercises into 
curriculum and encouraging students 
to take advantage of writing classes 
offered more widely at MICA 

• Added new seminar on the writing of 
artist statements 

AY16 and AY17 

34. Photographic 
and Electronic 
Media (MFA) 

#5 writing/ 
communication 
 
#10 re-imagine ways 
of thinking, making and 
seeing 

Transform ways of working and create and 
articulate strategies demonstrating expanding 
knowledge through research, oral and written 
skills  
 
Communicate ideas persuasively to diverse 
audiences through writing, speaking, and 
creative forms of presentation 

Curriculum 
 
Pedagogy 

• Introduce Practicums focused on 
research methods, and on applying and 
utilizing critical and historical 
knowledge as an aspect of creative 
work 

• Confer with library staff, language 
mentors, academic faculty on 
performance of individual students 

• Direct meetings between faculty and 
students identified as needing close 
attention to language skills and plan to 
have individual meetings to address 
these 

• Hold student-to-student mentoring and 
reading groups to break barriers and 
build confidence 

AY17 

35. Rinehart 
School of 
Sculpture 

#5 writing/ 
communication 
 

Transform their ways of working and create 
strategies for expanding knowledge through 
reflection and research 

Curriculum • Initiated a writing workshop with a 
research component and collaboration 
with a librarian 

AY16 and AY17 
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(MFA) #10 re-imagine ways 
of thinking, making and 
seeing 

 
Communicate ideas persuasively to diverse 
audiences through writing, speaking and 
presentation 

• Create the opportunity early in the 
semester for a shared reading session 
of student writing 

36. Studio Art 
(Summer, low-
residency, 
MFA) 

#1 mastery of skills and 
knowledge of a 
discipline 
 
#10 re-imagine ways 
of thinking, making and 
seeing 

Demonstrate through the thesis exhibition in 
integrated artistic position that reflects a 
process of research, experimentation, and 
personal inquiry 
 
Through a verbal presentation, articulate the 
conceptual and aesthetic underpinnings of 
one’s work 

Curriculum • As part of the Thesis course, 
incorporate post thesis exhibition self-
reflection on  the four year 
development of the work 

AY17 

37. Post-
Baccalaureate 
Certificate in 
Fine Arts 

#1 mastery of skills and 
knowledge of a 
discipline 
 
#10 re-imagine ways 
of thinking, making and 
seeing 

Reach a new level of technical, formal, and 
conceptual accomplishment in one’s work 
 
Establish a working knowledge of trends in 
contemporary art, especially relating to one’s 
work 

Pedagogy • Allow more focused, one-on-one 
attention, coordinated by the director 
with the resident artist, to address the 
areas in which students need to 
develop 

• Emphasize the importance of advising 
students on selection of elective 
courses 

• Establish a small, in-house library with 
current periodicals 

AY17 

38. Post-
Baccalaureate 
Certificate in 
Graphic Design 

#1 mastery of skills and 
knowledge of a 
discipline 
 
#9 demonstrate 
confidence through 
risk-taking, 
experimentation, 
perseverance and self-
reliance 

Combine typography, images, form and 
media to communicate messages that 
consider context and audience  
 
Practice a critical, personal creative process 

Curriculum 
 
Pedagogy 

• Evaluate new required typography 
courses: Type Intensive and 
Transmedia Type Lab for effectiveness 

• Plan new elective, Expanded Design, to 
provide students with the opportunity 
to experiment and gain confidence 
with new processes and new media 

• Encourage students to cultivate a 
critical, personal creative process 
through more significant writing 
assignments 

Review in AY17, 
implement in AY18 

 

Student Affairs 

39. The Joseph 
Meyerhoff 

#2  creative practice 
which envisions and 

By the end of the internship program, 
students should be able to identify career 

Administrative • Develop and bring together new and 
existing resources for career planning 

AY16 and AY17 
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Center for 
Career 
Development 

engenders new 
possibilities 
 
#8 acquire appropriate 
resources to enhance a 
professional life 

goals, by successfully completing a 5 year 
plan 
 
By the end of the internship program, 
students will be able to recognize their 
acquired technical and professional skills by 
successfully completing the final internship 
summary 
 

and research as a part of a new 
assignment for career mapping 
 

• Redefine the assignment and resource 
development 

 

40. Office of 
Diversity and 
Intercultural 
Development 

#4 navigate diverse, 
complex, and dynamic 
environments 
 
#8 acquire appropriate 
resources to enhance a 
professional life 
 
 

Mentees in the Diversity Mentoring Network 
will be able to identify a minimum of five 
resources (people or offices) that are 
available to them, that are available to aid in 
academic support, social/cultural support, 
and/or aid in stress reduction and 
management of their student issues 
 
Students who have participated in the 
monthly Women of Color Luncheon Series 
will be able to identify ways in which their 
race and gender intersect at MICA through 
meaningful conversation with peers, faculty, 
and staff. 

Administrative • Created a structured calendar of 
events, as well as one-on-one meetings 
with the mentor in order to assess their 
needs and resources that they can 
share with mentees 

• Expand the budget to allow the office 
to meet students’ programming 
requests 

AY16 and AY17 

41. Residence Life #4 navigate diverse, 
complex, and dynamic 
environments 
 
#8 acquire appropriate 
resources to enhance a 
professional life 
 

Students who live on campus will be able to 
articulate safe meeting locations for their 
residence hall during an evacuation 
 
Students who live in housing will be able to 
demonstrate the ability to resolve conflict 
with their apartment-mate(s) 
 

Administrative • Include a fire safety section in the 
Home Sweet Home presentation during 
orientation 

• Focus on emergency evacuation and 
fire safety procedures through 
mandatory residential floor meetings  

• Post evacuation safety maps and 
additional safety precautions in each 
resident’s apartment 

• Additional training for Residential 
Advisors to assist students in working 
through a roommate conflict 

• Adjust fire drills to evening hours so as 
to capture as many students in the 
residence halls at possible 

AY17 

42. Student 
Activities 

#6 work effectively with 
diverse communities 

By participating in student leadership 
opportunities within Student Activities, 

Administrative • Training with students on conflict 
management and the importance of 

AY17 
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#7 evaluate and 
respond to social, 
ethical, and 
environmental impacts 

students will be able to demonstrate 
teamwork skills as evidenced by collaborating 
with others, working across difference and 
understanding group dynamics. 
 
By participating in student leadership 
opportunities within Student Activities, 
students will be able to apply social 
responsibility concepts as evidenced by 
enhanced self-esteem, understanding 
governance and structural systems, 
challenging the status quo, and having the 
self-efficacy to make change happen. 
 

teamwork 
• Workshops at Overnight Retreat on 

challenging the status quo and 
confidence building 

43. Wellness #4 navigate diverse, 
complex, and dynamic 
environments 
 
#7 evaluate and 
respond to social, 
ethical, and 
environmental impacts 

Students that have participated in the 
Campus Clarity online training component 
will be able to identify the five reasons a 
person is legally unable to give consent to an 
intimate encounter in the State of Maryland 
 
Students will increase their ability to tolerate 
discomfort (distressing thoughts and feelings) 
 
By the end of the three-week course, 
students will increase their ability to make 
decisions and solve problems 

Administrative • Expand programming efforts around 
consent to provide students with a 
refresher on the information through 
the year 

• Expand number of RIO programs to 
allow for greater impact and student 
response 

AY17 

 
Academic Services 

44. Decker Library #5 writing/ 
communication 
 
#8 acquire appropriate 
resources to enhance a 
professional life 
 

Students will be able to navigate the library so 
as to find the resources they need to conduct 
research 
 
Students will be able to use information 
ethically and legally so as to acknowledge and 
respect the intellectual property rights of 
others 

Administrative • Dedicate more time and attention to 
teaching how to read the different 
fields from source information in online 
databases and catalogs 

• Seek more collaboration with faculty in 
both designing assignments and 
evaluating projects and papers for 
assessment of information literacy skills 

AY17 

45. Office of 
International 
Affairs 

#3 find an authentic 
personal voice through 
rigorous exploration  

Students will apply knowledge of conducting 
program research to selecting a study abroad 
program 

Administrative • Schedule a group advising session on 
completing Course Approval Forms that 
is in addition to individual 

AY17 
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#8 acquire appropriate 
resources to enhance a 
professional life 
 

 
Students will apply knowledge of F-1 
regulations when seeking CPT (Curricular 
Practical Training) employment. Students will 
apply knowledge of F-1 regulations when 
seeking post-completion OPT (Optional 
Practical Training) employment 

appointments already required 
• Provide a clearer essay prompt and 

more support and resources through 
collaboration with the Writing Studio 

• Schedule several extra CPT/Internship 
Orientation Workshops that emphasize 
the application timeline 

46. Writing Studio 
and Learning 
Resource 
Center 

#8 acquire appropriate 
resources to enhance a 
professional life 
 
#9 demonstrate 
confidence through 
risk-taking, 
experimentation, 
perseverance and self-
reliance 

Students will be able to arrange disability 
support accommodations in the classroom, 
residence halls, and elsewhere 
 
Students will be able to identify the next step 
to take in the writing process 

Administrative • Collaborate with other academic 
services units 

• Embed tutors in classrooms that have 
large percentages of international 
students 

• Hire ESL-certified tutors 
• Improve engagement with freshman 

and sophomore students, perhaps by 
partnering with student advisors 

• Hold intensive one-on-one counseling 
to help students improve self-advocacy 

• Educate faculty on the needs of 
students who have disabilities 

AY17 

47. Enrollment 
Services and 
Academic 
Advising 

#4 navigate diverse, 
complex, and dynamic 
environments 
 
#8 acquire appropriate 
resources to enhance a 
professional life 

 

Students will be able to demonstrate 
knowledge of the enrollment process by 
successfully utilizing the online registration 
system and related tools 
 
Students will be able to demonstrate 
understanding of curricular requirements and 
the elements of conscientious academic  
planning 

Administrative • Revisit the concept of designated 
advising months for each class level 

• Explore alternate modes/contexts for 
engaging students in academic 
advising/planning, in order to increase 
access, particularly for those who tend 
toward procrastination and/or 
insufficient preparation 

• Design and deliver new programming 
for first-year students, in order to 
describe/explicate the advising 
relationship (and its attendant 
responsibilities) and facilitate more 
informed participation among rising 
sophomores 

Develop in AY17, 
implement in AY18 

48. Department of 
Exhibitions 

#8 acquire appropriate 
resources to enhance a 
professional life 
 
#10 re-imagine ways 

Student will be able to recognize and solve 
gallery installation challenges specific to their 
studio practice 
 
Student will be able to collaborate to locate 

Administrative • Develop and fine-tune the workshops, 
rubrics, and scoring – as well as 
continue to nurture relationships 
between the department and graduate 
student cohorts 

Develop in AY17, 
implement in AY18 
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of thinking, making and 
seeing 

appropriate and specific installation sites in the 
gallery 

• Consider developing intimate teaching 
opportunities, combining programs 
into more precise workshops, breaking 
down workshops into more specific 
practices, and developing a class or 
mini-mester concentrated on art 
installation practice 

49. Fabrication 
Studios 

#4 navigate diverse, 
complex, and dynamic 
environments 
 
#8 acquire appropriate 
resources to enhance a 
professional life 

 

Safety: Student will always demonstrate safe 
operation of fabrication equipment 
 
Professional Quality: Student will be able to 
recognize and prepare work of professional 
quality 

Administrative • New video trainings and tutorials 
presented online for instructors to use 
in conjunction with their 
demonstration and/or equipment 
trainings 

• Video training and tutorials produced, 
provided, and required for all students 
before entering the shops  

• New tests or quizzes will require a 
passing grade by all students before 
using the equipment within the 
Fabrication Studios 

AY17 

50. Instructional 
Advancement 
and 
Technology 

#8 acquire appropriate 
resources to enhance a 
professional life 
 
#9 demonstrate 
confidence through 
risk-taking, 
experimentation, 
perseverance and self-
reliance 

Application of new technical skills for teaching 
(by faculty) 
 
Increased self-sufficiency in learning new 
technologies for teaching (by faculty) 

Administrative • Incorporate greater opportunities to 
discuss and record faculty ownership 
and investment in their own 
technology learning process 

• Expand communication  to faculty 
about new and exciting teaching 
technology workshops/learning 
opportunities 

• Formalize help resources to assist 
faculty in self-teaching and on-demand 
access to training and resources such as 
online/video training and support as 
well as faculty-led training 
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PROGRAM	  ASSESSMENT	  REPORT	  	  
Assessment	  of	  Student	  Learning,	  Annual	  Program	  Report	  2015-‐2016	  

	  
Program/Department:	   General	  Education/Liberal	  Arts	  
	  
Division:	  	   	   Division	  of	  Liberal	  Arts	  
	   	  
Director/Chair:	   Joseph	  Basile,	  Associate	  Dean	  of	  Liberal	  Arts;	  Soheila	  Ghaussy,	  Chair	  of	  

Humanistic	  Studies;	  Jenny	  Carson,	  Chair	  of	  Art	  History	  (Fall	  2015);	  Sonja	  
Kelley,	  Chair	  of	  Art	  History	  (Spring	  2016)	  

	   	  
Degree:	  	   	   Bachelor	  of	  Fine	  Arts	  
	  	  	  	  
	  
Please	  submit	  the	  report	  electronically	  to	  the	  appropriate	  Vice	  Provost,	  Dean,	  or	  Associate	  
Dean	  of	  your	  division	  and	  to	  the	  “Assessment	  Report”	  folder	  in	  the	  Assessment	  Archives	  for	  
your	  program	  no	  later	  than	  February	  15,	  2016.	  	  Please	  retain	  a	  copy	  for	  program	  records.	  The	  
report	  should	  generally	  be	  2-‐5	  pages	  in	  length	  and	  should	  follow	  this	  format.	  	  	  
	  
	  
1.	   What	  two	  program	  learning	  outcomes	  did	  you	  choose	  to	  assess	  this	  semester?	  	  	  

  For	  AY	  2016,	  two	  divisional	  outcomes	  were	  assessed:	  “Students	  will	  be	  able	  to	  
evaluate	  key	  ideas	  in	  order	  to	  produce	  informed	  judgments	  on	  critical	  topics,”	  and	  
“Students	  will	  be	  able	  to	  clearly	  and	  successfully	  communicate	  ideas	  in	  written	  form.”	  

  All	  MICA	  students	  are	  required	  to	  take	  at	  least	  42	  credits	  in	  the	  liberal	  arts,	  their	  
“general	  education”	  requirement,	  so	  assessing	  the	  efficacy	  of	  the	  liberal	  arts	  
offerings	  is	  critical.	  These	  two	  PLOs	  are	  linked	  with	  several	  Institutional	  Learning	  
Outcomes	  (nos.	  1,	  3,	  4,	  5,	  7,	  8,	  10).	  	  

  These	  two	  PLOs	  assess	  key	  skills	  in	  critical	  thinking	  and	  written	  communication,	  and	  
are	  central	  to	  MICA’s	  philosophy	  relative	  to	  general	  education	  for	  artists	  and	  
designers. 

	  
2.	   What	  data/information	  (student	  work,	  etc.)	  are	  you	  using	  to	  assess	  these	  outcomes?	  	  
	  

a. Who	  was	  assessed?	  	  
  This	  AY,	  two	  groups	  were	  assessed:	  first	  semester	  freshmen	  (100-‐level	  foundation)	  

and	  juniors	  and	  seniors	  in	  advanced	  400-‐level	  liberal	  arts	  classes	  
b. What	  student	  work/assignment(s)/activities/course(s)	  were	  used	  for	  the	  assessment?	  

  Writing	  in	  the	  two	  liberal	  arts	  foundation	  classes,	  Critical	  Inquiry	  and	  Art	  Matters,	  
were	  used,	  as	  well	  as	  final	  papers	  in	  400-‐level	  classes.	  

c. Describe	  the	  sample	  set	  and	  how	  it	  was	  determined.	  	  
  Because	  sample	  sizes	  are	  large	  (several	  hundred	  students	  take	  our	  100-‐level	  and	  

400-‐level	  classes)	  we	  took	  a	  sample	  of	  50	  writing	  samples	  from	  each	  level.	  
  Samples	  were	  random:	  at	  the	  100-‐level,	  a	  staff	  member	  selected	  25	  writing	  samples	  

across	  multiple	  sections	  of	  Critical	  Inquiry,	  and	  25	  across	  multiple	  sections	  of	  Art	  
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Matters.	  	  The	  same	  staff	  member	  selected	  a	  random	  sample	  of	  50	  papers	  across	  
multiple	  sections	  of	  our	  400-‐level	  liberal	  arts	  electives.	  

  A	  number	  of	  issues	  appeared	  in	  our	  sampling	  method,	  which	  we	  will	  address	  in	  our	  
next	  round	  of	  writing	  assessment.	  For	  our	  100-‐level	  sample,	  we	  discovered	  that	  
writing	  samples	  from	  the	  Critical	  Inquiry	  classes,	  which	  were	  typically	  extended	  
responses	  to	  texts	  or	  films,	  could	  be	  quite	  different	  from	  the	  samples	  from	  Art	  
Matters,	  which	  were	  mostly	  short	  research	  papers.	  	  This	  caused	  an	  issue	  relative	  to	  
the	  rubric	  being	  used	  to	  assess	  work,	  which	  arguably	  was	  more	  focused	  on	  research	  
writing.	  	  At	  the	  400-‐level,	  the	  sample	  size	  of	  50	  wasn’t	  achieved;	  we	  somehow	  fell	  
two	  papers	  short,	  and	  the	  sample	  included	  a	  repeated	  paper,	  two	  graduate	  papers,	  
and	  four	  senior	  theses	  from	  our	  liberal	  arts	  majors	  programs,	  which	  were	  being	  
assessed	  separately.	  	  The	  400-‐level	  sample	  also	  included	  six	  examples	  of	  extended	  
creative	  writing,	  and	  some	  co-‐authored	  papers.	  

	  
	  
3.	  	   How	  were	  the	  program	  learning	  outcomes	  assessed?	  

a. What	  methods	  were	  used?	  	  
  Program	  Learning	  Outcomes	  were	  assessed	  directly,	  using	  the	  writing	  samples.	  	  

The	  Division	  also	  piloted	  an	  indirect	  assessment	  of	  critical	  thinking	  and	  writing,	  
using	  a	  student	  survey	  (see	  attached).	  

  For	  the	  direct	  assessment	  of	  student	  writing	  at	  the	  100-‐	  and	  400-‐levels,	  a	  single	  
holistic	  rubric	  was	  developed,	  measuring	  critical	  thinking	  and	  writing	  skills	  on	  a	  
scale	  of	  1-‐4	  (1-‐beginning,	  2-‐developing,	  3-‐mastering,	  4-‐exceeds	  expectations).	  	  
The	  rubric	  was	  anchored	  by	  each	  team	  (the	  100-‐	  and	  400-‐level	  assessment	  
teams)	  at	  meetings	  in	  December	  2015).	  	  

  As	  stated	  above,	  assessment	  teams	  had	  some	  trouble	  using	  the	  single	  holistic	  
rubric	  for	  writing	  samples	  that	  were	  not	  “conventional”	  research	  papers.	  	  
However,	  teams	  are	  confident	  that	  assessment	  and	  the	  data	  collected	  are	  still	  
valid,	  through	  the	  size	  of	  the	  sample	  and	  overall	  functionality	  of	  the	  rubric.	  

	  
b. Describe	  the	  scoring	  team	  and	  process.	  	  

  Two	  distinct	  scoring	  teams	  were	  used	  for	  the	  100-‐	  and	  400-‐level	  samples,	  
consisting	  of	  faculty	  from	  the	  Humanistic	  Studies	  and	  Art	  History	  programs.	  	  The	  
100-‐level	  team	  included	  Soheila	  Ghaussy,	  Elizabeth	  Wagenheim,	  and	  Susan	  
Badder;	  the	  400-‐level	  team	  Jenny	  Carson,	  Leah	  Ulansey	  and	  Joe	  Basile.	  	  

  The	  holistic	  rubric	  was	  normed	  for	  each	  scoring	  team	  using	  writing	  samples	  for	  
previous	  semesters.	  

  Consensus	  scoring	  was	  used—all	  scorers	  worked	  to	  agree	  on	  each	  score.	  
  Scoring	  was	  blind;	  student	  names	  on	  papers	  were	  redacted	  using	  black	  marker.	  	  

However,	  there	  were	  occasions	  when	  a	  reader	  might	  recognize	  his/her	  student’s	  
work.	  	  Consensus	  scoring	  (see	  above)	  removed	  any	  bias,	  however.	  

	  
	  
4.	  	   What	  was	  learned	  from	  the	  assessment	  process?	  How	  do	  these	  results	  support	  MICA’s	  

commitment	  to	  excellence?	  
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  Assessment	  results	  for	  the	  100-‐and	  400-‐level	  samples	  seem	  to	  demonstrate	  that	  writing	  
instruction	  in	  the	  liberal	  arts	  at	  MICA	  is	  effective,	  but	  that	  there	  are	  some	  areas	  for	  
potential	  improvement.	  

  At	  the	  100-‐level	  (foundation),	  an	  appropriate	  target	  was	  set	  of	  80%	  of	  the	  sample	  
performing	  at	  a	  3	  (mastering)	  or	  higher,	  for	  both	  the	  critical	  thinking	  and	  writing	  PLOs.	  	  
In	  both	  instances,	  the	  sample	  showed	  this	  goal	  was	  achieved.	  	  However,	  English	  
Language	  Learner	  (ELL)	  and	  Non-‐native	  English	  Speaker	  (NNES)	  students	  lagged	  behind,	  
and	  did	  not	  reach	  the	  80%	  target	  at	  2	  or	  higher	  for	  the	  writing	  PLO.	  	  Relative	  to	  the	  
specific	  criteria	  addressed	  in	  the	  holistic	  rubric,	  students	  scored	  lowest	  in	  categories	  
relating	  to	  explaining	  assumptions	  for	  the	  critical	  thinking	  PLO,	  and	  using	  appropriate	  
citations	  and	  bibliography	  for	  the	  writing	  PLO.	  	  

  At	  the	  400-‐level	  (junior	  and	  senior),	  an	  appropriate	  target	  was	  set	  of	  80%	  of	  the	  sample	  
performing	  at	  a	  2	  (developing)	  or	  higher,	  for	  both	  the	  critical	  thinking	  and	  writing	  PLOs.	  	  
This	  goal	  was	  achieved	  only	  for	  the	  writing	  PLO;	  the	  critical	  thinking	  PLO	  showed	  an	  
achievement	  rate	  of	  69%	  and	  more	  work	  needs	  to	  be	  done.	  	  English	  Language	  Learner	  
(ELL)	  and	  Non-‐native	  English	  Speaker	  (NNES)	  students	  also	  lagged	  behind.	  	  Relative	  to	  
the	  specific	  criteria	  addressed	  in	  the	  holistic	  rubric,	  students	  scored	  lowest	  in	  categories	  
relating	  to	  explaining	  assumptions	  for	  the	  critical	  thinking	  PLO,	  and	  using	  appropriate	  
citations	  and	  bibliography	  for	  the	  writing	  PLO.	  

  Student	  strengths	  include	  accurately	  interpreting	  evidence	  and	  data,	  and	  developing	  a	  
clear	  main	  idea	  or	  thesis.	  

  It’s	  not	  surprising	  that	  weaknesses	  center	  around	  explaining	  assumptions,	  and	  using	  
appropriate	  citations	  and	  bibliography;	  these	  are	  perhaps	  the	  most	  difficult	  writing	  
skills	  to	  teach.	  	  We	  are	  also	  aware	  that	  we	  need	  to	  do	  more	  to	  help	  ELL	  and	  NNES	  
students	  improve	  their	  writing.	  

	  
5.	  What	  will	  the	  program	  do	  as	  a	  result	  of	  the	  assessment	  process?	  Assuming	  your	  sampling,	  
data	  collection	  and	  scoring	  methodologies	  are	  correct	  and	  rigorous,	  what	  might	  you	  consider	  
as	  opportunities	  for	  change	  and	  innovation?	  	  How	  do	  you	  interpret	  this	  from	  your	  data?	  

  Results	  of	  this	  year’s	  assessment	  will	  be	  shared	  with	  the	  curriculum	  committees	  of	  both	  
the	  Humanistic	  Studies	  and	  Art	  History	  departments	  in	  order	  to	  provide	  data	  as	  the	  basis	  
for	  curricular	  and/or	  pedagogical	  change.	  	  No	  changes	  can	  be	  made	  until	  these	  
committees	  are	  consulted.	  	  Changes	  might	  include:	  

a) Making	  adjustments	  to	  courses/curriculum,	  including	  an	  additional	  required	  
writing	  class	  at	  the	  300-‐	  or	  400-‐level,	  and	  strengthened	  writing	  assignments	  at	  
the	  200-‐level	  (sophomore);	  

b) Changes	  in	  teaching/learning	  methodologies	  and	  pedagogies,	  including	  more	  
focus	  on	  critical	  thinking	  and	  use	  of	  citations	  and	  bibliography,	  expanding	  
programs	  with	  the	  Decker	  Library	  for	  training	  in	  information	  literacy,	  and	  
expanding	  writing	  help	  opportunities	  for	  ELL	  and	  NNES	  students	  at	  the	  Writing	  
Studio,	  MICA’s	  writing	  lab.	  

c) Re-‐direct	  or	  request	  resources,	  including	  budget	  allocation,	  for	  faculty	  
development	  in	  writing	  instruction,	  expanding	  resources	  at	  the	  Decker	  Library	  
and	  Writing	  Studio	  (staff,	  instructional	  software,	  etc.),	  and	  addressing	  the	  needs	  
of	  ELL	  and	  NNES	  students.	  
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USING	  RESULTS	  OF	  ASSESSMENT	  OUTCOMES	  FOR	  PROGRAM	  CHANGE:	  CHECK	  LIST	  
	  
Instructions:	  Department	  Chairs,	  please	  complete	  the	  table	  below	  to	  show	  areas	  in	  which	  
changes	  have	  been	  or	  are	  being	  made	  as	  a	  result	  of	  assessment	  outcomes.	  Changes	  indicated	  
here	  should	  be	  directly	  related	  to	  student	  learning.	  Use	  the	  space	  below	  to	  explain.	  
	  
	  
	  
PROGRAM	  NAME:	  	  
	  

Curriculum	   Pedagogy	   Course	  Sequencing	   Other	  (please	  specify)	  
Possible	  changes:	  	  Making	  
adjustments	  to	  courses/	  
curriculum,	  including	  an	  
additional	  required	  writing	  
class	  at	  the	  300-‐	  or	  400-‐level,	  
and	  strengthened	  writing	  
assignments	  at	  the	  200-‐level	  
(sophomore).	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

Possible	  changes:	  Changes	  in	  
teaching/learning	  
methodologies	  and	  
pedagogies,	  including	  more	  
focus	  on	  critical	  thinking	  and	  
use	  of	  citations	  and	  
bibliography,	  expanding	  
programs	  with	  the	  Decker	  
Library	  for	  training	  in	  
information	  literacy,	  and	  
expanding	  writing	  help	  
opportunities	  for	  ELL	  and	  
NNES	  students	  at	  the	  Writing	  
Studio.	  

Possible	  changes:	  	  Create	  a	  
more	  explicit	  writing	  sequence	  
in	  liberal	  arts	  classes,	  relative	  
to	  skills	  appropriate	  to	  100-‐
level	  (freshman),	  200-‐level	  
(sophomore),	  and	  300-‐	  and	  
400-‐level	  (junior	  and	  senior)	  
classes.	  

Possible	  changes:	  Re-‐direct	  or	  
request	  resources,	  including	  
budget	  allocation,	  for	  faculty	  
development	  in	  writing	  
instruction,	  expanding	  
resources	  at	  the	  Decker	  
Library	  and	  Writing	  Studio	  
(staff,	  instructional	  software,	  
etc.),	  and	  addressing	  the	  
needs	  of	  ELL	  and	  NNES	  
students.	  
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PROGRAM	  ASSESSMENT	  REPORT	  	  
Assessment	  of	  Student	  Learning,	  Annual	  Program	  Report	  2015-‐2016	  

	  
Program/Department:	   Fiber	  
	  
Division:	  	   	   Undergraduate	  Programs	  
	   	  
Director/Chair:	   	   	  Valeska	  Populoh	  
	   	  
Degree:	  	   	   B.F.A.	  /	  Fiber	  
	  	  	  	  
	  
Please	  submit	  the	  report	  electronically	  to	  the	  appropriate	  Vice	  Provost,	  Dean,	  or	  Associate	  
Dean	  of	  your	  division	  and	  to	  the	  “Assessment	  Report”	  folder	  in	  the	  Assessment	  Archives	  for	  
your	  program	  no	  later	  than	  February	  15,	  2016.	  	  Please	  retain	  a	  copy	  for	  program	  records.	  The	  
report	  should	  generally	  be	  2-‐5	  pages	  in	  length	  and	  should	  follow	  this	  format.	  	  	  
	  
1.	   What	  two	  program	  learning	  outcomes	  did	  you	  choose	  to	  assess	  this	  semester?	  	  	  
	  
PLO	  #1:	  Students	  will	  identify	  and	  demonstrate	  ways	  to	  utilize	  and	  apply	  their	  skills	  and	  abilities	  
to	  postgraduate	  professional	  practice(s).	  
	  
PLO	  #3:	  Students	  will	  investigate	  and	  utilize	  a	  variety	  of	  traditional	  and	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  
contemporary	  fiber	  media,	  tools	  and	  techniques.	  
	  
Our	  program’s	  mission	  is	  for	  students	  to	  investigate	  and	  develop	  competence	  in	  utilizing	  a	  
variety	  of	  techniques,	  tools	  and	  materials	  in	  the	  fiber	  field,	  and	  thereby	  develop	  an	  
understanding	  of	  the	  expressive	  and	  conceptual	  potential	  of	  working	  in	  this	  way.	  It	  is	  thus	  
important	  for	  us	  to	  regularly	  assess	  whether	  our	  program	  is	  effectively	  engaging	  students	  in	  
developing	  these	  skillsets	  and	  habits	  of	  mind.	  	  Additionally,	  our	  goal	  is	  for	  students	  to	  apply	  their	  
skillsets	  and	  habits	  to	  a	  broad	  array	  of	  professional	  pathways,	  from	  internships	  and	  
apprenticeships	  during	  school	  to	  diverse	  opportunities	  after	  graduation.	  It	  is	  thus	  critical	  for	  us	  
to	  make	  sure	  that	  our	  students	  are	  able	  to	  recognize,	  identify	  and	  apply	  their	  skills	  towards	  
those	  opportunities.	  	  The	  two	  learning	  outcomes	  we	  selected	  are	  related	  to	  several	  institutional	  
outcomes,	  including:	  	  
	  
ILO	  1:	  Master	  skills	  and	  knowledge	  appropriate	  to	  a	  discipline,	  field,	  or	  area	  of	  research	  and	  
inquiry.	  
	  
ILO	  8:	  Acquire	  appropriate	  information,	  skill	  sets,	  resources	  and	  partners	  in	  order	  to	  enhance	  a	  
professional	  life	  and	  practice.	  
	  
ILO	  9:	  Demonstrate	  confidence	  in	  work	  developed	  through	  risk-‐taking,	  experimentation,	  
perseverance	  and	  self-‐reliance.	  
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2.	   What	  data/information	  (student	  work,	  etc.)	  are	  you	  using	  to	  assess	  these	  outcomes?	  	  
	  

a. Who	  was	  assessed?	  	  
First	  and	  second-‐semester	  seniors	  enrolled	  in	  the	  capstone,	  required	  course	  Senior	  Independent	  
I	  and	  Senior	  Independent	  II,	  were	  assessed.	  	  	  
	  

b. What	  student	  work/assignment(s)/activities/course(s)	  were	  used	  for	  the	  assessment?	  
	  
Students	  in	  the	  Senior	  Independent	  I	  and	  II	  develop	  a	  self-‐directed	  body	  of	  studio	  work	  over	  the	  
course	  of	  the	  year,	  supported	  by	  research	  assignments,	  readings,	  discussions	  and	  a	  series	  of	  
professional	  development	  workshops.	  Students	  present	  this	  developing	  body	  of	  work	  (a.k.a.	  
their	  thesis	  work)	  at	  the	  end	  of	  the	  Fall	  2015	  semester	  in	  a	  series	  of	  final	  critiques,	  attended	  by	  a	  
group	  of	  invited	  peers,	  class	  instructors	  and	  visiting	  critics	  invited	  by	  their	  faculty.	  Work	  
presented	  at	  these	  critiques	  was	  evaluated	  using	  a	  rubric	  developed	  for	  Program	  Learning	  
Outcome	  3.	  This	  work	  included	  a	  wide	  range	  of	  materials,	  techniques	  and	  forms,	  including	  
textiles,	  print	  designs,	  garments,	  sculptures,	  installation,	  video	  and	  performance.	  Students	  also	  
started	  to	  develop	  a	  portfolio	  of	  written	  materials	  in	  the	  fall	  semester,	  including	  1.	  research	  
about	  potential	  professional	  opportunities,	  such	  as	  grants,	  residencies,	  jobs	  and	  
apprenticeships;	  2.	  a	  cover	  letter	  to	  one	  of	  these	  ‘real-‐world’	  opportunities;	  3.	  a	  resume	  and	  4.	  
an	  artistic	  statement	  related	  to	  their	  thesis	  work.	  	  
	  

c. Describe	  the	  sample	  set	  and	  how	  it	  was	  determined.	  	  
	  

Our	  Program	  has	  an	  enrollment	  of	  85-‐89	  students.	  We	  determined	  that	  our	  senior	  class,	  which	  
currently	  has	  29	  total	  students,	  27	  of	  whom	  are	  first	  semester	  seniors,	  would	  serve	  as	  a	  good	  
sample	  size.	  We	  decided	  to	  begin	  the	  assessment	  process	  with	  our	  senior	  class	  to	  develop	  a	  
strong	  baseline	  for	  where	  our	  current	  seniors	  stand	  in	  terms	  of	  some	  of	  our	  key	  program	  
learning	  outcomes.	  The	  limitations	  on	  the	  data	  is	  that	  a	  couple	  of	  students	  did	  not	  submit	  their	  
written	  work,	  and	  thus	  were	  given	  scores	  of	  ‘insufficient’	  when	  the	  work	  was	  scored.	  If	  we	  had	  
realized	  that	  we	  were	  going	  to	  use	  the	  writing	  portfolios	  as	  the	  main	  data	  set,	  instructors	  could	  
have	  worked	  harder	  with	  students	  to	  ensure	  that	  at	  least	  some	  work	  was	  submitted	  before	  the	  
assessment	  took	  place.	  	  	  	  
	  
3.	  	   How	  were	  the	  program	  learning	  outcomes	  assessed?	  
	  

a. What	  methods	  were	  used?	  	  
	  
PLO	  1:	  	  Direct	  assessment	  of	  student	  work	  was	  conducted	  (N=27)	  using	  an	  analytic	  rubric	  with	  3	  
criteria	  and	  4	  performance	  measures	  (1-‐4)	  that	  had	  been	  anchored.	  
	  
PLO	  3:	  Direct	  assessment	  of	  student	  work	  was	  conducted	  (N=29)	  using	  an	  analytic	  rubric	  with	  2	  
criteria	  and	  4	  performance	  measure	  (1-‐4)	  that	  had	  been	  anchored.	  	  
	  

b. Describe	  the	  scoring	  team	  and	  process.	  	  
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PLO	  1:	  	  The	  two	  course	  instructors	  from	  Senior	  Independent	  I	  &	  II	  created	  an	  online	  folder	  
containing	  the	  written	  materials	  submitted	  by	  27	  seniors	  (26	  first	  semester,	  1	  second	  semester).	  	  	  
	  
The	  rubric	  was	  developed	  by	  the	  department	  chair.	  This	  rubric	  was	  then	  reviewed,	  anchored	  
and	  normed	  by	  the	  four	  scoring	  faculty	  using	  written	  materials	  of	  two	  students.	  The	  total	  
number	  of	  portfolios	  was	  divided	  in	  half.	  	  Faculty	  then	  worked	  in	  teams	  of	  two,	  using	  the	  rubric,	  
to	  score	  half	  of	  the	  portfolios.	  Each	  pair	  then	  agreed	  to	  a	  score	  for	  each	  student	  work	  sample	  
(ie:	  consensus	  scoring.)	  One	  of	  the	  limitations	  of	  the	  assessment	  is	  that	  the	  student	  work	  
samples	  were	  not	  anonymous.	  This	  was	  unavoidable	  since	  the	  names	  of	  the	  students	  are	  part	  of	  
their	  written	  materials	  (ie:	  headings	  on	  cover	  letters	  and	  resumes,	  etc.)	  and	  redacting	  all	  of	  the	  
documents	  would	  have	  presented	  a	  tremendous	  administrative	  task	  for	  the	  program.	  That	  said,	  
several	  of	  our	  scoring	  faculty	  were	  not	  familiar	  with	  many	  of	  the	  students	  due	  to	  the	  structure	  
of	  our	  program	  and	  how	  students	  move	  through	  their	  degree	  plan.	  There	  were	  also	  high	  levels	  
of	  agreement	  among	  the	  faculty,	  resulting	  in	  easy	  consensus	  scoring	  and	  trust	  in	  assessment	  
tools	  that	  had	  been	  developed.	  
	  
PLO	  3:	  The	  rubric	  was	  developed	  by	  the	  department	  chair,	  with	  input	  from	  one	  of	  the	  instructors	  
of	  the	  Senior	  Independent	  course.	  This	  rubric	  was	  then	  reviewed	  and	  subsequently	  anchored	  
and	  normed	  by	  the	  four	  faculty	  from	  the	  program	  using	  images	  of	  thesis	  work	  from	  the	  
subsequent	  graduating	  class.	  The	  two	  instructor	  for	  Senior	  Independent,	  who	  scored	  the	  work,	  
then	  reviewed	  the	  rubric	  with	  two	  visiting	  critics	  who	  also	  scored	  the	  student	  work.	  On	  
December	  10,	  the	  two	  course	  instructors	  were	  joined	  by	  Whitney	  Artell,	  a	  textile	  designer,	  to	  
score	  the	  work	  of	  15	  seniors	  (15	  first	  semester).	  On	  December	  17,	  the	  two	  course	  instructors	  
were	  joined	  by	  Joyce	  Scott,	  an	  artist,	  to	  score	  the	  work	  of	  14	  seniors	  (12	  first	  semester,	  2	  second	  
semester).	  The	  student	  work	  was	  presented	  in	  person	  by	  the	  student,	  installed	  or	  performed	  in	  
the	  classroom,	  and	  then	  photographed.	  At	  the	  end	  of	  each	  day,	  the	  three	  scorers	  (two	  faculty	  
and	  one	  visiting	  critic)	  convened	  to	  review	  the	  rubrics	  and	  came	  to	  consensus	  on	  the	  scoring.	  	  
The	  work	  was	  not	  anonymous,	  as	  it	  was	  scored	  in	  the	  context	  of	  the	  final	  critique.	  Even	  before	  
coming	  to	  a	  consensus	  decision	  for	  each	  of	  the	  student	  work	  samples,	  there	  was	  a	  high	  degree	  
of	  agreement	  among	  the	  scorers,	  including	  our	  visitors	  from	  outside	  of	  the	  institution	  giving	  us	  
great	  confidence	  in	  the	  effectiveness	  of	  the	  assessment	  tool.	  
	  
4.	  	   What	  was	  learned	  from	  the	  assessment	  process?	  How	  do	  these	  results	  support	  MICA’s	  

commitment	  to	  excellence?	  
	  
PLO	  #1:	  Our	  faculty	  has	  high	  standards	  for	  student	  work.	  We	  thus	  scored	  student	  work	  with	  a	  
shared	  understanding	  that	  ‘competence’	  is	  a	  worthy	  and	  acceptable	  level	  of	  achievement	  in	  this	  
area	  for	  our	  graduating	  seniors,	  and	  that	  only	  a	  subset	  of	  our	  students	  will	  rise	  to	  the	  
accomplished	  or	  exemplary	  level	  in	  their	  writing	  of	  professional	  materials.	  We	  are	  thus	  satisfied	  
that,	  at	  the	  mid-‐point	  in	  their	  senior	  year,	  78%	  of	  our	  first	  semester	  seniors	  are	  demonstrating	  
competence	  in	  connecting	  their	  own	  expertise	  and	  skill	  set	  with	  various	  professional	  paths,	  
including	  jobs	  in	  education,	  textile	  and	  fashion	  design,	  and	  fine	  art,	  such	  as	  studio	  assistantships	  
and	  residencies.	  Over	  70%	  of	  our	  students	  are	  demonstrating	  competence	  in	  communicating	  
their	  professional	  and	  artistic	  goals	  and	  objectives	  by	  generating	  professional	  materials,	  
including	  cover	  letters,	  resumes	  and	  artistic	  statements,	  that	  demonstrate	  an	  understanding	  of	  
their	  intended	  purpose,	  context	  and	  readership.	  	  
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In	  reading	  through	  the	  materials,	  we	  noticed	  that	  there	  were	  some	  deviations	  from	  the	  
accepted	  professional	  protocols	  and	  formats	  in	  these	  materials.	  Many	  resumes	  lacked	  a	  listing	  
of	  shows/exhibitions,	  and	  had	  lists	  of	  technical	  skills	  prioritized	  at	  the	  top	  of	  the	  resume.	  Some	  
of	  the	  lists	  of	  skills	  were	  not	  very	  nuanced	  (ie:	  listing	  ‘hand	  weaving’	  without	  reference	  to	  the	  
kinds	  of	  floor	  looms	  the	  student	  had	  expertise	  in	  using).	  Students	  also	  did	  not	  clarify	  the	  skill	  
level	  or	  quality	  of	  the	  skill	  level,	  which	  would	  make	  this	  information	  more	  useful	  to	  those	  
reviewing	  the	  resume	  (ie:	  breaking	  the	  skillset	  into	  basic,	  intermediate,	  advanced.)	  We	  provide	  
templates	  and	  exemplars	  for	  our	  students,	  and	  refer	  them	  to	  the	  Career	  Development	  Center	  
for	  further	  support,	  and	  thus	  need	  to	  better	  understand	  where	  students	  are	  getting	  incorrect	  
information	  about	  formatting	  resumes	  and	  cover	  letters,	  and	  what	  information	  to	  include	  and	  
prioritize.	  We	  also	  recognize	  that	  the	  templates	  and	  exemplars	  that	  students	  have	  access	  to	  
through	  the	  Career	  Development	  Center	  are	  often	  for	  a	  range	  of	  disciplines.	  Since	  the	  fiber	  field	  
has	  specific	  and	  nuanced	  techniques,	  our	  program	  needs	  to	  gather	  and	  make	  available	  more	  
examples	  of	  graduating	  students	  who	  have	  successfully	  and	  clearly	  communicated	  their	  skillsets	  
on	  their	  professional	  materials.	  	  
	  
We	  also	  noticed	  that	  the	  ESL	  students	  whose	  language	  skills	  are	  the	  least	  developed	  in	  the	  
senior	  class	  received	  the	  lowest	  scores	  on	  their	  materials,	  especially	  in	  the	  dimension	  of	  
'Communication'.	  The	  one	  second-‐semester	  senior	  (#6)	  in	  the	  sample	  received	  scores	  of	  
insufficient	  in	  all	  three	  dimensions	  of	  the	  rubric.	  This	  is	  an	  unacceptable	  outcome	  for	  our	  
program,	  since	  the	  same	  student	  received	  the	  highest	  scores	  in	  the	  area	  of	  PLO	  #3.	  	  We	  thus	  
need	  to	  be	  diligent	  and	  identify	  student-‐need	  earlier	  in	  our	  program,	  in	  order	  to	  help	  these	  
students	  connect	  to	  support	  services	  and	  resources	  earlier	  in	  their	  education	  at	  MICA.	  	  
	  
Another	  area	  of	  needed	  improvement	  is	  that	  students	  need	  to	  develop	  a	  better	  understanding	  
of	  their	  audience/readership	  and	  the	  context/purpose	  of	  the	  text	  when	  writing	  their	  statements.	  
We	  are	  also	  interested	  in	  finding	  ways	  to	  support	  students	  in	  developing	  more	  vivid	  language	  to	  
write	  about	  their	  work.	  
	  
PLO	  #3:	  Students,	  overall,	  are	  doing	  well	  in	  investigating	  and	  utilizing	  various	  traditional	  and	  
contemporary	  tools,	  techniques	  and	  materials.	  	  86%	  of	  our	  seniors	  are	  making	  work	  that	  is	  being	  
scored	  as	  competent	  or	  better	  by	  faculty	  and	  outside	  reviewers.	  	  As	  a	  program,	  we	  have	  high	  
standards	  for	  student	  work,	  so	  we	  are	  satisfied	  with	  the	  performance	  level.	  Across	  the	  board,	  
students	  are	  demonstrating	  great	  competence	  in	  their	  chosen	  area	  of	  focus	  within	  the	  larger	  
field	  of	  fiber,	  such	  as	  weaving,	  surface	  design	  or	  garment	  making.	  The	  majority	  of	  students	  are	  
demonstrating	  good	  ideation	  skills,	  discovering	  unique	  approaches	  to	  form,	  material,	  process	  
and/or	  content	  in	  their	  studio	  process.	  Some	  students	  struggle	  with	  technical	  aspects	  of	  
garment	  making	  and	  sewn	  construction,	  as	  well	  as	  the	  level	  of	  craftsmanship	  needed	  to	  support	  
their	  intended	  outcome.	  	  This	  has	  been	  a	  trend	  in	  our	  program	  for	  a	  while,	  and	  a	  constant	  point	  
of	  discussion	  among	  our	  faculty,	  since	  our	  program	  is	  not	  designed	  as	  a	  technical	  or	  vocational	  
program,	  but	  rather	  as	  a	  fine	  arts	  program	  in	  which	  experimentation	  and	  innovation	  are	  highly	  
emphasized	  and	  encouraged.	  We	  generally	  support	  the	  idea	  that	  students	  can	  strengthen	  their	  
craftsmanship	  and	  technical	  skill	  with	  time	  and	  more	  practice,	  but	  that	  they	  need	  to	  first	  
establish	  the	  area	  of	  focus	  in	  their	  studio	  practice,	  and	  cultivate	  an	  ability	  to	  think	  critically	  
about	  the	  work	  they	  are	  making,	  the	  materials	  they	  are	  using,	  the	  processes	  they	  are	  engaging,	  
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the	  meaning-‐making	  and	  expressive	  potential	  of	  these	  choices,	  and	  to	  embrace	  innovation	  and	  
experimentation.	  We	  are	  thus	  less	  concerned	  about	  technical	  shortcomings	  in	  their	  garment	  
making,	  for	  instance,	  since	  it	  takes	  a	  while	  to	  develop	  a	  deep	  understanding	  of	  this	  craft,	  and	  
our	  program	  only	  includes	  two	  courses	  specific	  to	  learning	  the	  technical	  craft	  of	  garment	  
construction.	  
	  
We	  are	  more	  concerned	  when	  students	  struggle	  with	  innovation	  and	  experimentation,	  and	  are	  
unable	  to	  maximize	  the	  expressive	  and	  conceptual	  potential	  of	  the	  materials	  and	  techniques	  
they	  are	  using.	  That	  said,	  86%	  of	  our	  student	  work	  samples	  were	  scored	  at	  competent	  or	  above	  
in	  the	  dimension	  of	  ‘Innovation	  and	  Experimentation,’	  so	  we	  are	  satisfied	  with	  the	  outcomes.	  
However,	  14%	  of	  our	  student	  work	  was	  rated	  as	  ‘insufficient’	  in	  this	  dimension.	  We	  would	  like	  to	  
move	  the	  target	  to	  having	  95%	  of	  our	  students	  achieve	  competence	  or	  higher	  in	  the	  area	  of	  
“Experimentation	  and	  Innovation.”	  Some	  students	  struggle	  with	  the	  self-‐directed	  nature	  of	  
senior	  independent	  and	  may	  become	  more	  risk-‐averse	  as	  they	  become	  focused	  on	  securing	  
employment	  and	  post-‐graduation	  opportunities,	  possibly	  reducing	  the	  robustness	  of	  their	  
experimentation	  and	  innovation.	  Assessment	  of	  student	  work	  at	  earlier	  points	  in	  the	  program	  
might	  yield	  insight	  into	  the	  variables	  affecting	  students’	  ability	  to	  experiment	  and	  innovate.	  
	  	  
5.	  What	  will	  the	  program	  do	  as	  a	  result	  of	  the	  assessment	  process?	  Assuming	  your	  sampling,	  
data	  collection	  and	  scoring	  methodologies	  are	  correct	  and	  rigorous,	  what	  might	  you	  consider	  
as	  opportunities	  for	  change	  and	  innovation?	  	  How	  do	  you	  interpret	  this	  from	  your	  data?	  
	  
We	  are	  confident	  that	  the	  data	  collection	  and	  scoring	  process	  for	  both	  PLO	  #1	  and	  PLO	  #3	  were	  
correct	  and	  rigorous,	  and	  thus	  trust	  the	  veracity	  of	  the	  results.	  As	  a	  result	  of	  the	  assessment	  
work,	  we	  have	  identified	  a	  few	  areas	  for	  adjustment	  to	  the	  curriculum	  that	  we	  will	  endeavor	  to	  
implement	  in	  the	  coming	  academic	  year	  or	  two.	  	  	  
	  
PLO	  #	  1:	  	  In	  the	  short	  term,	  to	  support	  the	  97%	  of	  our	  seniors	  who	  were	  part	  of	  this	  assessment	  
and	  are	  now	  second	  semester	  seniors,	  we	  are	  developing	  a	  program	  and	  intervention	  in	  Senior	  
Independent	  II	  to	  help	  our	  students	  specifically	  with	  criteria	  3	  “Acquiring	  Professional	  
Competencies”	  in	  which	  22%	  of	  our	  seniors	  work	  samples	  was	  scored	  as	  ‘insufficient.’	  (Two	  
work	  samples	  in	  this	  batch	  were	  scored	  as	  ‘insufficient’	  because	  they	  were	  not	  submitted	  
altogether.)	  This	  is	  not	  an	  acceptable	  level	  for	  our	  program.	  	  We	  are	  therefore	  focusing	  
resources	  and	  time	  on	  this	  aspect	  of	  student	  learning	  by	  organizing	  a	  collaborative	  lunch	  with	  
advisors	  from	  the	  Career	  Development	  Center,	  fiber	  faculty	  who	  served	  as	  scorers	  of	  the	  
professional	  materials,	  and	  Senior	  Independent	  students.	  The	  purpose	  of	  this	  lunch	  is	  to	  provide	  
feedback	  on	  students’	  professional	  materials,	  to	  share	  suggestions	  for	  improving	  and	  correcting	  
formatting	  errors,	  and	  to	  ask	  our	  students	  for	  feedback	  on	  how	  they	  are	  navigating	  career	  
development	  services	  at	  our	  school.	  	  
	  
To	  support	  next	  year’s	  seniors	  better,	  we	  will	  add	  the	  best	  examples	  of	  professional	  materials	  to	  
a	  physical	  binder	  and	  online	  folder	  for	  students	  to	  access	  and	  reference.	  This	  will	  aid	  our	  
students	  in	  dimension	  #3	  “Acquiring	  Professional	  Competencies”	  which	  relates	  to	  students	  
ability	  to	  “create	  professional	  materials	  that	  evidence	  and	  understanding	  of	  relevant	  and	  
appropriate	  professional	  protocols	  and	  conventions.”	  
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In	  addition,	  we	  are	  exploring	  ways	  to	  engage	  our	  second	  semester	  students	  in	  better	  
understanding	  readership/audience	  and	  context/purpose	  in	  their	  writing.	  	  This	  is	  born	  out	  in	  the	  
conversations	  that	  resulted	  from	  the	  assessment	  process	  and	  our	  review	  of	  student	  work	  
samples.	  12%	  of	  student	  work	  samples	  were	  rated	  ‘insufficient’	  in	  the	  category	  of	  
“Communication.”	  (One	  of	  the	  samples	  was	  rated	  insufficient	  because	  no	  work	  was	  submitted.	  If	  
we	  include	  this	  sample,	  the	  percentage	  increases	  to	  15%.)	  This	  is	  not	  an	  acceptable	  level	  to	  our	  
program.	  This	  spring,	  we	  are	  dedicating	  more	  time	  in	  Senior	  Independent	  to	  writing	  exercises	  
that	  sharpen	  an	  understanding	  of	  context/purpose.	  We	  are	  asking	  students	  to	  write	  three	  
versions	  of	  their	  statement:	  writing	  that	  is	  accompanied	  by	  the	  work	  (ie:	  in	  the	  context	  of	  an	  
exhibition),	  writing	  that	  is	  not	  accompanied	  by	  the	  work	  (ie:	  in	  the	  context	  of	  a	  cover	  letter	  or	  
proposal)	  and	  writing	  that	  helps	  them	  understand	  their	  own	  process	  better	  (ie:	  journaling	  to	  
better	  understand	  one’s	  own	  process.)	  We	  will	  engage	  students	  in	  peer-‐reviews	  of	  their	  written	  
work,	  as	  provide	  feedback	  as	  instructors,	  but	  do	  not	  have	  the	  time	  and	  resources	  to	  work	  one-‐
on-‐one	  with	  students	  on	  developing	  their	  writing.	  	  
	  
Even	  prior	  to	  this	  assessment	  process,	  our	  faculty	  was	  aware	  of	  the	  need	  to	  better	  support	  
students	  in	  their	  writing.	  Since	  writing	  is	  not	  at	  the	  heart	  of	  our	  program,	  and	  our	  curricular	  
focus	  is	  on	  teaching	  studio	  skills,	  which	  demand	  a	  tremendous	  amount	  of	  instructional	  time,	  we	  
are	  exploring	  ways	  to	  maximize	  our	  collaboration	  with	  other	  parts	  of	  the	  school	  and	  build	  
writing	  more	  rigorously	  into	  existing	  curricular	  activities	  in	  our	  program.	  Some	  of	  these	  ideas,	  a	  
few	  of	  which	  have	  been	  implemented	  already,	  include:	  
	  

-‐ Providing	  juniors	  with	  a	  series	  of	  writing	  prompts	  in	  the	  Fall	  Semester,	  and	  asking	  
juniors	  to	  submit	  a	  written	  reflection	  by	  the	  end	  of	  Winter	  Break.	  Faculty	  will	  be	  
reviewing	  this	  written	  work	  to	  get	  a	  sense	  of	  the	  spectrum	  of	  skills	  among	  our	  students,	  
and	  to	  flag	  students	  in	  need	  of	  extra	  support.	  We	  will	  submit	  comments	  on	  written	  work	  
to	  all	  students,	  and	  refer	  students	  with	  deficits	  in	  their	  writing	  to	  support	  services,	  
including	  the	  writing	  resource	  center.	  Reading	  junior	  writing	  	  

-‐ We	  need	  to	  explore	  ways	  to	  coordinate	  better	  with	  the	  instructors	  of	  Junior	  Seminar,	  a	  
required	  junior	  level	  course	  for	  all	  students	  in	  Sculptural	  Studies	  (Ceramics,	  
Interdisciplinary	  Sculpture	  and	  Fiber)	  to	  identify	  activities	  that	  could	  be	  used	  for	  
strengthening	  and	  supporting	  writing	  at	  the	  junior	  level.	  	  

-‐ We	  will	  require	  students	  who	  participate	  in	  shows/exhibitions	  organized	  through	  our	  
faculty	  to	  submit	  a	  written	  statement	  and	  provide	  feedback	  on	  these	  statements.	  	  

-‐ We	  need	  to	  better	  understand	  the	  available	  support	  services	  for	  our	  students	  in	  
developing	  their	  writing	  skills	  since	  we	  are	  often	  at	  a	  deficit	  of	  time	  in	  order	  to	  
adequately	  support	  students	  in	  developing	  these	  aptitudes	  in	  studio	  courses	  focused	  on	  
developing	  our	  students'	  technical	  skills.	  	  

-‐ We	  are	  considering	  adding	  a	  Text/Textile	  1.5	  workshop	  to	  our	  curriculum.	  There	  is	  a	  
strong	  historic	  relationship	  between	  text	  and	  textiles,	  between	  writing	  and	  studio	  
practice	  in	  our	  field.	  	  

-‐ We	  are	  considering	  inviting	  a	  visiting	  artist	  as	  ‘writer	  in	  residence’	  next	  year,	  whose	  
focus	  will	  be	  on	  engaging	  students	  in	  writing	  to	  reflect	  on	  and	  articulate	  ideas	  about	  
their	  creative	  practice.	  
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PLO	  #3:	  	  We	  are	  satisfied	  with	  the	  results	  of	  the	  assessment.	  Our	  students	  are	  scoring	  close	  to	  
an	  average	  of	  3	  (‘accomplished’)	  for	  both	  dimensions	  of	  the	  assessment.	  That	  said,	  we	  are	  
interested	  in	  supporting	  student	  growth	  in	  both	  areas.	  Specifically,	  we	  are	  not	  satisfied	  that	  14%	  
of	  our	  student	  work	  was	  rated	  as	  ‘insufficient’	  in	  the	  dimension	  of	  “Innovation	  and	  
Experimentation.”	  We	  would	  like	  to	  achieve	  a	  95%	  target	  of	  competence	  or	  higher	  in	  this	  
dimension.	  In	  addition,	  as	  a	  result	  of	  the	  assessment,	  we	  think	  that	  breaking	  down	  the	  first	  
criteria	  “Use	  of	  Materials,	  Tools	  and	  Techniques”	  into	  two	  dimensions	  –	  “the	  use	  of	  materials,	  
tools	  and	  techniques”	  and	  the	  ability	  to	  “explore	  and	  apply	  the	  formal,	  expressive	  and	  
conceptual	  potential	  of	  materials,	  tools	  and	  techniques’	  will	  result	  in	  more	  nuanced	  data.	  	  Some	  
of	  our	  students	  excel	  in	  the	  competent	  use	  of	  materials,	  tools	  and	  techniques	  from	  a	  traditional	  
craft	  standpoint,	  yet	  may	  fail	  to	  maximize	  the	  conceptual	  potential	  of	  working	  in	  a	  specific	  
technique.	  Scoring	  work	  with	  these	  two	  aspects	  being	  combined	  makes	  it	  hard	  for	  us	  to	  get	  a	  
clear	  picture	  of	  where	  our	  program	  needs	  to	  improve.	  	  
	  
Student	  ability	  to	  innovate	  and	  experiment,	  as	  well	  as	  their	  ability	  to	  maximize	  the	  expressive	  
and	  conceptual	  potential	  of	  materials	  and	  techniques,	  are	  connected	  to	  their	  level	  of	  comfort	  
and	  experience	  with	  ideation,	  including	  generating	  a	  wide	  array	  of	  material	  samples	  and	  studies,	  
visual	  research	  and	  prototyping.	  In	  addition,	  based	  on	  our	  observations	  and	  on	  scholarship,	  
students	  are	  more	  likely	  to	  take	  risks	  when	  the	  stakes	  are	  lower	  (ie:	  when	  the	  work	  is	  not	  going	  
to	  be	  exhibited	  publicly,	  or	  when	  the	  work	  does	  not	  count	  for	  a	  significant	  part	  of	  a	  grade.)	  We	  
are	  thus	  interested	  in	  more	  deliberately	  integrating	  studio-‐based,	  creative	  research	  processes	  
into	  more	  of	  our	  courses	  before	  senior	  year,	  so	  that	  students	  develop	  strategies	  and	  have	  more	  
practice	  developing	  ideas	  and	  projects	  over	  time	  and	  in	  a	  context	  where	  the	  stakes	  are	  not	  as	  
high.	  In	  order	  to	  better	  understand	  the	  correlations	  between	  ideation	  and	  
experimentation/innovation,	  we	  need	  to	  integrate	  creative	  process	  research	  into	  one	  set	  of	  
required	  courses	  that	  our	  students	  take	  before	  senior	  year,	  such	  as	  those	  fulfilling	  the	  surface	  
requirement	  (“Surface	  Resist	  and	  Dyeing”	  and	  “Silkscreening	  on	  Fabric”).	  We	  will	  capture	  
examples	  from	  this	  year	  from	  both	  courses	  so	  that	  we	  can	  look	  at	  the	  impacts	  of	  implementing	  a	  
curricular	  intervention	  in	  these	  courses	  down	  the	  road.	  
	  
Students	  who	  make	  garment-‐related	  work	  may	  need	  to	  take	  an	  additional	  course	  that	  focuses	  
on	  construction	  and	  sewing	  techniques.	  Again,	  because	  we	  are	  not	  a	  technical	  or	  vocational	  
school,	  and	  because	  our	  program	  learning	  outcomes	  do	  not	  include	  students	  becoming	  
patternmakers	  or	  tailors,	  we	  need	  to	  revisit	  what	  the	  learning	  outcomes	  for	  the	  concentration	  
need	  to	  be,	  and	  how	  these	  support	  and	  fit	  into	  the	  learning	  outcomes	  for	  our	  program.	  The	  
results	  of	  this	  assessment	  will	  inform	  this	  future	  work.	  	  One	  possible	  intervention	  that	  we	  are	  
considering	  currently	  is	  to	  offer	  a	  1.5	  sewing	  workshop	  for	  students	  to	  strengthen	  their	  technical	  
sewing	  skills.	  	  
	  
We	  also	  should	  note	  that	  we	  adjusted	  the	  course	  numbers	  of	  a	  few	  of	  our	  core	  classes	  to	  better	  
support	  students	  (and	  the	  advising	  office)	  in	  navigating	  through	  the	  degree	  plan,	  and	  helping	  
students	  take	  courses	  that	  build	  foundational	  technical	  skills	  in	  their	  sophomore	  year	  (such	  as	  
Loom/Off-‐Loom	  and	  Surface	  classes.)	  This	  change	  was	  made	  during	  AY16.	  In	  addition,	  we	  also	  
added	  more	  patterning	  and	  sewing	  instruction	  and	  opportunity	  for	  practice	  to	  several	  of	  our	  
courses	  (including	  “Costume:	  Materials	  and	  Techniques”	  and	  “Soft-‐Sculpture	  and	  Inflatables”),	  
to	  support	  student	  skill	  development	  in	  this	  area.	  These	  changes	  took	  effect	  in	  AY16.	  
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USING	  RESULTS	  OF	  ASSESSMENT	  OUTCOMES	  FOR	  PROGRAM	  CHANGE:	  CHECK	  LIST	  
	  
Instructions:	  Graduate	  Program	  Directors	  /	  Department	  Chairs,	  please	  complete	  the	  table	  below	  
to	  show	  areas	  in	  which	  changes	  have	  been	  or	  are	  being	  made	  as	  a	  result	  of	  assessment	  
outcomes.	  Changes	  indicated	  here	  should	  be	  directly	  related	  to	  student	  learning.	  Use	  the	  space	  
below	  to	  explain.	  
	  
PROGRAM	  NAME:	  	  

Curriculum	   Pedagogy	   Course	  Sequencing	   Other	  (please	  
specify)	  

Explain:	  
	  
Integrate	  more	  
writing	  into	  the	  fiber	  
curriculum	  before	  
senior	  year,	  including	  
opportunity	  for	  review	  
and	  feedback	  	  
	  
Consider	  1.5	  credit	  
workshop	  in	  studio	  
writing	  specific	  to	  the	  
field,	  (ie:	  
“text/textiles”)	  	  
	  
Consider	  1.5	  credit	  
workshop	  in	  sewing	  to	  
strengthen	  technical	  
skills	  in	  construction	  
and	  sewing	  
techniques	  	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

Explain:	  
	  
Implement	  more	  peer-‐
to-‐peer	  reviews	  of	  
student	  writing.	  	  
	  
Provide	  more	  
feedback	  on	  student	  
writing	  in	  the	  context	  
of	  studio	  classes.	  
	  

Explain:	  
	  
Review	  of	  relationship	  
between	  Junior	  Seminar	  
and	  Senior	  Independent	  
I	  &	  II	  to	  better	  support	  
students	  in	  developing	  
skill	  sets	  in	  writing	  and	  
link	  learning	  activities	  at	  
the	  junior	  level	  with	  
those	  at	  the	  senior	  level.	  	  
	  
Identify	  courses	  that	  
students	  are	  taking	  
sophomore	  year	  in	  
which	  to	  implement	  	  

Explain:	  
	  
Administer	  a	  junior	  year	  
review	  of	  student	  studio	  
work	  and	  writing	  that	  
results	  in	  students	  
receiving	  comments	  
from	  faculty,	  identifies	  
students	  in	  need	  of	  
support,	  and	  refers	  
these	  students	  to	  
available	  resources	  and	  
support	  services.	  
	  
Explore	  collaboration	  
with	  Career	  
Development	  Center	  and	  
Writing	  Resource	  Center	  
to	  create	  repeatable,	  
sustainable	  programs	  
that	  support	  student	  
writing	  at	  various	  levels	  
of	  our	  program.	  
	  
Use	  the	  changes	  in	  the	  
curriculum	  to	  identify	  
students	  who	  need	  more	  
support	  in	  their	  writing	  
and	  refer	  them	  to	  
support	  services	  (ie:	  
writing	  center	  and	  
Career	  Development	  
Center)	  
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PROGRAM	  ASSESSMENT	  REPORT	  	  
Assessment	  of	  Student	  Learning,	  Annual	  Program	  Report	  2015-‐2016	  

	  
Program/Department:	  __Architectural	  Design______________	  
Division:	  ___Media	  and	  Design__________________________	  
Program	  Director/Chair:	  __Frank	  Fantauzzi________________	  
Degree:	  __BFA_______________________________________	  
	  
Please	  submit	  the	  report	  electronically	  to	  the	  appropriate	  Vice	  Provost,	  Dean,	  or	  Associate	  
Dean	  of	  your	  division	  and	  to	  the	  “Assessment	  Report”	  folder	  in	  the	  Assessment	  Archives	  for	  
your	  program	  no	  later	  than	  February	  15,	  2016.	  	  Please	  retain	  a	  copy	  for	  program	  records.	  The	  
report	  should	  generally	  be	  2-‐5	  pages	  in	  length	  and	  should	  follow	  this	  format.	  	  	  
	  
	  
1.	   What	  two	  program	  learning	  outcomes	  did	  you	  choose	  to	  assess	  this	  semester?	  	  	  

The	  two	  program	  learning	  outcomes	  (PLO)	  that	  the	  Department	  of	  Architectural	  design	  
chose	  for	  assessment	  are	  those	  concerning	  ‘Fundamental	  Design	  Skills’	  and	  ‘Historical	  
Traditions,	  Global	  Culture	  and	  Cultural	  Diversity’,	  in	  full	  they	  are:	  

Fundamental	  Design	  Skills:	  Ability	  to	  effectively	  use	  basic	  architectural	  and	  
environmental	  principles	  in	  design.	  Understanding	  of	  the	  fundamentals	  of	  both	  
natural	  and	  formal	  ordering	  systems	  and	  the	  capacity	  of	  each	  to	  inform	  two-‐	  
and	  three-‐dimensional	  design.	  	  

Historical	  Traditions,	  Global	  Culture	  and	  Cultural	  Diversity:	  Understanding	  of	  
parallel	  and	  divergent	  canons	  and	  traditions	  of	  architecture,	  landscape	  and	  
urban	  design	  including	  examples	  of	  indigenous,	  vernacular,	  local,	  regional,	  
national	  settings	  from	  the	  Eastern,	  Western,	  Northern,	  and	  Southern	  
hemispheres	  in	  terms	  of	  their	  climatic,	  ecological,	  technological,	  socioeconomic,	  
public	  health,	  and	  cultural	  factors.	  Understanding	  of	  the	  diverse	  needs,	  values,	  
behavioral	  norms,	  physical	  abilities,	  and	  social	  and	  spatial	  patterns	  that	  
characterize	  different	  cultures	  and	  individuals	  and	  the	  implication	  of	  this	  
diversity	  on	  the	  societal	  roles	  and	  responsibilities	  of	  artists,	  designers,	  and	  
architects.	  

The	  ‘Fundamental	  Design	  Skills’	  PLO	  is	  key	  to	  success	  for	  any	  student’s	  ability	  to	  form	  
and	  articulate	  architectural	  concepts.	  Its	  key	  elements	  include	  spatial	  compositional	  
skills,	  spatial	  thinking	  and	  the	  incorporation	  of	  needs	  of	  the	  site	  and	  of	  the	  human	  body.	  
Finally	  the	  integration	  of	  diverse	  technical	  and	  compositional	  needs	  in	  a	  design	  is	  also	  
part	  of	  this	  basic	  PLO.	  The	  student’s	  development	  as	  an	  architect	  and	  an	  effective	  agent	  
of	  design	  depends	  on	  this	  PLO,	  which	  is	  therefore	  considered	  foundational	  by	  the	  
department.	  Every	  student	  majoring	  in	  our	  program	  needs	  to	  gain	  high	  levels	  of	  
achievement	  in	  this	  PLO	  during	  their	  studies	  in	  the	  department.	  This	  PLO	  directly	  
supports	  several	  of	  MICA’s	  Institutional	  Learning	  Outcomes	  including	  numbers	  1,2,3,8	  
and	  9.	  	  

64

A
P
P
E
N
D
IX



	  
updated	  February	  3,	  2016	  
	  

	  
The	  ‘Historical	  Traditions,	  Global	  Culture	  and	  Cultural	  Diversity’	  PLO	  is	  considered	  
important	  in	  two	  respects.	  On	  the	  one	  hand	  as	  effective	  architects	  our	  students	  must	  
always	  be	  cognizant	  of	  and	  sensitive	  to	  the	  diversity	  inherent	  in	  the	  general	  public	  and	  
be	  able	  to	  accommodate	  this	  diversity	  in	  design	  solutions	  with	  ease.	  On	  the	  other	  hand,	  
MICA’s	  mission	  and	  institutional	  culture	  calls	  for	  the	  department	  to	  go	  further	  and	  to	  
develop	  in	  our	  students	  a	  deep	  sensitivity	  to	  social	  justice	  and	  an	  instinct	  to	  tend	  to	  
minorities,	  the	  low-‐income	  and	  the	  disenfranchised	  of	  society.	  It	  asks	  that	  our	  students	  
be	  connected	  to	  global	  diversity	  and	  to	  the	  increasing	  internationalization	  of	  our	  world	  
and	  to	  be	  able	  to	  respond	  appropriately	  when	  challenged	  by	  such	  global	  diversity	  as	  an	  
architect.	  	  This	  PLO	  directly	  supports	  several	  of	  MICA’s	  Institutional	  Learning	  Outcomes	  
including	  numbers	  4,5,6	  and	  7.	  

	  
2.	   What	  data/information	  (student	  work,	  etc.)	  are	  you	  using	  to	  assess	  these	  outcomes?	  	  
	  

a. Who	  was	  assessed?	  	  
• The	  students	  of	  the	  AY	  15	  and	  AY	  16	  offerings	  of	  AD200	  Integrated	  3D	  Design	  and	  

AD300	  Architectural	  Lab	  I	  were	  assessed.	  Per	  our	  program’s	  curricular	  matrix	  these	  
two	  required	  studio	  courses	  introduce	  the	  students	  to	  the	  two	  PLOs	  and	  are	  the	  two	  
courses	  where	  Student	  Learning	  Outcomes	  most	  closely	  reflect	  the	  PLOs.	  	  

• The	  students	  were	  sophomores	  and	  juniors	  respectively.	  Most	  were	  Architectural	  
Design	  majors	  although	  a	  few	  non-‐major	  concentrators	  were	  also	  in	  the	  students	  
assessed.	  	  

	  
b. What	  student	  work/assignment(s)/activities/course(s)	  were	  used	  for	  the	  assessment?	  

• The	  primary	  student	  work	  documentation	  assessed	  were	  student	  portfolios	  
completed	  for	  each	  course.	  Every	  course	  in	  our	  program	  has	  an	  end	  of	  semester	  
portfolio	  requirement.	  Both	  digital	  and	  hardcopy	  portfolios	  were	  used	  for	  
assessment	  purposes.	  	  

• Design	  studios	  include	  public	  presentations	  and	  review	  of	  student	  work	  by	  both	  
internal	  faculty	  and	  outside	  guests.	  At	  least	  one	  or	  more	  of	  the	  evaluating	  faculty	  
group	  attended	  those	  reviews	  and	  was	  able	  to	  provide	  further	  information	  to	  the	  
assessment	  team	  when	  necessary.	  

• Student	  comments	  and	  input	  regarding	  teaching	  effectiveness	  in	  the	  form	  of	  course	  
evaluations,	  and	  regular	  Chair	  meetings	  with	  an	  advisory	  student	  group	  composed	  
from	  the	  various	  levels	  of	  the	  program	  also	  contributed	  to	  the	  assessment.	  	  

	  
c. Describe	  the	  sample	  set	  and	  how	  it	  was	  determined.	  	  

• Given	  the	  typically	  compact	  course	  roster	  size	  of	  our	  program,	  we	  had	  to	  draw	  
student	  samples	  from	  multiple	  years	  to	  try	  to	  achieve	  the	  desired	  sample	  size	  of	  25.	  
In	  the	  case	  of	  AD	  300	  this	  was	  not	  possible,	  as	  only	  two	  offerings	  had	  been	  
completed	  since	  the	  beginning	  of	  our	  new	  program’s	  curriculum	  three	  and	  a	  half	  
years	  ago.	  The	  total	  sample	  available	  for	  AD	  300	  was	  14,	  less	  than	  the	  target	  of	  25.	  

• Work	  from	  all	  AD	  300	  and	  AD	  200	  students	  from	  AY	  15	  and	  AY	  16	  course	  offerings	  
were	  assessed	  	  
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• The	  AD	  program	  has	  only	  been	  in	  existence	  for	  three	  and	  a	  half	  years	  and	  as	  a	  result	  
three	  cohorts	  of	  the	  sophomore	  course	  AD	  200	  and	  two	  cohorts	  of	  the	  junior	  course	  
AD	  300	  was	  available	  at	  the	  time	  of	  assessment.	  While	  the	  AD	  300	  sample	  size	  
assessed	  was	  smaller	  than	  desired,	  it	  had	  the	  benefit	  of	  representing	  all	  of	  the	  
students.	  	  

	  
3.	  	   How	  were	  the	  program	  learning	  outcomes	  assessed?	  

a. What	  methods	  were	  used?	  	  
• A	  direct	  method	  of	  evaluation	  was	  used.	  A	  hard	  copy	  or	  digitally	  projected	  digital	  

copy	  was	  reviewed	  by	  the	  assessment	  team,	  all	  three	  of	  whom	  were	  present	  
together	  at	  a	  single	  full	  day	  meeting	  held	  for	  this	  purpose	  only.	  As	  mentioned	  
previously,	  there	  was	  always	  at	  least	  one	  member	  of	  faculty	  who	  was	  
knowledgeable	  about	  any	  given	  piece	  of	  work	  being	  assessed	  and	  and	  was	  able	  to	  
provide	  further	  information	  to	  the	  assessment	  team	  when	  necessary.	  

• The	  rubrics	  had	  four	  levels	  of	  performance	  and	  were	  developed	  by	  the	  department	  
within	  a	  broader	  set	  of	  rubrics	  to	  account	  for	  the	  different	  levels	  of	  learning	  
outcomes,	  the	  Introducing,	  Developing	  and	  Mastery	  levels,	  at	  each	  level	  of	  which	  
each	  PLO	  needs	  to	  be	  considered.	  The	  appropriate	  level	  rubric	  was	  chosen	  for	  use	  
with	  each	  group	  of	  student	  work	  being	  assessed.	  Both	  PLOs	  being	  assessed	  were	  of	  
the	  'Introducing'	  level	  although	  one	  was	  a	  sophomore	  and	  the	  other	  a	  junior	  course.	  

• Each	  PLO	  had	  a	  unique	  rubric.	  
• The	  rubrics	  were	  not	  anchored.	  Anchoring	  was	  discussed	  and	  the	  team	  would	  like	  to	  

incorporate	  anchoring	  using	  example	  projects	  and	  student	  portfolios	  in	  the	  
department’s	  future	  assessment	  practices.	  

• The	  assessment	  team	  was	  satisfied	  with	  its	  methodology.	  There	  was	  a	  clear	  
understanding	  of	  the	  rubrics,	  individual	  assessments	  were	  in	  good	  agreement	  and	  
wherever	  there	  was	  noticeable	  disagreement,	  the	  team	  stopped	  to	  discuss	  in	  order	  
to	  normalize	  the	  scores.	  The	  scores	  from	  the	  three	  assessors	  were	  averaged	  to	  
provide	  an	  overall	  score	  for	  each	  student’s	  portfolio.	  Averages	  were	  also	  taken	  of	  
the	  component	  topics	  of	  each	  PLO,	  these	  numbers	  providing	  insight	  into	  the	  
department’s	  performance	  in	  specific	  areas	  of	  teaching.	  	  	  

• The	  data	  examined	  were	  recent,	  from	  current	  syllabi	  and	  students	  still	  present	  in	  
the	  program.	  The	  team	  has	  a	  high	  level	  of	  confidence	  in	  the	  validity	  of	  the	  
assessment	  and	  in	  the	  data	  used.	  

	  
b. Describe	  the	  scoring	  team	  and	  process.	  	  

• The	  three	  full	  time	  members	  of	  faculty	  including	  the	  chair	  comprised	  the	  scoring	  
team.	  	  

• The	  assigned	  assessment	  coordinator	  prepared	  spreadsheets	  that	  were	  initially	  
complete	  in	  hard	  copy,	  each	  scorer	  entered	  her	  or	  his	  results	  on	  a	  digital	  file	  which	  
was	  used	  to	  create	  the	  final	  averages.	  

• By	  way	  of	  norming	  rubrics,	  when	  there	  was	  a	  noticeable	  disagreement	  in	  scores,	  the	  
team	  stopped	  to	  discuss	  and	  to	  align	  the	  scores.	  As	  all	  projects	  reviewed	  were	  
familiar	  to	  at	  least	  one	  member	  of	  the	  team,	  an	  informed	  discussion	  of	  the	  project	  
took	  place	  immediately.	  	  
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• Individual	  scorers	  maintained	  a	  unique	  set	  of	  scores	  and	  the	  team	  did	  not	  work	  by	  
consensus.	  	  

• The	  scoring	  was	  not	  blind	  as	  the	  portfolios	  contained	  student	  names	  and	  because	  of	  
the	  modest	  size	  of	  the	  department	  there	  was	  a	  great	  deal	  of	  familiarity	  with	  the	  
student	  work	  being	  reviewed.	  

	  
4.	  	   What	  was	  learned	  from	  the	  assessment	  process?	  How	  do	  these	  results	  support	  MICA’s	  

commitment	  to	  excellence?	  
• The	  AD	  department	  maintains	  a	  minimum	  standard	  of	  achieving	  a	  score	  of	  3.00	  for	  

80	  %	  of	  its	  students	  in	  all	  of	  the	  PLOS.	  Components	  of	  the	  PLOs	  are	  held	  at	  a	  higher	  
standard	  in	  order	  to	  account	  for	  the	  additional	  task	  of	  integration	  of	  component	  
skills	  in	  an	  overall	  PLO.	  The	  minimum	  for	  components	  is	  that	  the	  class	  as	  a	  whole	  
must	  achieve	  an	  average	  of	  3.50.	  

• PLO	  1,	  ‘Fundamental	  Design	  Skills’,	  is	  being	  taught	  very	  well.	  96%	  of	  the	  sample	  
students	  or	  24	  out	  of	  the	  sample	  set	  of	  25,	  had	  met	  or	  exceeded	  a	  score	  of	  3.0.	  	  The	  
department’s	  goal	  was	  for	  a	  minimum	  of	  20	  students	  to	  score	  3.0	  or	  higher	  (see	  
Appendix	  1).	  

• The	  scores	  for	  the	  component	  topics	  of	  PLO	  1	  averaged	  at	  3.6	  and	  each	  of	  the	  scores	  
were	  above	  the	  minimum	  target	  of	  3.5	  set	  by	  departmental	  goals.	  

• PLO	  2,	  ‘Historical	  Traditions,	  Global	  Culture	  and	  Cultural	  Diversity’,	  is	  being	  
addressed	  very	  well.	  The	  department	  goal	  was	  for	  at	  least	  14	  students	  of	  the	  sample	  
set	  to	  achieve	  a	  score	  of	  3.0	  or	  more	  and	  it	  was	  found	  16	  or	  94%	  of	  the	  sample	  set	  
had	  met	  that	  standard	  (see	  Appendix	  2).	  

• The	  average	  score	  of	  the	  component	  topics	  of	  PLO	  2	  was	  3.54.	  All	  components	  of	  
PLO	  2	  were	  above	  3.5	  with	  the	  exception	  of	  ‘Specific	  Needs’,	  which	  averaged	  at	  3.37.	  	  	  

• The	  ‘Specific	  Needs’	  component	  topic	  of	  PLO	  2	  concerns	  design	  needs	  related	  to	  
diversity	  issues	  as	  embodied	  in	  accessibility,	  complex	  programming	  with	  numerous	  
layers	  and	  their	  spatial	  resolution.	  That	  the	  assessment	  process	  highlighted	  this	  
particular	  topic	  as	  a	  weak	  point	  is	  not	  entirely	  surprising.	  As	  our	  entire	  curriculum	  is	  
designed	  to	  create	  conceptually	  and	  critically	  sophisticated	  designers	  with	  a	  solid	  
knowledge	  base	  within	  the	  time	  frame	  of	  only	  six	  semesters	  of	  education,	  there	  is	  a	  
risk	  that	  technical	  and	  pragmatic	  topics	  are	  overlooked	  and	  this	  topic	  falls	  into	  this	  
category.	  A	  number	  of	  strategies	  to	  strengthen	  'Special	  Needs'	  were	  developed	  and	  
are	  discussed	  below.	  

• The	  assessment	  results	  also	  highlighted	  areas	  of	  strengths.	  In	  the	  areas	  of	  ‘Tectonic	  
composition’	  of	  PLO	  1	  and	  of	  ‘Culture’	  in	  PLO	  2	  the	  average	  scores	  were	  quite	  high,	  
3.66	  and	  3.68	  respectively.	  The	  strengths	  in	  these	  areas	  not	  only	  speak	  to	  the	  
curriculum	  but	  also	  to	  our	  student	  body.	  As	  individuals	  attending	  MICA,	  an	  Art	  
College,	  our	  students	  have	  well	  above	  artistic	  and	  creative	  skills.	  This	  disposition	  
allows	  our	  students	  to	  excel	  in	  ‘Tectonic	  composition’	  of	  PLO	  1.	  The	  new	  
curriculum’s	  liberal	  arts	  emphasis	  on	  Architectural	  History	  and	  Theory	  prepares	  
students	  well	  to	  deal	  with	  cultural	  aspects	  of	  diversity	  in	  PLO	  2.	  

• The	  overwhelming	  message	  of	  the	  assessment	  exercise	  was	  that	  the	  department	  of	  
Architectural	  Design	  was	  comfortably	  achieving	  its	  target	  and	  is	  teaching	  very	  well.	  	  
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5.	  What	  will	  the	  program	  do	  as	  a	  result	  of	  the	  assessment	  process?	  Assuming	  your	  sampling,	  
data	  collection	  and	  scoring	  methodologies	  are	  correct	  and	  rigorous,	  what	  might	  you	  consider	  
as	  opportunities	  for	  change	  and	  innovation?	  	  How	  do	  you	  interpret	  this	  from	  your	  data?	  

Numerous	  changes	  to	  solidify	  and	  improve	  the	  two	  PLOs	  were	  proposed	  by	  the	  
assessment	  team	  as	  a	  result	  of	  the	  exercise,	  beginning	  with	  general	  practices	  in	  the	  
department	  including:	  

• Continue	  to	  collect	  student	  portfolios	  and	  structure	  its	  collection	  and	  
categorization	  to	  facilitate	  program	  assessment.	  	  	  

• Undertake	  a	  yearly	  assessment	  of	  two	  to	  three	  additional	  PLOs	  following	  the	  
same	  process	  as	  followed	  this	  year.	  The	  greater	  involvement	  of	  part	  time	  
members	  of	  the	  faculty	  was	  suggested	  as	  a	  means	  of	  broadening	  the	  range	  of	  
assessors	  and	  distributing	  the	  workload	  required	  for	  it.	  Per	  this	  determination,	  
the	  department	  would	  complete	  a	  full	  cycle	  of	  program	  assessment	  every	  three	  
years	  reflecting	  the	  time	  span	  of	  a	  typical	  students’	  stay	  in	  the	  department.	  	  

Some	  changes	  specifically	  focused	  on	  improving	  the	  topic	  ‘Specific	  Needs’	  of	  PLO	  2	  and	  
included:	  

• The	  studio	  projects	  in	  the	  junior	  year	  should	  emphasize	  this	  area	  of	  learning	  
more	  than	  has	  been	  the	  case	  and	  	  

• The	  junior	  year	  fall	  studio,	  AD	  300,	  would	  benefit	  from	  better	  alignments	  with	  
AD	  302	  Digital	  Drawing.	  	  

• In	  addition,	  the	  department’s	  weekly	  guest	  lecture	  series	  can	  incorporate	  more	  
content	  relevant	  to	  ‘Specific	  Needs’	  of	  PLO	  2	  and	  to	  generally	  develop	  diversity	  
exposure.	  

• The	  acquisition	  of	  relevant	  texts	  and	  publications	  on	  addressing	  diversity	  in	  
Architecture	  will	  be	  recommended	  to	  MICA’s	  Decker	  library.	  	  

• At	  the	  ‘developing’	  stage	  of	  PLO	  2	  there	  is	  an	  opportunity	  to	  further	  deepen	  
diversity	  learning	  through	  AD	  411	  Professional	  Development	  and	  by	  
strengthening	  its	  links	  with	  AD	  410	  and	  AD	  420,	  our	  Pre-‐Thesis	  and	  Thesis	  studio	  
courses.	  

Finally	  further	  changes	  have	  emerged	  from	  the	  assessment	  exercise	  that	  will	  benefit	  
learning	  outcomes	  generally	  and	  these	  include:	  

• Strengthened	  links	  between	  AD	  301	  Building	  Technology	  1,	  AD	  311	  Building	  
Technology	  2	  and	  AD	  351	  Digital	  Fabrication.	  	  

• Course	  alignments	  through	  block	  scheduling	  will	  augment	  vertical	  learning	  
across	  sequential	  years	  within	  the	  curriculum.	  When	  scheduled	  within	  a	  block	  of	  
time,	  concurrent	  studios	  will	  be	  able	  to	  share	  guests,	  events	  and	  encourage	  
student	  dialogue	  across	  levels.	  The	  benefits	  of	  block	  scheduling	  will	  cut	  across	  
PLOs	  and	  benefit	  both	  PLO	  1	  and	  PLO	  2	  discussed	  above.	  
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USING	  RESULTS	  OF	  ASSESSMENT	  OUTCOMES	  FOR	  PROGRAM	  CHANGE:	  CHECK	  LIST	  
	  
Instructions:	  Graduate	  Program	  Directors	  /	  Department	  Chairs,	  please	  complete	  the	  table	  below	  
to	  show	  areas	  in	  which	  changes	  have	  been	  or	  are	  being	  made	  as	  a	  result	  of	  assessment	  
outcomes.	  Changes	  indicated	  here	  should	  be	  directly	  related	  to	  student	  learning.	  Use	  the	  space	  
below	  to	  explain.	  
	  
	  
	  
PROGRAM	  NAME:	  Architectural	  Design	  
	  

Curriculum	   Pedagogy	   Course	  Sequencing	   Other	  (please	  specify)	  
Explain:	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

Explain:	  
Increased	  emphasis	  on	  design	  
development	  and	  integration	  
of	  details	  and	  features	  related	  
to	  specific	  needs	  of	  user	  
groups.	  

Explain:	  
Realignment	  of	  AD	  300	  (Junior	  
Design	  Studio)	  and	  AD	  302	  
(Digital	  Drawing	  2).	  
Realignment	  of	  AD	  301	  Bldg.	  
Tech.	  1,	  AD	  311	  Bldg.	  Tech.	  2	  
and	  AD	  351	  Digital	  
Fabrrication.	  	  
Realignment	  of	  AD	  411	  
Professional	  Development	  and	  
the	  Thesis	  studios	  AD	  410	  and	  
AD	  420.	  

Explain:	  
Guest	  Lecture	  series	  to	  
increase	  diversity	  exposure.	  
Decker	  library	  to	  be	  asked	  to	  
acquire	  topic	  appropriate	  
publications.	  	  
Annual	  assessment	  of	  2	  -‐3	  
PLOs	  as	  planned.	  	  
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PROGRAM	  ASSESSMENT	  REPORT	  	  
Assessment	  of	  Student	  Learning,	  Annual	  Program	  Report	  2015-‐2016	  

	  
Program/Department:	   	  MA	  in	  Social	  Design	  (MASD)	  
	  
Division:	  	   	   Graduate	  Studies	  
	   	  
Director/Chair:	   	   	  Lee	  Davis,	  Interim	  Director	  (2015)	  &	  Mike	  Weikert,	  Director	  
	   	  
Degree:	  	   	   MA	  in	  Social	  Design,	  2015	  
	  	  	  	  
	  
Please	  submit	  the	  report	  electronically	  to	  the	  appropriate	  Vice	  Provost,	  Dean,	  or	  Associate	  
Dean	  of	  your	  division	  and	  to	  the	  “Assessment	  Report”	  folder	  in	  the	  Assessment	  Archives	  for	  
your	  program	  no	  later	  than	  February	  15,	  2016.	  	  Please	  retain	  a	  copy	  for	  program	  records.	  The	  
report	  should	  generally	  be	  2-‐5	  pages	  in	  length	  and	  should	  follow	  this	  format.	  	  	  
	  
	  

1. What	  two	  program	  learning	  outcomes	  did	  you	  choose	  to	  assess	  this	  semester?	  	  
	  
PLO#3:	  	  Develop	  an	  understanding	  of	  the	  complexity	  and	  interconnectedness	  of	  social	  problems,	  
and	  of	  methods	  for	  analyzing	  and	  framing	  them.	  
	  
PLO#6:	  Communicate	  complex	  ideas,	  problems,	  processes,	  quantitative	  and	  qualitative	  data	  in	  
clear	  and	  compelling	  visual	  form.	  	  
 
The	  MASD	  Faculty	  selected	  these	  particular	  two	  PLOs	  because	  they	  aligned	  strongly	  with	  
institutional	  and	  divisional	  learning	  outcomes	  as	  illustrated	  in	  our	  MASD	  Curriculum	  Map,	  while	  
also	  representing	  two	  of	  the	  most	  essential	  learning	  goals	  for	  MASD	  students.	  PLO#3	  focuses	  on	  
developing	  skills	  in	  defining	  a	  clear	  and	  compelling	  problem	  definition	  that	  is	  essential	  for	  social	  
designers;	  and	  PLO#6	  focuses	  on	  applying	  a	  variety	  of	  visualization	  methods	  to	  effectively	  
communicate	  and	  propel	  social	  design	  practice.	  	  While	  interrelated,	  we	  also	  felt	  that	  these	  two	  
PLOs	  captured	  very	  different	  types	  of	  learning	  outcomes	  –	  one	  focusing	  more	  on	  analytical	  
process,	  research	  and	  critical	  thinking,	  while	  the	  other	  emphasized	  skills	  in	  synthesis	  and	  
effective	  visual	  communication.	  	  	  	  	  

	  	  
2.	   What	  data/information	  (student	  work,	  etc.)	  are	  you	  using	  to	  assess	  these	  outcomes?	  	  
	  

a. Who	  was	  assessed?	  	  
All	  13	  students	  in	  the	  MASD	  2015	  class.	  	  
	  	  

b. What	  student	  work/assignment(s)/activities/course(s)	  were	  used	  for	  the	  assessment?	  
Each	  student’s	  final	  thesis	  publication	  was	  used	  for	  the	  assessment.	  Each	  MASD	  student	  
compiles	  a	  thesis	  publication	  at	  the	  end	  of	  their	  MASD	  year.	  The	  publication	  is	  an	  
effective	  tool	  for	  assessment	  as	  it	  is	  a	  culmination	  of	  their	  independently	  defined	  thesis	  
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topic/issue	  and	  intervention	  through	  which	  they	  put	  into	  practice	  and	  prototype	  the	  
methods,	  tools	  and	  concepts	  they	  have	  been	  introduced	  to	  throughout	  the	  MASD	  year.	  
The	  publication	  is	  a	  documentation	  of	  and	  reflection	  on	  their	  entire	  thesis	  process	  from	  
research,	  to	  ideas,	  to	  implementation.	  	  	  	  	  	  

c. Describe	  the	  sample	  set	  and	  how	  it	  was	  determined.	  	  
MASD	  is	  an	  intense,	  collaborative,	  small	  (in	  size),	  one-‐year	  graduate	  program	  so	  we	  
decided	  to	  focus	  on	  assessing	  the	  entire	  class	  of	  13	  students	  in	  the	  most	  recent	  (MASD	  
2015)	  class	  in	  order	  to	  have	  a	  sample	  that	  was	  representative	  of	  the	  entire	  population	  of	  
students.	  	  

	  
3.	  	   How	  were	  the	  program	  learning	  outcomes	  assessed?	  

a. What	  methods	  were	  used?	  
MASD	  Faculty	  conducted	  a	  direct	  assessment	  of	  the	  MASD	  2015	  student	  work	  (N=13)	  
and	  used	  two	  analytic,	  4-‐point	  rubrics,	  one	  for	  each	  PLO	  assessed.	  The	  rubrics	  both	  used	  
a	  scale	  from	  1-‐4	  (1=Beginning/Emerging;	  2=Developing/Competent;	  
3=Accomplished/Proficient;	  and	  4=Exemplary/Mastery).	  Although	  we	  used	  the	  same	  1-‐4	  
scale	  format	  for	  both	  rubrics,	  the	  PLOs	  were	  significantly	  different	  and	  so	  required	  very	  
different	  criteria	  and	  scales.	  Faculty	  used	  a	  random	  sample	  of	  student	  thesis	  
publications	  to	  establish	  and	  test	  the	  scales,	  in	  order	  to	  anchor	  the	  rubric.	  	  
	  

b. Describe	  the	  scoring	  team	  and	  process.	  	  
The	  scoring	  team	  consisted	  of	  the	  two	  key	  MASD	  Faculty	  –	  Lee	  Davis	  (Faculty	  and	  Interim	  
Director)	  and	  Mike	  Weikert	  (Faculty	  and	  Director).	  After	  independently	  applying	  the	  two	  rubrics	  
and	  scoring	  the	  student	  work,	  the	  MASD	  faculty	  compiled	  their	  individual	  scores	  together	  and	  
identified	  those	  few	  instances	  where	  there	  were	  different	  scores.	  These	  were	  then	  discussed	  
and	  through	  consensus	  we	  then	  agreed	  upon	  a	  final	  score.	  	  
	  
Although	  the	  electronic	  (PDF)	  files	  of	  student	  work	  were	  named/numbered	  anonymously	  and	  
organized	  randomly,	  we	  acknowledge	  that	  for	  such	  a	  small	  program	  and	  sample	  size	  (N=13)	  it	  
was	  impossible	  for	  MASD	  faculty	  to	  conduct	  the	  assessment	  completely	  anonymously.	  However,	  
as	  one	  of	  the	  scoring	  faculty	  (Mike	  Weikert)	  was	  on	  sabbatical	  during	  the	  second	  half	  of	  the	  
2015	  academic	  year	  (during	  the	  time	  that	  most	  of	  the	  independent	  thesis	  work	  took	  place	  that	  
was	  represented	  in	  the	  assessed	  publication)	  this	  added	  an	  objective	  opinion	  to	  the	  student	  
work	  which	  was	  especially	  useful	  for	  norming	  our	  rubric	  during	  this	  first	  assessment	  year.	  
	  
4.	  	   What	  was	  learned	  from	  the	  assessment	  process?	  How	  do	  these	  results	  support	  MICA’s	  

commitment	  to	  excellence?	  
For	  PLO#3,	  we	  were	  pleased	  to	  see	  that	  the	  average	  student	  achievement	  well	  exceeded	  the	  

level	  3	  threshold	  at	  which	  we	  hope	  to	  see	  the	  majority	  of	  our	  students.	  Overall,	  there	  
appears	  to	  be	  a	  strong	  performance	  (3	  or	  above)	  in	  all	  but	  1	  of	  our	  5	  performance	  criteria.	  	  

	  
Eight	  of	  the	  13	  students	  (62%)	  scored	  at	  a	  truly	  exceptional	  level	  of	  3.25	  or	  higher	  (with	  total	  

scores	  of	  16	  or	  higher	  out	  of	  a	  maximum	  of	  20	  points)	  which	  is	  a	  very	  impressive	  level	  of	  
proficiency	  or	  mastery	  of	  the	  MASD	  content.	  Student	  performance	  was	  especially	  strong	  
(3.5	  average)	  for	  the	  first	  criteria	  focused	  on	  identifying	  a	  social	  phenomenon	  and	  
presenting	  empirical	  evidence	  to	  demonstrate	  it.	  Similarly,	  criteria	  3	  and	  4	  were	  also	  strong	  
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(both	  3.33	  average),	  indicating	  strong	  student	  learning	  in	  articulating	  a	  clear	  problem	  
definition	  and	  outlining	  levels	  of	  analysis	  of	  the	  complex	  system	  and	  problem.	  All	  of	  these	  
three	  results	  seem	  to	  indicate	  strong	  student	  learning	  in	  the	  area	  of	  design	  research	  &	  
thinking,	  exploring	  and	  understanding	  complex	  social	  problems	  that	  is	  at	  the	  heart	  of	  the	  
“social	  literacy”	  component	  of	  the	  MASD	  curriculum.	  	  	  

	  
Similarly	  in	  PLO#6,	  average	  student	  scores	  exceeded	  the	  target	  level	  of	  3	  in	  all	  but	  one	  criteria,	  

with	  6	  of	  the	  13	  students	  (46%)	  scoring	  at	  a	  truly	  exceptional	  level	  of	  3.5	  or	  higher	  (with	  
total	  scores	  of	  14	  or	  higher	  out	  of	  a	  maximum	  of	  16	  points)	  which	  is	  a	  very	  impressive	  level	  
of	  proficiency	  or	  mastery	  of	  the	  MASD	  content.	  Student	  performance	  was	  especially	  strong	  
in	  criteria	  2	  and	  3	  that	  focus	  on	  collecting	  and	  synthesizing	  complex	  quantitative	  and	  
qualitative	  data,	  and	  translating	  these	  data	  into	  visual	  form.	  These	  strong	  results	  appear	  to	  
reinforce	  the	  results	  of	  PLO#3	  that	  students	  are	  overall	  developing	  strong	  skills	  in	  
researching	  and	  understanding	  complex	  social	  problems	  and	  synthesizing	  their	  collected	  
data	  in	  both	  narrative	  and	  visual	  form.	  	  

	  
These	  preliminary	  results	  from	  our	  first	  assessment	  year	  are	  encouraging	  as	  MASD	  is	  a	  one-‐year	  

program	  and	  we	  have	  such	  a	  hybrid	  mix	  of	  students	  with	  very	  diverse	  backgrounds,	  
education	  and	  experience.	  While	  this	  combination	  of	  skills	  and	  backgrounds	  is	  a	  strength	  in	  
collaborative	  work,	  when	  students	  begin	  working	  on	  more	  individually-‐driving	  work	  it	  can	  
also	  accentuate	  both	  individual	  strengths	  and	  weaknesses.	  Some	  MASD	  students	  enter	  the	  
program	  with	  some	  formal	  design	  training	  (graphic	  design,	  architecture,	  etc)	  which	  may	  
contribute	  to	  stronger	  performance	  in	  PLO#6	  emphasizing	  visualization.	  However,	  PLO#6	  
goes	  far	  beyond	  traditional	  visualization	  with	  the	  designer	  simply	  re-‐presenting	  data	  
interpreted	  by	  other	  “experts.”	  	  Instead,	  it	  requires	  strong	  analytical	  and	  research	  skills	  to	  
compile,	  understand,	  synthesize	  and	  then	  give	  visual	  form	  to	  complex	  quantitative	  and	  
qualitative	  data.	  So	  students	  with	  only	  design	  training	  backgrounds	  may	  be	  struggling	  with	  
translating	  the	  information,	  ideas	  and	  data	  into	  a	  clear,	  visual	  form.	  Similarly,	  the	  students	  
we	  admit	  who	  have	  a	  strong	  background	  in	  social	  sciences	  (anthropology,	  sociology)	  and/or	  
strategy/consulting	  may	  enter	  the	  program	  with	  strong	  research	  skills	  but	  lack	  training	  in	  
visualization,	  design	  research	  and	  process	  to	  quickly	  prototype	  and	  move	  ideas	  into	  action	  
to	  test	  and	  learn.	  So	  our	  ambitious	  goal	  of	  75%	  of	  our	  students	  exceeding	  the	  target	  level	  of	  
3	  on	  the	  scale	  in	  both	  PLOs	  seems	  ambitious	  as	  this	  is	  completely	  new	  territory	  for	  our	  
students	  to	  navigate,	  especially	  in	  a	  one-‐year	  program.	  This	  bodes	  well	  for	  our	  MASD	  
modules	  in	  “Social	  Literacy,”	  “Design	  Research,”	  “Visualization”	  and	  “Design	  Thinking”	  that	  
together	  provide	  the	  analytical	  and	  process	  backbone	  for	  MASD	  students	  to	  develop	  these	  
skillsets.	  	  

	  
Having	  said	  that,	  we	  do	  see	  areas	  for	  improvement.	  One	  observation	  is	  that	  we	  found	  that	  there	  

is	  somewhat	  of	  a	  gap	  in	  student	  performance	  with	  just	  over	  half	  of	  the	  class	  excelling	  in	  
their	  work	  to	  a	  high	  level	  of	  exemplary/mastery.	  This	  indicates	  that	  the	  program	  was	  highly	  
effective	  in	  helping	  these	  students	  to	  develop	  the	  skills	  and	  awareness	  necessary	  to	  propel	  
their	  practice	  in	  social	  design.	  For	  example,	  in	  PLO#3,	  8	  of	  the	  13	  students	  (approximately	  
62%)	  scored	  well	  above	  the	  target	  level	  of	  3;	  and	  in	  PLO#6,	  6	  of	  the	  13	  (46%)	  also	  scored	  3.5	  
or	  higher	  overall.	  However,	  these	  data	  also	  indicate	  that	  some	  students	  were	  unable	  to	  
excel	  to	  a	  level	  of	  proficiency	  or	  mastery	  in	  their	  work	  over	  the	  course	  of	  the	  MASD	  year,	  
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developing	  a	  competence	  in	  their	  skills	  and	  work	  but	  performing	  below	  the	  high	  bar	  we	  
have	  established	  for	  the	  program.	  	  

	  
In	  PLO#3,	  for	  example,	  students	  performed	  above	  level	  3	  in	  all	  but	  our	  5th	  criteria;	  and	  criteria	  

#2,	  though	  above	  level	  3	  (at	  3.17)	  also	  indicates	  an	  area	  for	  improvement.	  Criteria	  #2	  
focused	  on	  identifying	  potential	  causes	  of	  the	  students’	  observed	  social	  phenomenon;	  and	  
criteria	  #5	  focuses	  on	  composing	  a	  theory	  of	  change	  and	  rationale.	  Both	  of	  these	  criteria	  
require	  students	  to	  translate	  their	  research	  findings	  and	  explain	  their	  potential	  causes	  as	  
well	  to	  identify	  points	  in	  the	  complex	  system	  to	  intervene	  and	  take	  action.	  	  Similarly,	  in	  
PLO#6,	  student	  scores	  were	  weakest	  for	  criteria	  #5	  focused	  on	  informing	  and	  propelling	  
action	  through	  visualizations.	  The	  results	  in	  both	  PLOs	  indicate	  that	  the	  area	  students	  most	  
need	  additional	  support	  is	  in	  taking	  their	  research	  and	  ideas	  into	  action	  and	  implementation.	  
The	  fact	  that	  there	  is	  a	  big	  distinction	  between	  those	  students	  who	  are	  thriving	  in	  the	  
program	  at	  a	  level	  of	  proficiency	  or	  mastery	  and	  those	  who	  are	  demonstrating	  an	  emerging	  
or	  competent	  level	  is	  not	  surprising.	  This	  space	  between	  is	  exactly	  where	  the	  social	  designer	  
must	  combine	  all	  of	  the	  research,	  observations	  and	  data	  with	  a	  plan	  for	  action	  and	  
intervention	  –	  this	  is	  by	  far	  the	  hardest	  place.	  Within	  a	  relatively	  new	  program	  (currently	  in	  
our	  5th	  cohort)	  and	  in	  our	  first	  year	  of	  conducing	  such	  assessment,	  it	  is	  difficult	  to	  conclude	  
whether	  this	  is	  a	  pattern	  or	  a	  trend,	  however,	  students	  consistently	  struggle	  with	  the	  action	  
and	  intervention	  stage	  of	  their	  work	  (and	  particularly	  on	  such	  a	  short	  1-‐year	  timeline).	  	  

	  
	  
5.	  What	  will	  the	  program	  do	  as	  a	  result	  of	  the	  assessment	  process?	  Assuming	  your	  sampling,	  
data	  collection	  and	  scoring	  methodologies	  are	  correct	  and	  rigorous,	  what	  might	  you	  consider	  
as	  opportunities	  for	  change	  and	  innovation?	  	  How	  do	  you	  interpret	  this	  from	  your	  data?	  
	  
Additional	  assessment:	  Given	  the	  significant	  gap	  between	  exemplary/accomplished	  students	  
and	  competent/emerging	  students	  in	  this	  first	  assessment	  of	  PLOs	  #3	  and	  #6,	  the	  MASD	  Faculty	  
will,	  in	  addition	  to	  assessing	  these	  two	  PLOs	  again	  with	  the	  current	  MASD	  2016	  cohort	  of	  11	  
students,	  we	  plan	  to	  prioritize	  the	  assessment	  of	  two	  additional	  PLOs	  that	  emphasize	  applied	  
practice,	  moving	  ideas	  to	  action	  and	  implementation:	  	  
	  

• PLO#4:	  Employ	  basic	  skills	  in	  applied	  ethnographic	  research	  in	  order	  to	  collect,	  interpret	  
and	  apply	  data	  in	  various	  forms.	  

• PLO#5:	  Facilitate	  interdisciplinary	  design	  processes	  to	  develop	  and	  prototype	  ideas	  
applied	  to	  a	  variety	  of	  challenges	  both	  in	  the	  classroom	  and	  the	  community.	  

	  	  	  
Curricular	  adjustments/recommendations:	  	  

-‐ strengthen	  “Intervention	  Design”	  module	  in	  MASD	  curriculum:	  We	  have	  already	  added	  
an	  “Intervention	  Design”	  module	  in	  the	  spring	  semester	  for	  our	  current	  MASD	  2016	  
class	  to	  provide	  additional	  support	  to	  students	  in	  moving	  ideas	  to	  action,	  so	  we’ll	  be	  
curious	  to	  see	  whether	  this	  difference	  in	  achievement	  will	  appear	  in	  subsequent	  classes	  
in	  our	  next	  round	  of	  assessment.	  We	  will	  begin	  to	  explore	  how	  to	  strengthen	  and/or	  
lengthen	  this	  module	  going	  forward;	  	  	  
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-‐ require	  practice-‐based	  studio	  elective	  –	  we	  have	  found	  that	  MASD	  students	  who	  enroll	  
in	  our	  semester-‐long	  (16-‐week)	  practice-‐based	  studio	  classes	  benefit	  from	  observing	  
and	  experiencing	  a	  deeper,	  extended	  design	  thinking	  experience	  and	  as	  a	  result	  can	  
draw	  from	  this	  when	  embarking	  on	  their	  independent	  thesis	  project.	  We	  will	  explore	  
how	  we	  might	  expand	  these	  offerings	  and/or	  require	  MASD	  students	  to	  enroll	  in	  a	  
practice-‐based	  studio	  offering	  in	  their	  fall	  semester;	  	  

-‐ revisit	  sequence	  of	  modules:	  we	  will	  explore	  ways	  to	  nudge	  students	  to	  move	  more	  
quickly	  into	  action/implementation	  by	  adjusting	  the	  sequence	  of	  modules	  in	  the	  
curriculum	  so	  that	  this	  shift	  to	  action	  begins	  earlier	  (i.e.,	  prior	  to	  winter	  break);	  	  

-‐ reconsider	  modules	  approach:	  as	  the	  1-‐year	  MASD	  program	  is	  short	  and	  rapid,	  we	  have	  
packed	  in	  a	  tremendous	  amount	  of	  content	  into	  the	  curriculum,	  primarily	  delivered	  
around	  1-‐2	  week	  “modules”	  introducing	  different	  topics,	  methods	  and	  experiences.	  
While	  the	  practice-‐based	  approach	  of	  these	  modules	  has	  some	  obvious	  benefits,	  their	  
brevity	  doesn't	  allow	  students	  to	  go	  deep	  enough.	  We	  will	  explore	  other	  modes	  of	  
delivering	  content	  (or	  fewer	  topics)	  in	  order	  to	  extend	  key	  modules	  or	  deliver	  the	  
content	  differently;	  	  

-‐ revisit	  emphasis	  on	  collaboration:	  interdisciplinary	  collaboration	  is	  at	  the	  heart	  of	  social	  
design	  education	  and	  practice	  and	  is	  a	  core	  module	  and	  thread	  throughout	  the	  MASD	  
curriculum.	  However,	  perhaps	  because	  the	  Fall	  of	  MASD	  is	  so	  collaborative	  and	  heavily	  
curated	  by	  faculty,	  students	  who	  are	  struggling	  can	  fall	  through	  the	  cracks	  or	  hide	  
behind	  classmates,	  then	  in	  spring	  when	  they	  engage	  in	  independent	  thesis	  work	  their	  
weaknesses	  and	  struggles	  are	  exacerbated.	  We	  will	  revisit	  how	  collaborative	  curriculum	  
is	  delivered	  to	  find	  ways	  to	  better	  observe	  individual	  student	  performance	  earlier	  in	  the	  
MASD	  year.	  	  
	  

Additional	  advising	  and	  individual	  mentoring:	  
-‐ additional	  faculty	  capacity:	  with	  the	  recruitment	  of	  an	  additional	  full-‐time	  faculty	  

member	  in	  2016	  dedicated	  to	  the	  MASD	  graduate	  program	  we	  hope	  to	  increase	  our	  
faculty	  capacity	  to	  provide	  additional	  mentoring	  and	  support	  to	  MASD	  students;	  	  	  

-‐ additional	  studio	  time:	  while	  the	  fall	  curriculum	  for	  MASD	  is	  heavily	  curated	  by	  faculty,	  
we	  try	  to	  ensure	  that	  more	  Studio	  time	  in	  the	  spring	  is	  allocated	  for	  students	  to	  
designate	  class	  time	  to	  work	  on	  their	  independent	  thesis	  projects	  with	  MASD	  faculty	  
rotating	  through	  the	  studio	  to	  provide	  individualized	  mentoring	  and	  support;	  	  

-‐ additional	  fellows	  &	  alumni	  mentoring:	  our	  post-‐graduate	  RW	  Deutsch	  Social	  Design	  
Fellows	  and	  MASD	  alumni	  provide	  invaluable	  support	  to	  current	  MASD	  students	  by	  
providing	  advice	  from	  their	  own	  MASD	  thesis	  experience	  and	  current	  social	  design	  
practice,	  especially	  as	  they	  spend	  their	  post-‐MASD	  year	  focused	  entirely	  on	  
implementation	  of	  the	  ideas	  they	  developed	  during	  their	  MASD	  thesis	  year.	  For	  MASD	  
2016	  we	  have	  started	  to	  more	  deliberately	  designate	  Fellows	  as	  individual	  student	  
mentors	  to	  encourage	  more	  interaction	  between	  them.	  
	  

Collaboration	  with	  other	  departments/programs	  within	  MICA	  
-‐	  graphic	  design	  and	  InfoViz:	  MICA	  graphic	  design	  (graduate	  and	  undergraduate)	  students	  
have	  played	  an	  invaluable	  role	  in	  many	  of	  the	  Center	  for	  Social	  Design	  practice-‐based	  studio	  
projects,	  bringing	  strong	  visualization	  skills	  to	  the	  table.	  We	  are	  eager	  to	  explore	  additional	  
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opportunities	  to	  collaborate	  with	  both	  graphic	  design	  and	  Information	  Visualization	  faculty	  
and	  students	  to	  help	  strengthen	  the	  visualization	  skills	  of	  MASD	  students.	  	  
	  
Length	  of	  the	  MASD	  program	  
-‐ explore	  2-‐year	  program:	  MASD	  is	  a	  very	  short	  and	  intense	  year	  for	  students,	  limiting	  our	  

ability	  to	  go	  deeper	  into	  content,	  and	  limiting	  the	  ability	  of	  students	  to	  go	  deeper	  into	  
their	  thesis	  work.	  We	  will	  explore	  options	  for	  extending	  the	  program	  to	  include	  a	  second	  
year	  option.	  	  	  

-‐ explore	  additional	  fellowship	  opportunities:	  Our	  post-‐graduate	  social	  design	  fellows	  have	  
consistently	  represented	  the	  highest	  performing	  MASD	  students	  who	  have	  been	  
selected	  to	  stay	  on	  for	  an	  additional	  year	  after	  graduation	  from	  MASD	  to	  continue	  to	  
evolve	  and	  implement	  their	  thesis	  projects	  in	  Baltimore.	  We	  will	  explore	  additional	  
Fellowship	  opportunities	  and/or	  see	  how	  the	  Fellowship	  might	  be	  integrated	  into	  a	  
second-‐year	  degree	  bearing	  program.	  Also,	  we	  will	  explore	  reassessing	  student	  work	  at	  
the	  end	  of	  their	  Fellowship	  year	  to	  see	  how	  student	  achievement	  advances	  with	  the	  
addition	  of	  a	  second	  year	  opportunity	  to	  further	  develop	  skills	  and	  practice.	  	  

	  
Review	  Admissions	  and	  Pre-‐Enrollment	  Process:	  
-‐ per	  the	  earlier	  point	  regarding	  the	  diversity	  of	  students	  in	  the	  MASD	  program	  (e.g.,	  

designers	  vs	  social	  scientists),	  we	  will	  reconsider	  the	  way	  we	  assess	  prospective	  
candidates;	  

-‐ we	  will	  also	  explore	  opportunities	  for	  offering	  special	  summer	  workshops/intensives	  
focused	  on	  introducing	  key	  design	  methods	  and	  processes	  to	  incoming	  students	  to	  
expose	  them	  to	  key	  design	  process	  and	  techniques	  before	  starting	  the	  MASD	  year.	  	  
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USING	  RESULTS	  OF	  ASSESSMENT	  OUTCOMES	  FOR	  PROGRAM	  CHANGE:	  CHECK	  LIST	  
	  
Instructions:	  Graduate	  Program	  Directors	  /	  Department	  Chairs,	  please	  complete	  the	  table	  below	  
to	  show	  areas	  in	  which	  changes	  have	  been	  or	  are	  being	  made	  as	  a	  result	  of	  assessment	  
outcomes.	  Changes	  indicated	  here	  should	  be	  directly	  related	  to	  student	  learning.	  Use	  the	  space	  
below	  to	  explain.	  
	  
	  
	  
PROGRAM	  NAME:	  	  
	  

Curriculum	   Pedagogy	   Course	  Sequencing	   Other	  (please	  specify)	  
Explain:	  
	  
-‐	  strengthen	  “Intervention	  
Design”	  module	  in	  MASD	  
curriculum	  
-‐	  require	  practice-‐based	  
studio	  elective:	  explore	  
how	  we	  might	  expand	  
these	  offerings	  and/or	  
require	  MASD	  students	  to	  
enroll	  in	  a	  practice-‐based	  
studio	  offering	  in	  their	  fall	  
semester;	  	  
	  
-‐	  offering	  special	  summer	  
workshops/intensives	  
focused	  on	  introducing	  key	  
design	  methods	  and	  
processes	  
	  

Explain:	  
	  
-‐	  reconsider	  modules	  
approach:	  We	  will	  explore	  
other	  modes	  of	  delivering	  
content;	  	  
-‐	  revisit	  emphasis	  on	  
collaboration:	  revisit	  how	  
collaborative	  curriculum	  is	  
delivered	  to	  find	  ways	  to	  
better	  observe	  individual	  
student	  performance	  
earlier	  in	  the	  MASD	  year.	  	  
-‐additional	  studio	  time:	  
ensure	  more	  Studio	  time	  in	  
the	  spring	  is	  allocated	  for	  
students	  to	  designate	  class	  
time	  to	  work	  on	  their	  
independent	  thesis	  
projects;	  
	  
	  

Explain:	  
	  
-‐	  revisit	  sequence	  of	  
modules:	  adjusting	  the	  
sequence	  of	  modules	  so	  
action	  begins	  earlier;	  	  
	  
	  

Explain:	  
	  
-‐	  Additional	  assessment:	  
emphasizing	  assessment	  of	  
applied	  practice,	  moving	  
ideas	  to	  action	  and	  
implementation:	  	  
	  
-‐	  additional	  faculty	  
capacity:	  recruit	  additional	  
full-‐time	  faculty	  member	  
in	  2016	  to	  increase	  our	  
faculty	  capacity;	  
-‐	  additional	  fellows	  &	  
alumni	  mentoring:	  
providing	  advice	  on	  their	  
own	  thesis	  work	  
-‐	  explore	  2-‐year	  program:	  
explore	  options	  for	  
extending	  the	  program	  to	  
include	  a	  second	  year	  
option.	  	  	  
-‐	  explore	  additional	  post-‐
graduate	  fellowship	  
opportunities:	  
	  
-‐	  review	  admissions	  
criteria:	  reconsider	  the	  
way	  we	  assess	  prospective	  
candidates	  (designers	  vs.	  
social	  scientists).	  
	  

	  
	  

76

A
P
P
E
N
D
IX



 
updated January 31, 2016 

 

 
PROGRAM ASSESSMENT REPORT  

Assessment of Student Learning, Annual Program Report 2015‐2016 
 

Program/Department:  __MA in Teaching  ______________  
 
Division:  __Graduate Studies      ___________ 

 
Director/Chair:  __Shyla Rao              _____________ 

 
Degree:  __MA                   ________________ 
   
 
Please submit the report electronically to the appropriate Vice Provost, Dean, or Associate 
Dean of your division and to the “Assessment Report” folder in the Assessment Archives for 
your program no later than February 15, 2016.  Please retain a copy for program records. The 
report should generally be 2‐5 pages in length and should follow this format.   
 
1. What two program learning outcomes did you choose to assess this semester?   

▪ Learning Outcomes Assessed: 
o PLO #1 ‐‐ Demonstrate breadth and depth in the areas of art/design/art 

education historically and contextually through innovative, 
student‐centered, and reflective pedagogical practices. 

o PLO #5 ‐‐ Demonstrate the capacity to contextualize one's philosophy of 
teaching within a broad view of historical and contemporary developments 
in art/design, education, theory, and culture. 

▪ MAT PLO #1 links directly with the Graduate Outcomes 1 and 4 (1.  Work creatively, 
intentionally and responsibly to sustain new practices in art or design.     4.  Clarify their 

position within a discourse or field through evaluation of their own work and process), and 
Institutional Outcomes 1,2,3 (1.  Master skills and knowledge appropriate to a discipline, 
field, or area of research and inquiry.    2. Develop a sustainable and creative practice that 
envisions and engenders new possibilities.  3.  Maintain a commitment to excellence and an 

authentic personal voice through rigorous exploration of their work and practices).  As well, 
PLO #1 aligns with MSDE Component I:  Strong Background in Content Area, 
required for state program approval as an education program.    

▪ MAT PLO #5 links directly with the Graduate Outcome 2 (2. Transform their ways of 
working and create strategies for expanding knowledge through reflection and research. 6. 

Analyze written and visual information to generate critical questions), and Institutional 
Outcome 10 (10.  Reflect on and question their assumptions and those of others in order to 

re‐imagine ways of thinking, making and seeing).  As well, PLO #5 aligns with MSDE 
Component I:  Strong Background in Content Area, required for state program 
approval as an education program.    

▪ MAT faculty chose these outcomes, because the aim of the MAT program is for 
pre‐service teachers to engage with teaching as a form of social justice through 
student‐centered and contextually‐sensitive pedagogical practice.  These 

77

A
P
P
E
N
D
IX



 
updated January 31, 2016 

 

outcomes map directly to larger institutional priorities for successful learning 
experiences for all graduate students.   

 
2. What data/information (student work, etc.) are you using to assess these outcomes?  

a. Who was assessed?  
▪ PLO #1 ‐‐ Student work was drawn from second year students in the two‐year 

MAT program and students in their 5th year in the BFA/MAT dual‐degree 
program, all of whom were graduating in the same semester, to assess Program 
learning outcome #1.  Student work was drawn from two different graduating 
classes (spring 2014 and 2015). We identify a limitation with drawing student 
work from two different graduating cohorts, since we had a change in faculty 
within the department between the two years. (N=38) 

▪ PLO #5 ‐‐ Student work was drawn from all current MAT graduate students in their 
first and second year in the two‐year MAT program and students in their 5th (and 
final) year in the BFA/MAT dual‐degree program, all of whom just completed the 
same coursework related to the outcome, to assess Program Learning Outcome 
#5.  (N=28) 

▪ Student work was scored using two distinct rubrics, one for each outcome.   
b. What student work/assignment(s)/activities/course(s) were used for the assessment? 

Student work assessed for PLO #1 was drawn from graduate MAT students in their 
final semester of the program (n=38) in spring 2015.  Work assessed was limited to a 
unit plan summary that each student teacher created without any faculty involvement 
to ensure assessment was based purely on student‐generated content.   Student work 
assessed for PLO #5 was drawn from mid‐year Demonstration of Learning 
presentations of every graduate student in the program (n=28).   Students were 
selected from different stages in the program in order to assess the outcome of 
changes we made in the sequence of courses.   

c. Describe the sample set and how it was determined.  
▪ The sample set determined for PLO #1 included all students enrolled in Student 

Teaching, in their final semester of the program, spring 2014 and spring 2015.  The 
sample set determined for PLO #5 included all graduate students enrolled in the 
MAT program in the fall semester 2015.   The MAT faculty believed that, with 
small cohorts of students, it was important to include work from all students 
enrolled in the program for each PLO assessment.  Limitations include a smaller 
sample size (n=38 and n=28 respectively), but the data is still valid due to the fact 
that we included student work from all enrolled students rather than using a 
limited sample set.   

 
3.  How were the program learning outcomes assessed? 

a. What methods were used?  
▪ MAT Faculty and invited outside assessors (program partners and alumni) 

engaged in direct assessment of student work (n=56 total) and used two 
four‐point analytic rubrics for the PLOs assessed.  

▪ Student work was identified by number for PLO #1.  Student work with PLO #5 
was scored on student presentations, so it was impossible for the assessors to 
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know the identity of the students being scored.  With the small nature of the 
MAT program and high level of faculty/student engagement, faculty were 
assigned to review students with whom they did not supervise for student 
teaching (determined by the program director) with assessing PLO #1.  Three 
to five assessors scored each submission.  Majority consensus scoring was 
implemented, meaning that the score given by the majority assessors was 
agreed upon by consensus.   

▪ One limitation of this assessment process was that we used all student work in 
the assessment pool and did not have previous work to anchor the 
assessment tools.  Due to this limitation, we secured three to five assessors 
for each student submission, in order to reach a majority consensus with each 
score.   

b. Describe the scoring team and process.  
▪ The scoring team consisted of four full‐time faculty members with PLO #1. 

Student work was not scored blindly due to the fact that the submissions were 
scored as part of the student teaching portfolios that included their names.  In 
order to decrease bias, the Director assigned faculty to review student 
teachers with whom they did not supervise during student teaching.  Three 
faculty scored each submission to ensure inter‐rater reliability.   

▪ The scoring team for PLO #5 consisted of seven faculty members, the Dean of 
the Center for Art Education, one community partner, and six alumni.  Four to 
five people scored each student presentation.  We included a wide variety of 
assessors for PLO #5, so that we had people who did not work with the 
student in each assessment group due to the fact that we were assessing 
student presentations and were not able to review the work anonymously.  In 
addition four to five assessors ensured greater inter‐rater reliability with the 
scores.   

▪ Scores were aggregated and disaggregated for each program learning 
outcome, in order to complete a full analysis of student learning related to 
these two PLO’s. 

 
4.  What was learned from the assessment process? How do these results support MICA’s 

commitment to excellence? 
▪ PLO #1 ‐‐ The Learning Target was set at 70% for Program learning outcome #5, since 

the presentations scored were mid‐year.  This outcome wa ambitious yet achievable, 
and will be assessed again end of spring semester, with the same students and a 
learning target of 80%.  The fall semester versus spring semester assessments will 
help to show growth over time, as a result of public speaking workshops over the 
final school year of the MAT program.   

▪ We learned a lot from the analysis of Program Learning Outcome #1.  We learned 
that the expected components of a unit plan did not translate into student 
summaries of their teaching, as demonstrated as direct evidence in their teaching 
portfolios. The average score for Program Outcome #1 was 2.71, just below the goal 
of 3.0 
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▪ PLO #1 ‐‐ The target of 80% meeting an average score of 3.0 was not met for PLO #1 
(44.7% received an average score of 3.0 or higher from the student teacher 
graduates from 2014 and 2015).   Furthermore, disaggregating the data by rubric 
dimension, we learned that graduate from cohort 2015 scored higher than from 
2014; however, averages in each criterion were higher than the total average of the 
rubric.  This alerted us to the fact that high and low scores were not specific to 
student, they were evenly distributed between participants.   

▪ Upon reflection of the findings, MAT faculty realized that, since this was our first time 
systematically assessing this outcome,  we were all particularly hard on the scoring, 
so that we can identify areas for growth.  In the future, we will spend more time 
norming our scoring in relation to the goals of the program.   

▪ In response to what we learned from the data in PLO #1, the Professional Seminar 
professor has added a rubric identifying criteria/expectations for student teaching 
portfolios that includes specific expectations for the student unit summary.  As well, 
students in Internship I and Internship II will be required to present a summary of 
their unit plans, scaffolded for developmental appropriateness in the program.   

▪ We learned that students scored well with innovative pedagogical practices in their 
unit plans with a student‐centered focus,  variety of arts materials and historical 
references, and reflective practice  in over half of the unit plans.  Through further 
disaggregation of the data, we learned that, in order to score a 3 or above in 
innovative practices, students needed to score 3 or above in at least three other 
criteria.   

▪ PLO #5 ‐‐ The average score for PLO #5 was 3.12 with 67.8% of the students receiving 
an average score of 3 or more.  Disaggregating the data by rubric dimension, we 
learned that 85‐92% of students received a score of 3 or higher in every criteria for 
the MAT Program Learning outcome #5 except for the criteria for engaging qualities 
in student presentations, where 46.4% Students received a score of 3 or higher.  In 
response to what we learned from the data, MAT faculty have increased supports 
and workshops regarding public speaking in early courses in the program, with the 
goal of increasing public speaking and workshop presentation skills over time. 

▪ Overall, these findings suggest that students demonstrate the ability to apply 
innovative strategies to their teaching practice but not to their presentation/public 
speaking practice.  This provides faculty with data that can help to integrate public 
speaking and presentations skills throughout the MAT program, just as we do with 
lesson planning, so that our pre‐service teachers are equipped with skills for lesson 
planning and delivery.  Weaknesses identified with the unit plan summaries in PLO #1 
provides the MAT faculty with data to provide opportunities in the three internship 
placements for MAT students to summarize their teaching practice to an audience, 
both verbally and in writing.   

 
5. What will the program do as a result of the assessment process? Assuming your sampling, 
data collection and scoring methodologies are correct and rigorous, what might you 
consider as opportunities for change and innovation?  How do you interpret this from your 
data? 
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▪ In response to the findings from the data analyzed from scoring PLO #1 and PLO #5, 
the MAT faculty will increase workshops/assessments in both public speaking and 
curriculum synthesis.  As well, due to the inconsistencies with meeting the outcome 
targets, the MAT program will assess PLO #1 again this spring and PLO #5 every 
semester, on top of two new PLOs for next year.  A part‐time faculty member was 
hired for Spring 2016 to teach poetry and spoken word to help develop public 
speaking skills with the students.  Unit summaries will be required in Internships I and 
II in preparation for unit summaries required in teaching portfolios during Internship 
III: Student Teaching.   

▪ MAT faculty will provide the criteria for evaluation for each program outcome in an 
attempt to make their learning visible and the program goals explicit for all of the 
students.  This will allow the students to understand the expectations of the program 
and will help the faculty develop concrete activities and goals in their sequenced 
courses.   

▪ At the end of the school year, the MAT faculty will assess two new program learning 
outcomes as well as the two assessed mid‐year.  We meet every May, as a team, to 
reflect on feedback/data from the school year and to develop new initiatives for the 
following school year.  Systematic data from these assessments will concretely inform 
changes and initiatives we design for the MAT program.   

▪ Part‐time staffing for the MAT program has already been re‐allocated for Spring 2016, 
so that we can support one faculty member to work with the students on public 
speaking through spoken word poetry performances and another faculty member to 
work with student teachers on summarizing their teaching practice through video 
clips, verbal discussion, and written reflections.  Funds within the MAT budget for 
fiscal year 2017 have been re‐allocated to support academic language workshops and 
professional development for MAT faculty to integrate new activities and workshops 
in their classes in response to the findings from the data with Program Learning 
Outcomes #1 and #5.   

▪ The assessment of student learning identified opportunities for change and innovation 
in the curriculum sequencing, workshop development, and staffing within the 
program to effectively respond to findings from the data from the first round of 
program assessment in December 2015.  As well as re‐assessing these two PLOs at the 
end of Spring 2016, the MAT faculty will assess two more PLOs that respond to the 
findings from this round of analysis.   
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USING RESULTS OF ASSESSMENT OUTCOMES FOR PROGRAM CHANGE: CHECK LIST 
 
Instructions: Graduate Program Directors / Department Chairs, please complete the table 
below to show areas in which changes have been or are being made as a result of assessment 
outcomes. Changes indicated here should be directly related to student learning. Use the space 
below to explain. 
 
 
 
PROGRAM NAME:  
 

Curriculum  Pedagogy  Course Sequencing  Other (please 
specify) 

Explain: 
● Assignments of 

Student Teachers 
have been 
re‐allocated, so that 
one faculty member 
can work with every 
student teacher to 
develop skills in 
summarizing and 
reflecting upon 
their teaching 
practice.  This was 
developed in 
response to findings 
from the analysis of 
PLO #1.   

● A poetry instructor 
is co‐teaching 
Critical Literacies 
class with a 
full‐time MAT 
faculty member in 
order to develop 
skills in public 
speaking.  This is in 
response to findings 
from analysis of 
PLO #5.  

 
 

Explain: 
● Faculty will develop 

new pedagogical 
practices that model 
reflective practice 
and verbal/written 
summaries of 
curricular choices for 
the students.  This 
will be developed in 
the MAT Faculty 
retreat in May, so 
that they can spend 
the summer 
researching 
pedagogical 
strategies for their 
courses in the 
following school 
year.  

● Strategies for 
engaging the 
class/audience will 
be made explicit 
throughout each 
MAT course in an 
attempt to develop 
an awareness and 
facility with these 
pedagogical 
strategies for 
pre‐service teachers.  

Explain: 
● Open MAT‐only 

required classes to 
the larger population 
at the college in 
order to provide 
another avenue for 
meeting expectations 
for the college 
overall.   

Explain: 
● Re‐allocate funding 

in the MAT 
operating budget to 
support workshops 
in academic 
language, public 
speaking, and 
reflective practice in 
response to findings 
from PLO #1 and 
#5.   

● Revision of Program 
Learning Outcomes 
in response to new 
expectations from 
MSDE regarding 
certification 
requirements for 
pre‐service 
teachers. Also, 
revision of PLOs in 
response to Course 
Learning Outcomes.   
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PROGRAM	  ASSESSMENT	  REPORT	  	  
Assessment	  of	  Student	  Learning,	  Annual	  Program	  Report	  2015-‐2016	  

	  
Program/Department:	   Fabrication	  Studios	  
	  
Division:	  	   	   Academic	  Services	  
	   	  
Director/Chair:	   	   	  Benjamin	  Kelley,	  Director	  
	   	  
Degree:	  	   	   Various	  /	  All	  
	  	  	  	  
	  
Please	  submit	  the	  report	  electronically	  to	  the	  appropriate	  Vice	  Provost,	  Dean,	  or	  Associate	  
Dean	  of	  your	  division	  and	  to	  the	  “Assessment	  Report”	  folder	  in	  the	  Assessment	  Archives	  for	  
your	  program	  no	  later	  than	  February	  15,	  2016.	  	  Please	  retain	  a	  copy	  for	  program	  records.	  The	  
report	  should	  generally	  be	  2-‐5	  pages	  in	  length	  and	  should	  follow	  this	  format.	  	  	  
	  
	  
1.	   What	  two	  program	  learning	  outcomes	  did	  you	  choose	  to	  assess	  this	  semester?	  	  	  
	  

• PLO#1:	  Safety:	  Student	  will	  always	  demonstrate	  safe	  operation	  of	  fabrication	  equipment.	  
	  
• PLO#2:	  Professional	  Quality:	  Student	  will	  be	  able	  to	  recognize	  and	  prepare	  work	  of	  

professional	  quality.	  	  
	  
• In	  selecting	  learning	  outcomes	  for	  this	  assessment	  process	  we	  chose	  two	  that	  were	  on	  

opposing	  ends	  of	  the	  scale	  in	  terms	  of	  student	  knowledge	  and	  skillset.	  Safety	  as	  a	  basic	  
level	  of	  ability	  that	  is	  expected	  to	  be	  demonstrated	  by	  all	  students	  working	  in	  the	  
Fabrication	  Studios	  and	  Professional	  Quality	  as	  he	  highest	  level	  of	  student	  achievement	  
to	  be	  demonstrated.	  

	  
• The	  first	  learning	  outcome	  we	  chose	  focused	  on	  safety	  because	  it	  is	  mission	  critical	  to	  

our	  department	  and	  is	  of	  paramount	  concern.	  	  The	  importance	  of	  student	  safety,	  and	  
ability	  to	  demonstrate	  safe	  use	  of	  equipment	  and	  facilities	  is	  essential	  not	  only	  for	  the	  
students’	  time	  in	  school	  but	  also	  for	  the	  longevity	  of	  their	  artistic	  practice	  and	  career	  in	  
the	  creative	  field.	  	  

	  
• The	  second	  learning	  outcome,	  Professional	  Quality	  was	  selected	  in	  an	  attempt	  to	  

identify	  and	  assess	  the	  highest	  level	  of	  student	  skillsets.	  
	  

• In	  addition	  to	  the	  inherent	  importance	  of	  the	  chosen	  learning	  outcomes	  to	  assess	  for	  
this	  year,	  these	  particular	  outcomes	  have	  intrinsic	  characteristics	  of	  MICA’s	  institutional	  
learning	  outcomes	  (#1,	  3,	  4,	  and	  8)	  
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2.	   What	  data/information	  (student	  work,	  etc.)	  are	  you	  using	  to	  assess	  these	  outcomes?	  	  
	  

a. Who	  was	  assessed?	  	  
	  

• For	  PLO#1	  –	  Safety,	  a	  random	  set	  of	  students	  was	  selected.	  This	  includes	  graduate	  and	  
undergraduate	  from	  varying	  degree	  programs.	  	  
	  

• For	  PLO#2	  -‐	  Professional	  Quality,	  an	  isolated	  group	  of	  students	  was	  selected	  as	  the	  
sample.	  All	  students	  that	  were	  members	  of	  Wood	  Club,	  a	  student	  organization	  that	  is	  
open	  to	  all	  MICA	  students,	  regardless	  of	  major	  or	  level.	  

	  
b. What	  student	  work/assignment(s)/activities/course(s)	  were	  used	  for	  the	  assessment?	  

	  
• For	  PLO#1,	  Safety,	  student	  behavior	  and	  level	  of	  safety	  demonstrated	  was	  assessed	  

while	  they	  were	  working	  independently	  of	  course	  time	  (homework	  hours)	  within	  the	  
two	  main	  wood	  shops	  on	  campus	  during	  the	  last	  week	  of	  the	  semester.	  	  
	  

• For	  PLO#2,	  Professional	  Quality,	  The	  students	  within	  this	  group	  (Wood	  Club)	  had	  all	  
attended	  workshop	  sessions	  with	  the	  focus	  of	  a	  particular	  project;	  making	  wooden	  
cutting	  boards	  from	  scrap	  material	  gathered	  from	  a	  local	  lumber	  mill.	  The	  cutting	  boards	  
were	  then	  to	  be	  sold	  by	  the	  Wood	  Club	  as	  a	  way	  to	  raise	  funds	  to	  further	  support	  the	  
student	  organization.	  The	  cutting	  board	  finished	  product	  was	  to	  be	  sold,	  and	  therefore	  a	  
high	  level	  of	  professional	  quality	  was	  an	  expectation	  and	  requirement.	  	  

	  
c. Describe	  the	  sample	  set	  and	  how	  it	  was	  determined.	  	  

	  
• For	  PLO#1,	  Safety,	  We	  took	  the	  opportunity	  of	  the	  busiest	  time	  for	  students,	  the	  last	  

week	  of	  the	  semester	  to	  assess	  their	  demonstration	  of	  safety	  while	  working	  in	  the	  two	  
identified	  shop	  environments.	  
	  

• The	  sample	  sets	  were	  determined	  because	  of	  their	  convenience,	  considering	  the	  
timeframe	  allotted	  for	  the	  execution	  of	  the	  assessment	  /	  observations.	  	  The	  sample	  set	  
for	  PLO	  #1	  (Safety)	  was	  a	  group	  of	  71	  students	  randomly	  selected	  as	  they	  came	  into	  
either	  the	  Fred	  Lazarus	  IV	  Studio	  Center	  Wood	  Shop	  or	  the	  Fox	  Wood	  Shop.	  Both	  of	  
these	  shops	  are	  campus-‐wide	  resources,	  open	  to	  use	  by	  all	  MICA	  students,	  regardless	  of	  
major	  or	  level.	  
	  

• Over	  a	  period	  of	  several	  days,	  the	  studio	  managers	  of	  the	  two	  wood	  shops	  observed	  
selected	  students	  from	  beginning	  to	  end	  of	  their	  work	  sessions	  (unbeknownst	  to	  the	  
students)	  and	  filled	  out	  an	  observational	  rubric	  for	  each	  one.	  This	  allowed	  for	  a	  diverse	  
population	  of	  students	  to	  be	  sampled	  easily	  and	  accurately.	  

	  
• The	  rubrics	  for	  this	  sample	  set	  were	  completed	  during	  the	  end	  of	  the	  semester	  rush	  in	  

order	  to	  observe	  the	  students	  at	  the	  furthest	  point	  from	  whatever	  safety	  training	  they	  
may	  have	  had	  and	  to	  catch	  them	  in	  their	  most	  frantic	  and	  least	  safe	  state	  of	  mind.	  	  
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• The	  sample	  set	  for	  PLO	  #2	  (Professional	  Quality	  of	  Projects)	  were	  the	  cutting	  boards	  
completed	  by	  the	  members	  of	  the	  Wood	  Club,	  which	  is	  a	  student	  organization	  
comprised	  of	  graduate	  and	  undergraduate	  students.	  In	  contrast	  to	  the	  sample	  set	  for	  
PLO	  #1,	  this	  set	  was	  comprised	  of	  projects	  made	  by	  more	  advanced	  students	  who	  were	  
following	  particular	  fabrication	  steps	  set	  forth	  to	  them	  by	  an	  instructor	  in	  a	  
demonstration	  on	  how	  to	  make	  a	  cutting	  board	  from	  scrap	  material	  through	  to	  finished	  
product.	  	  	  

	  
• The	  cutting	  boards	  were	  assessed	  individually	  on	  the	  bases	  of	  material	  preparation,	  

gluing,	  over	  all	  construction,	  sanding	  and	  finishing.	  
	  

• Given	  the	  parameters	  of	  the	  Fabrication	  Studios	  department,	  there	  are	  no	  classes	  to	  
provide	  projects	  for	  assessment,	  hence	  the	  choice	  of	  the	  Wood	  Club	  cutting	  boards.	  The	  
fact	  that	  all	  of	  the	  members	  were	  given	  the	  same	  instruction	  for	  the	  project	  provided	  a	  
control	  for	  how	  well	  the	  students	  followed	  direction.	  	  The	  limitation,	  nevertheless,	  was	  
that	  the	  students	  who	  are	  interested	  enough	  in	  woodworking	  to	  join	  the	  club,	  tend	  to	  
be	  the	  best	  woodworkers	  and	  may	  not	  be	  an	  accurate	  sample	  of	  the	  general	  quality	  of	  
work	  that	  comes	  out	  of	  the	  wood	  shops.	  	  

	  
• Again,	  as	  a	  campus-‐wide	  and	  pan-‐disciplinarily	  used	  resource,	  the	  parameters	  of	  the	  

Fabrication	  Studios	  department	  presented	  limitations	  to	  our	  sample	  set	  for	  PLO#1.	  
However,	  the	  results	  yielded	  from	  our	  sample	  sets	  are	  still	  vitally	  important	  as	  we	  can	  
use	  this	  information	  as	  the	  beginning	  of	  a	  baseline	  measure	  for	  the	  level	  of	  safety	  
demonstrated	  by	  a	  random	  selection	  of	  students.	  	  

	  
3.	  	   How	  were	  the	  program	  learning	  outcomes	  assessed?	  

a. What	  methods	  were	  used?	  	  
	  

• Direct	  assessment	  methods	  were	  used	  for	  both	  learning	  outcomes	  with	  analytic	  rubrics	  
with	  4	  scales	  of	  performance	  measures.	  

	  
• Members	  of	  the	  department’s	  assessment	  team	  worked	  together	  to	  generate	  a	  unique	  

rubric	  for	  each	  PLO.	  In	  working	  together,	  we	  narrowed	  the	  rubric	  criteria	  to	  the	  highest	  
level	  of	  objectivity.	  

	  
• A	  much	  larger	  sample	  size	  than	  3.6%	  of	  the	  1,985	  students	  that	  have	  access	  to	  the	  

studio	  would	  represent	  a	  more	  accurate	  depiction	  of	  current	  student	  safety	  levels.	  
Though	  the	  information	  is	  still	  valid,	  interesting	  and	  valid.	  The	  sample	  gives	  us	  a	  small	  
but	  accurate	  initial	  look	  at	  the	  level	  of	  safety	  demonstrated	  by	  students	  from	  many	  
programs	  on	  campus.	  	  

	  
b. Describe	  the	  scoring	  team	  and	  process.	  	  
	  
• The	  scoring	  team	  was	  comprised	  of	  the	  same	  individuals	  that	  identified	  the	  PLO’s	  to	  

assess	  and	  created	  the	  rubric	  criteria.	  This	  team	  consisted	  of	  the	  two	  Fabrication	  Studios	  
Managers	  and	  the	  Director	  of	  Fabrication	  Studios.	  	  
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• For	  PLO#1,	  Safety,	  it	  was	  not	  feasible	  to	  score	  blind,	  as	  the	  individual	  student	  was	  

observed	  during	  operation.	  	  
	  

• For	  PLO#2,	  Professional	  Quality,	  blind	  scoring	  was	  achieved	  in	  that	  the	  scorers	  did	  not	  
have	  the	  student’s	  identity	  present	  with	  the	  work	  to	  be	  observed	  (though	  this	  is	  not	  
entirely	  blind	  due	  to	  the	  scorers	  involvement	  with	  the	  wood	  club	  and	  this	  particular	  
project	  –	  one	  may	  be	  able	  to	  identify	  work	  based	  on	  their	  recollection	  of	  assisting	  that	  
student	  at	  some	  point).	  	  	  

	  
4.	  	   What	  was	  learned	  from	  the	  assessment	  process?	  How	  do	  these	  results	  support	  MICA’s	  

commitment	  to	  excellence?	  
	  

• Target	  scores	  were	  set	  at	  100%	  of	  the	  students	  scoring	  a	  4	  on	  a	  4	  point	  rubric	  scale	  for	  
both	  learning	  outcomes.	  In	  the	  case	  of	  the	  Safety	  learning	  outcome	  (PLO	  #1),	  it	  is	  our	  
primary	  mission	  that	  the	  students	  are	  working	  in	  the	  safest	  way	  at	  all	  times.	  	  As	  for	  PLO	  
#2,	  all	  of	  the	  students	  were	  aware	  of	  what	  the	  professional	  quality	  expected	  for	  the	  
project	  was	  and	  there	  should	  be	  no	  obstacle	  to	  them	  achieving	  a	  score	  of	  four	  in	  this	  
area,	  as	  it	  is	  more	  a	  quantification	  of	  time	  and	  effort	  spent	  than	  innate	  talent.	  	  These	  
target	  scores	  are	  very	  ambitious	  and,	  as	  so,	  we	  did	  not	  reach	  them.	  	  

• Of	  the	  sample	  set	  for	  PLO	  #1,	  79.3%	  of	  the	  students	  scored	  a	  4	  in	  the	  “personal	  
protective	  gear”	  category,	  and	  80.7%	  scored	  a	  4	  in	  over	  all	  tool	  and	  machine	  safety.	  
While	  the	  sample	  set	  did	  not	  achieve	  its	  target.	  The	  average	  score	  for	  PLO	  #1	  was	  3.69,	  
indicating	  that	  on	  average	  the	  students	  scored	  at	  least	  a	  3	  which	  while	  not	  perfect	  is	  still	  
competent.	  	  

• The	  average	  score	  for	  the	  PLO	  #2	  was	  3.68;	  again,	  not	  the	  targeted	  score	  but	  still	  
demonstrating	  a	  high	  level	  of	  achievement.	  Perhaps	  targets	  of	  perfect	  scores	  were	  
overly	  ambitious.	  

• The	  scores	  for	  both	  of	  the	  learning	  outcomes	  were	  higher	  than	  what	  was	  expected,	  but	  
still	  show	  room	  for	  improvement.	  

• 	  	  For	  PLO	  #1	  the	  machines/tools	  that	  saw	  a	  100%	  score	  of	  4	  are	  the	  ones	  that	  studio	  
managers	  and	  technicians	  train	  students	  singularly	  on,	  whereas	  the	  lower	  scores	  are	  on	  
the	  machines	  that	  it	  is	  assumed	  the	  student	  learned	  in	  foundation	  courses.	  The	  Panel	  
saw	  was	  the	  machine	  that	  the	  students	  got	  the	  lowest	  score	  on,	  this	  is	  no	  surprise	  as	  it	  is	  
a	  machine	  that	  is	  found	  in	  only	  one	  of	  the	  shops,	  rendering	  it	  unfamiliar	  to	  a	  significant	  
portion	  of	  the	  student	  body.	  

• For	  PLO	  #2,	  the	  highest	  score	  was	  in	  the	  finishing	  category.	  This	  was	  a	  part	  of	  the	  project	  
that	  all	  of	  the	  students	  did	  together	  which	  makes	  it	  evident	  that	  peer	  pressure	  is	  a	  
valuable	  tool	  in	  the	  shop	  environment.	  	  The	  lowest	  scores	  were	  in	  sanding,	  which	  
follows	  expectations,	  as	  this	  is	  a	  procedure	  that	  tends	  to	  take	  a	  longer	  amount	  of	  time	  
than	  is	  usually	  presumed.	  	  

• It	  was	  interesting	  to	  see	  how	  high	  the	  scores	  were	  on	  PLO	  #1	  as	  we	  tend	  to	  focus	  on	  the	  
unsafe	  acts	  of	  the	  students	  and	  it	  isn’t	  noteworthy	  when	  they	  so	  as	  they’ve	  been	  trained.	  	  

• The	  most	  significant	  factor	  of	  this	  assessment	  is	  the	  lack	  of	  consistency	  in	  the	  students’	  
knowledge	  of	  the	  machinery	  and	  tools.	  This	  is	  due	  to	  the	  nature	  of	  the	  fabrication	  shops	  
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and	  the	  fact	  that	  the	  students	  are	  not	  required	  to	  have	  passed	  through	  any	  sort	  of	  set	  
curriculum	  in	  the	  way	  of	  shop	  orientation.	  

	  
• For	  the	  results	  for	  safety,	  specifically	  criteria	  for	  the	  correct	  use	  of	  personal	  protection	  

equipment,	  we	  anticipated	  lower	  average	  scores.	  This	  surprised	  us	  and	  afforded	  a	  new	  
perspective.	  Perhaps	  in	  our	  daily	  routines	  it	  seems	  as	  though	  we	  are	  too	  frequently	  
correcting	  students	  in	  their	  shop	  behaviors	  and	  although	  this	  does	  happen	  often,	  we	  
tend	  to	  remember	  all	  of	  the	  corrections	  made	  and	  forget	  many	  of	  the	  instances	  where	  
students	  are	  following	  all	  procedures	  and	  need	  no	  correction.	  	  
	  

• Our	  scores	  for	  safety	  did	  not	  meet	  our	  target	  of	  100%,	  we	  need	  to	  continue	  to	  watch	  
such	  characteristics	  of	  behavior.	  It	  is	  possible	  but	  may	  not	  be	  feasible	  under	  any	  
condition	  to	  expect	  large	  volumes	  of	  inexperienced	  students	  to	  perform	  at	  100%	  rate	  of	  
correct	  safety	  operation.	  Though,	  if	  we	  strive	  for	  anything	  less	  we	  are	  liable,	  legally,	  
morally,	  and	  professionally.	  	  

	  
5.	  What	  will	  the	  program	  do	  as	  a	  result	  of	  the	  assessment	  process?	  Assuming	  your	  sampling,	  
data	  collection	  and	  scoring	  methodologies	  are	  correct	  and	  rigorous,	  what	  might	  you	  consider	  
as	  opportunities	  for	  change	  and	  innovation?	  	  How	  do	  you	  interpret	  this	  from	  your	  data?	  
	  

• The	  data	  from	  the	  assessment	  indicated	  that	  there	  is	  a	  large	  variation	  in	  the	  knowledge	  
of	  the	  students	  coming	  into	  the	  wood	  shops.	  The	  students	  who	  were	  familiar	  with	  the	  
safety	  rules	  and	  the	  machines	  and	  tools	  fared	  quite	  well,	  while	  the	  students	  who	  were	  
inexperienced	  did	  poorly.	  

• As	  a	  result	  of	  these	  conclusions	  (that	  we	  need	  more	  consistency	  in	  the	  training	  of	  the	  
students)	  the	  fabrication	  studios	  department	  is	  moving	  toward	  creating	  a	  
comprehensive	  training	  program	  for	  the	  students.	  	  

• 	  The	  first	  part	  of	  this	  program	  will	  be	  an	  orientation	  video	  that	  familiarizes	  the	  students	  
with	  the	  safety	  regulations	  of	  the	  fabrication	  studios	  and	  the	  correct	  way	  to	  use	  the	  
machinery	  and	  power	  tools	  in	  each	  shop.	  This	  video	  will	  be	  available	  online	  for	  the	  
students	  to	  refer	  to	  prior	  to	  using	  the	  wood	  shops.	  

• The	  second	  part	  of	  this	  program	  will	  be	  a	  written	  test	  and	  certification	  process.	  At	  the	  
end	  of	  the	  video	  there	  will	  be	  a	  link	  to	  an	  online	  test	  that	  the	  student	  will	  be	  required	  to	  
take	  before	  being	  allowed	  access	  to	  the	  wood	  shops.	  After	  presenting	  the	  finished	  test	  
the	  student	  will	  be	  given	  a	  certification	  card	  that	  will	  allow	  them	  access	  to	  the	  shops.	  

• This	  new	  plan	  will	  allow	  us	  to	  make	  sure	  that	  the	  students	  are	  all	  receiving	  the	  same	  
preparation	  before	  using	  the	  machinery	  and	  tools	  and	  will	  therefore	  be	  safer	  in	  the	  
process.	  
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updated	  January	  31,	  2016	  
	  
USING	  RESULTS	  OF	  ASSESSMENT	  OUTCOMES	  FOR	  PROGRAM	  CHANGE:	  CHECK	  LIST	  
	  
Instructions:	  Graduate	  Program	  Directors	  /	  Department	  Chairs,	  please	  complete	  the	  table	  below	  
to	  show	  areas	  in	  which	  changes	  have	  been	  or	  are	  being	  made	  as	  a	  result	  of	  assessment	  
outcomes.	  Changes	  indicated	  here	  should	  be	  directly	  related	  to	  student	  learning.	  Use	  the	  space	  
below	  to	  explain.	  
	  
	  
	  
PROGRAM	  NAME:	  	  
	  

Curriculum	   Pedagogy	   Course	  Sequencing	   Other	  (please	  specify)	  
Explain:	  
	  
New	  Video	  trainings	  and	  
tutorials	  be	  presented	  online,	  
these	  will	  be	  available	  for	  
instructors	  to	  use	  in	  junction	  
with	  their	  demonstration	  
and/or	  equipment	  trainings.	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  
	  

Explain:	  
	  
Video	  training	  and	  tutorials	  
produced,	  provided,	  and	  
required	  for	  all	  students	  
before	  entering	  the	  shops.	  
	  
New	  tests	  or	  quizzes	  will	  
require	  a	  passing	  grade	  by	  all	  
students	  before	  using	  the	  
equipment	  within	  the	  
Fabrication	  Studios.	  	  

Explain:	  
	  

Explain:	  
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PROGRAM ASSESSMENT REPORT  

Assessment of Student Learning, Annual Program Report 2015-2016 
 

Program/Department: Career Development 
 
Division:   Student Affairs 
  
Director/Chair:  Megan Miller 
  
Degree:   n/a 
    
Please submit the report electronically to the appropriate Vice Provost, Dean, or Associate 
Dean of your division and to the “Assessment Report” folder in the Assessment Archives for 
your program no later than February 15, 2016.  Please retain a copy for program records. The 
report should generally be 2-5 pages in length and should follow this format.   
 
1. What two program learning outcomes did you choose to assess this semester?   
PLO #1: By the end of the internship program, students should be able to identify career goals, 
by successfully completing a 5 year plan. 
PLO #2: By the end of the internship program, students will be able to recognize their acquired 
technical and professional skills by successfully completing the final internship summary. 
  
The Career Development team selected these two outcomes because they relate directly to 
institutional outcomes #2,4, and 8. The identification of career goals and recognition of acquired 
skills are keys to developing a sustainable career pathway after graduation.  
 
2. What data/information (student work, etc.) are you using to assess these outcomes?  

a. Who was assessed? 
Student work was drawn from all students both completing an internship in Fall 2015 
and enrolled in INT402, the internship course for credit. The sample size was (N=21) 
students, which is a typical fall cohort. This was a small sample size, but there will be 
larger cohorts in spring and summer. 
 

b. What student work/assignment(s)/course(s) was used for the assessment? 
Specific assignments from all students were used in the assessment; the Five Year Plan 
and the Final Summary, to measure the two learning outcomes respectively. In addition, 
the student’s Final Presentation was evaluated looking for the two key outcomes. 

 
c. Describe the sample set and how it was determined. 

The internship course was selected because of the direct evidence of student learning 
already being collected. Work from all students in the course was selected. We have run 
this course with these two assignments for five years, so we had an idea of what to 
expect, which made it convenient for assessment.  
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3. How were they assessed? 

a. What methods were used? 
Direct evaluation methods were used in assessing student’s learning with both 
outcomes. An analytic rubric was generated for each outcome and the assignments 
were collected and measured with the rubric. In addition the students gave a final 
presentation, and direct evidence was collected during conversations with the students 
to confirm what was completed in the assignments. The rubric was anchored with 
previous year’s coursework. The limitations of this methodology were that the 
assignments were already given when the rubric was written, so we had to write the 
rubric to fit the assignments, as opposed to first determining the outcome and matching 
the instructions  of the assignment to fit the outcome and rubric.  

b. Describe the scoring team and process. Who comprised the scoring team? If using a 
rubric, how was the rubric normed? 
The rubric was used to assess student learning with two assignments on two specific 
learning outcomes. Once the rubric was written, the two evaluators (Career Counselors) 
used the prior semester’s assignments to norm the rubric. They each scored a random 
sample of six previous assignments to see if their scores matched, and reached a 
consensus for each measure in the rubric. The scoring for the actual assignments took 
place over a two-week period during the student’s final internship presentations. Each 
counselor scored the students during their final presentation, so the scoring could not 
be blind. The lack of blind scoring and that only one counselor could be present to score 
each student is a limitation of this assessment, however because the rubric was 
anchored and normed we felt confident that the counselors could score individually.  
 

4. What was learned from the assessment process? 
● Learning targets were set at 30% of participants will be at the Mastering level (4), %50 at 

the Emerging level (3), 15%  at the Developing level (2), and 5% at the Beginning level (1) 
for both PLO’s.  This target was set so that 80% of the students would be at the 
Emerging or Mastering level, as the assignments given had typically reflected this level 
of learning in the past.  

● For PLO #1, student’s average score was 3.24. On average, students were right at the 
targets, but more students scored a 4 than expected, and one additional student scored 
a 1. This assignment was directly influenced by the level of effort students put in, and if 
they followed the instructions, they did well.  In some cases the counselors felt this 
assignment could be too easy when assessed with the rubric.  

● For PLO #1, only the quantity of options was considered when scoring with the rubric, 
which is a limitation of this assessment. The quality of the responses varied. Some 
student’s responses were specific and well researched, while others were very general. 
Although a student may have scored a 3 or 4 for the number of career options 
generated, these ideas may have not been well researched. This will need to be 
addressed in future rubrics and assignment instructions.  

● With PLO #1, the students are able to identify their career goals and articulate options. 
The area of challenge for most students is making the connection from where they are 
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now to a future destination. Students do not like the linear timeline of this assignment 
and reject that steps have to happen in a specific order. Students struggle to think 
beyond their current situation (finals, thesis, etc.) and because thinking about the future 
is anxiety producing, they have resistance to this assignment. 

● For PLO #2, student’s average score was 2.81. Students were consistently lower than 
targets across the board. Only 14 students, or 66% reached the target of Mastering or 
Emerging. The assignment of the Final Summary focused more on the student’s process 
of finding the internship, the work they completed, and less reflection of the skills they 
acquired.  

● With PLO #2, the recognition of their skills is critical to understanding to the their 
professional identity. Students were generally able to identify both interpersonal and 
technical skills acquired during their internships. Many students reflected that the most 
important insight was appropriate professional behavior and understanding of the 
culture of the specific industry in which they interned.  

● The limitation of PLO #2 was the prompt used for the Final Internship Summary 
assignment. The language in the prompt lacked specificity and included many other 
questions to address beyond their skills acquired. As a result, not all students 
adequately recognized their acquired skills. The prompt will need to be adjusted for 
future years. 

● When the data was disaggregated, there was no apparent pattern with the student level 
(sophomore, junior or senior), but the Graphic Design majors had more difficulty with 
PLO #2 (recognizing acquired skills) than their counterparts. This should be examined in 
the future, as the counselors did not feel this was typical.  

● The small sample size may have had an impact on the results, and the team looks 
forward to utilizing this methodology with a larger class size to see if the results will 
improve.  

 
5. What will the program do as a result of the assessment process?  
Please describe how you will use results from the analysis of the program learning assessment 
data to: a) make adjustments to courses/curriculum, b) change teaching/learning methodologies 
and pedagogies, c) re-direct or request resources, including budget allocation. If no changes are 
planned, please describe why no changes are needed.  
 

1. We will continue to assess students in future semesters, which will naturally have larger 
sample sizes. Spring semesters typically have N=30-50 students and summer typically 
has N=180-200 students. 

2. The improvement that we will make for PLO #1 is a change to the the required 
assignment for the 5-Year Plan. Beginning in Fall 2016 we will replace the 5-Year Plan 
with a career mapping exercise. This would break down the areas of research necessary 
into categories rather than asking for a linear timeline of their plans. By developing a 
map, students might be able to see the concrete next steps and the risk factors they will 
be considering when starting their careers.  
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3. The change to a career map exercise will necessitate the development and linkage to 
new and existing resources for career research. The counselors plan to use the summer 
months to develop a series of resources and the career mapping exercise.  

4. The improvement for PLO #2 will be to address the specificity of the prompt used for 
the Final Summary to focus more attention on the skills acquired during the internship. 
We will ask students to address how they plan to utilize these skills in the future. With 
better prompts, we anticipate having clearer results from students.  

5. The counselors will address the 20% that don’t do well through the final internship 
presentation and the return of assignments, encouraging those students to schedule a 
follow-up 1-1 appointment to discuss the respective outcome. 

6. The Career Development team will improve the assessment process by conducting a 
review of the program learning outcomes and respective assignments. Rubrics may be 
re-calibrated given the adjustments to the PLO’s.  
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USING RESULTS OF ASSESSMENT OUTCOMES FOR PROGRAM CHANGE: CHECK LIST 
 
Instructions: Graduate Program Directors / Department Chairs, please use check marks to 
complete the table below to show areas in which changes have been or are being made as a 
result of assessment outcomes. Changes indicated here should be directly related to student 
learning. Use the space below to explain. 
 
 
 
PROGRAM NAME: Career Development -  Internship Course - INT402 
 
✓ Communication ✓ Resources □ Programming □ Training □ Other (specify) 

Explain: 
 
Students will new and 
improved instructions for 
internship assignments, 
including clearer prompts 
for the outcomes we are 
trying to measure. 
 
A new rubric will be 
written to match the new 
assignment & PLO’s. 
 
 
 
 
 
 
 
 
 
 

Explain: 
 
The Career Counselors 
will develop and bring 
together new and 
existing resources for 
career planning and 
research as a part of a 
new assignment for 
career mapping. 

 
Planning time will be 
held this summer for 
re-defining the 
assignment and 
resource development. 

Explain: Explain:  
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Dr. Jodi Levine Laufgraben is the Vice Provost for Academic Affairs, Assessment and Institutional 
Research at Temple University. She has twenty-four years of experience in higher education including: 
administration, accreditation management, teaching, faculty development, and program evaluation and 
assessment. She has advised and collaborated with senior leadership on academic program development, 
strategic planning and assessment.  In her current role she works with faculty, administration, internal 
governing bodies, external governing and accrediting bodies, and funding agencies. As the Vice Provost for 
Academic Affairs, Assessment and Institutional Research she manages program review and academic 
program approval for over 80 academic units and 17 schools and colleges, and accreditation activities for over 
40 instances of specialized accreditation, including the University’s regular reporting to the Middle States 
Commission on Higher Education, Temple’s regional accrediting body. 
 
Dr. Laufgraben presents and writes on a variety of topics related to higher education and student success 
including: assessment of student learning, program evaluation, accreditation, learning communities, faculty 
development, collaborative learning, academic affairs/student affairs partnerships, academic advising, and 
student development.  As a part-time instructor in the Department of Educational Leadership and Policy 
Studies, she teaches graduate courses on planning, current issues in higher education, research design, 
classroom research, and administrative theory and practice. 
 
 
Patricia Thatcher, PhD currently serves as Associate Provost for Assessment at Philadelphia University. As 
a Student Success Center director for almost 20 Years, first at the University of Delaware and subsequently 
the University of Pennsylvania, and Philadelphia University, Pat brings to assessment authentic knowledge 
and first-hand commitment to increasing student learning and attainment. Working with faculty to improve 
student success and then documenting the results is one of the many joys she finds in both areas of her 
expertise.  Moreover she enjoys challenging university faculty to make assessment more meaningful to 
themselves, their students, and ultimately to their institution. Pat earned her B.A and M.A from the University 
of Pennsylvania’s interdisciplinary American Civilization Program and her PhD from the equally 
interdisciplinary Winterthur Museum-University of Delaware Program in the History of American 
Civilization. Previously, she served as Curator of 18th Century Life, at the Smithsonian Institution’s National 
Museum of American History among other curatorial appointments, and still keeps current with material 
culture studies. 
 
 
Stacie Rohrbach is an Associate Professor in the School of Design at Carnegie Mellon University. She 
teaches studio- and seminar-based communication design courses at all levels of the undergraduate and 
graduate curriculum. Her research investigates the ways people perceive and process information and how 
their ability to learn may be improved by translating complex, abstract information into concrete, experiential 
forms. She explores these topics, paying close attention to the relationships that exist between print and 
digital media. 
 
Rohrbach also studies design pedagogy in professional and general education settings, with a focus on 
fundamental communication principles and assessment processes. Currently, she is working collaboratively 
with colleagues across the CMU campus to develop ways of teaching fundamental communication skills to 
non-design students in a just-in-time manner via digital media. The two projects, which will be tested at the 
Pittsburgh and Qatar campuses, are supported by National Science Foundation and Qatar Foundation grants. 
Rohrbach is also developing interactive assessment tools that enable students and instructors to comment on 
– and track – performance over time. 
 
Rorhbach has written several papers on these topics and presented work at numerous conferences including 
Design Research Society (DRS), American Institute of Graphic Arts (AIGA), and Assessment in the Arts. 
She has conducted assessment workshops at AIGA Conferences and Philadelphia University, and given a 
keynote presentation at an Assessment in the Arts conference. 
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Campus-Wide Assessment Workshops 2014 - 2016 
MICA faculty and staff have participated in over twenty-five workshops, meetings and webinars 
that supported assessment through 2014-15 and 2015-16. The following were workshops lead 
by our consultants:  
 
January 14 & 15, 2015, Professor Rohrbach lead discussions with leadership about the 
assessment plan and conducted a two-hour workshop with the Institutional Assessment 
Committee that focused implementation of a scalable model for using assessment tools and 
methods. 
 
August 26, 2015, 1-5pm, Dr. Jodi Levine-Laufgraben provided a program learning outcomes 
workshop for chairs, graduate program directors and administrators. Approximately sixty faculty 
attended the workshop which introduced the components of the assessment cycle, direct and 
indirect measures of student learning and uses of assessment information to improve programs. 
October 12, 2015, 4-7pm, Dr. Thatcher conducted a workshop for faculty assessment coaches, 
deans, members of the Institutional Assessment Committee, chairs and program directors. 
Approximately twenty-five attendees gained knowledge for conducting program assessment 
including: identifying useful direct and indirect assessment measures, creating rubrics for 
program assessment, choosing courses for programmatic assessment, evaluating relationships 
among programmatic outcomes, rubric criteria, course syllabi and assignments selected for 
programmatic assessments. One participant stated in an evaluation: “The workshop made the 
assessment process and its particulars much clearer and far less intimidating/daunting than it 
had seemed previous to the workshop.”  
 
November 4, 2015, Dr. Thatcher met individually with Academic Services and Student Affairs to 
guide their assessment processes. She also led graduate directors through the process of writing 
a rubric for the assessment of a program learning outcomes.   
 
December 2, 2015, Dr. Thatcher met with Academic Services and Student Affairs staff to advise 
the implementation of direct assessment practices; she provided a two-hour workshop for 
Assessment Coaches regarding best practices for determining sample sizes and scoring and 
conducted a follow-up workshop with graduate directors that reviewed their rubrics and scoring 
plans.  
 
January 14, 2016, Dr. Thatcher provided a day-long workshop that guided participants through 
the process of scoring student work. There were seventy-five faculty in this workshop who were 
serving as scorers for program learning assessment. In addition to this workshop, Dr. Thatcher 
met with academic leadership to review institutional survey data.  
 
January 15, 2016, as part of a full-time faculty retreat, Dr. Levine Laufgraben with Dr. Thatcher 
provided a day-long workshop about using assessment results. There were 120 participants who 
worked by department to analyze assessment results, what they learned in the process and 
what improvements or changes they intend to make as a result of the process.   
 
February 1, 2016, Dr. Thatcher provided two workshops for assessment coaches, chairs and 
program directors regarding the writing of assessment reports. As a result of attending these 
workshops, chairs and directors from many programs wrote thorough and thoughtful reports. 
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Template for Annual Reports  
(Reports are due in the Provost’s Office Monday, July 1, 2016) 
 
I.   Introduction 
Please provide an overview of your area, including the mission, principle services or programs, 
core staff and responsibilities, and any significant changes in staffing or responsibilities for 
AY2015-2016. 
 
II.  AY2015-2016 Ongoing Work and Key Indicators 
Summarize areas of ongoing work for the year and any key indicators (numbers of 
students/faculty served, faculty/student/staff awards, etc.), including any historical data where 
appropriate to show growth or decline in programs or services. 
 
 Summarize any major changes during the year, if any, and their rationale (e.g., new vision based 
on new learning, restructuring, major staff departure/arrival). 
 
III. AY2015-2016 Strategic Initiatives and Key Indicators 
Provide an overview of any special initiatives, programs, or areas of strategic focus (such as 
curriculum development, program evaluation, planning, research, budget analysis, etc.) that 
formed a significant part of the year’s work.  Please articulate connections to the “Academic 
Priorities” document where appropriate (particularly around campus planning). 
 
Describe major strategic goals for the year and major accomplishments according to goals 
(review last year’s stated strategic goals for this year; if they did not exist last year, they will 
from this report onward); if major stated goals for the year have not been met, the primary 
reasons why. 
 
IV. Program Assessment in Spring 2016 
Provide an overview of the Program Assessment activities since January 2016 and summarize 
any development, improvement, training, findings, or preparation for program assessment in 
AY17.  
 
V. Areas of Strategic Focus for AY2016-17 
Provide an overview of the key priorities and goals for your area for AY2016-17.  Please include 
any planned changes to programs or services, as well as any special initiatives or other areas of 
anticipated strategic focus. Where appropriate, please indicate any additional resource needs 
that will need to be planned for in order to accomplish this work. 
 
VI.  Conclusion 
Provide a narrative summary of the year, your sense of how things are going in your area, and 
any further concerns, statements, comments, etc. you would like to have in an annual report, but 
can’t find room for them elsewhere in these guidelines. 
 
VII. Appendices 
Any additional statistics, reports, planning documents, policies, that should be included as part of 
the annual report. 
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Dept: [Dept Code]
Budget Mg

FY17 Budget 
Projection: $1,000

Budget 
Approver Budget Manager Dept ID Account Description   Actual 2014    Actual 2015    Budget 2016  

  Actual YTD 
January 31, 2016  

  Year-End 
Projection 

FY16 

YEP FY16 
Projected 

(Over)/Under

Budget 
Projection 

FY17
% of 
Total

Bogen,D [Budget Mgr. Name] [Number] 100001 All expenses not compensation -                                     -                                     1,000                          -                                  -                                1,000 -                       -
Bogen,D [Budget Mgr. Name] [Number] 101002 Office Supplies 75                                  50                                  -                                  50                               50                              (50) 50                     5%
Bogen,D [Budget Mgr. Name] [Number] 101010 Supplies-Other -                                     -                                     -                                  -                                  -                                - 50                     5%
Bogen,D [Budget Mgr. Name] [Number] 101004 Printer Supplies 100                                 100                                 -                                  100                             100                            (100) 50                     5%
Bogen,D [Budget Mgr. Name] [Number] 102003 Equip Supplies/Maint Contracts -                                     -                                     -                                  -                                  -                                - -                       0
Bogen,D [Budget Mgr. Name] [Number] 102004 Equipment - Non-Capital -                                     -                                     -                                  -                                  -                                - -                       -
Bogen,D [Budget Mgr. Name] [Number] 105001 Travel/Training -Miscellaneous -                                     -                                     -                                  -                                  -                                - 150                   15%
Bogen,D [Budget Mgr. Name] [Number] 105012 Student Training 125                                 95                                  -                                  100                             200                            (200) -                       -
Bogen,D [Budget Mgr. Name] [Number] 106001 Printing -                                     -                                     -                                  -                                  -                                - -                       -
Bogen,D [Budget Mgr. Name] [Number] 107002 Electronic Subscriptions -                                     -                                     -                                  100                             100                            (100) 50                     5%
Bogen,D [Budget Mgr. Name] [Number] 110001 Catering-Meetings 305                                 260                                 -                                  -                                  -                                - -                       -
Bogen,D [Budget Mgr. Name] [Number] 110005 Commercial Food Service -                                     -                                     -                                  -                                  -                                - -                       -
Bogen,D [Budget Mgr. Name] [Number] 110006 Retail/Wholesale Food -                                     -                                     -                                  -                                  -                                - -                       -
Bogen,D [Budget Mgr. Name] [Number] 111005 Student Programming/Activities 50                                  50                                  -                                  -                                  50                              (50) 50                     5%
Bogen,D [Budget Mgr. Name] [Number] 114001 Postage - USPS mete 12                                  -                                     -                                  -                                  -                                - -                       -
Bogen,D [Budget Mgr. Name] [Number] 151181 Honoraria-Critics/Vis Artist 355                                 295                                 -                                  150                             250                            (250) 300                   30%
Bogen,D [Budget Mgr. Name] [Number] 180001 Van Use -                                     -                                     -                                  -                                  -                                - -                       -
Bogen,D [Budget Mgr. Name] [Number] Non-Comp Expe Non-Comp Expenses 1,022 850 1,000 500 750                            250 700                   70%
Bogen,D [Budget Mgr. Name] [Number] 310181 Visiting Artists & Honoraria 125                                 100                                 -                                  100                             200                            (200) 200                   20%
Bogen,D [Budget Mgr. Name] [Number] 312108 Temporary Staff MICA -                                     -                                     -                                  -                                  150                            (150) -                       -
Bogen,D [Budget Mgr. Name] [Number] 312113 Student Employ (Departmental 200                                 48                                  -                                  48                               48                              (48) 100                   10%
Bogen,D [Budget Mgr. Name] [Number] Wages, Fringe B Wages, Fringe Benefits 325 148 0 148 398                            (398) 300                   30%
Bogen,D [Budget Mgr. Name] [Number] Expenses [Program Name] 1,347 998 1,000 648 1,148                        (148) 1,000               100%

Total Requested 
Increase: $0

Item Description
Academic Affairs 

Priority? Non-Compensation Compensation Total
Priority

1-2-3
1 $0.00 $0.00 $0.00 1
2 $0.00 $0.00 $0.00
3 $0.00 $0.00 $0.00

Requested Permanent Increase to Base Budget: $0.00 $0.00 $0.00

Total One-time 
Expenses: $0

Item Description
Academic Affairs 

Priority? Non-Compensation Compensation Total
Priority

1-2-3
1 $0.00 $0.00 $0.00 1
2 $0.00 $0.00 $0.00
3 $0.00 $0.00 $0.00

Total One-time Expenses: $0.00 $0.00 $0.00

Target Reduction: $0

Item Description Rationale Non-Compensation Compensation Total
1 $0.00 $0.00 $0.00
2 $0.00 $0.00 $0.00
3 $0.00 $0.00 $0.00

Total Reductions: $0.00 $0.00 $0.00

- -
- -
- -

- -

SECTION 3: One-time Expenses Request
Use this section to make requests for One-Time Expense funding.
These are non-repeating requests for funding that do not meet the criteria for Capital Budget requests. Add as many lines as necessary. 

FY17 Budget Worksheet
[Program Name]

[Budget Mgr. Name]
Please return this completed worksheet to Undergraduate Studies no later than 3/15/2016. Email [email address]

Use this section to plan spending by account category next year. Update the appropriate columns with your planned expenses.  
1. Year-End Projection: Update the lines to reflect projected spending for the remainder of this budget year (through May 31, 2015). Please indicate if you will be over or under budget. 
2. Budget Projection 2017: Distribute your projected budget into specific account categories, based on planned expenditures. Additional account lines can be added as necessary. The totals and percentages will update automatically as you change the 
numbers. Do not exceed the provided budget projection amount. 

SECTION 1: Budget Planning FY17

- -

Use this section to outline requested permanent increases to the base budget.
Academic Affairs will make a determination of what increases to request based on priority and other divisional needs. Add as many lines as necesssary. 

SECTION 2: Base Budget Increase Request

- -

- -

Rationale. Indicate if your request is based on results from program learning assessment. If yes     

Rationale. Indicate if your request is based on results from program learning assessment. If yes     

- -

- -

SECTION 4: Decreases - IF NEEDED
Use this section to plan reductions in order to meet the requested target.
This is a "just in case" scenario. Academic Affairs will make a final determination for any budget reduction in partnership with your department.
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STEPS FOR UNDERGRADUATE PROGRAMS TO CONDUCT PROGRAM LEARNING 
OUTCOMES ASSESSMENT  
 
By the end of fall semester 2015: 
 

 Complete Assessment Questionnaire & develop a plan for conducting program assessment.  
 

 Identify direct evidence available for assessment.  
This could be student work produced within a fall course or student work collected from the last three 
years. Consider evidence of student work, reflections, and feedback in culminating work (thesis, 
Competitive Scholarship Portfolios, portfolios, senior catalogs, exhibitions scored with rubrics or check lists, 
etc.)  
 

 Identify indirect evidence available from the last three years.  
Student evaluations, surveys, exhibitions (without rubric/check list, etc.)  
 

 Determine which Program Learning Outcomes (PLOs) best aligns with the available evidence.  
 

 Select at least 2 PLOs to assess using existing direct and indirect evidence. 
 

 Bring 2 selected PLOs to Chairs Meeting, November 18, 2015. 
 

 Develop rubrics for assessing the direct and direct evidence / student work / assignments that align with 
the 2 program learning outcomes. See rubric resources.  
 

 Test or “anchor” the rubrics with sample student work to make sure the rubrics and the way they are 
written work.  
 

 Select a representative sample of work. The sample size and the identification of the sample size will vary 
based on the size of the program. See sample size guidelines.  
 

 “Norm” the rubrics or assessment tools with the faculty. In other words, discuss the meaning of the 
rubrics and how faculty will interpret and apply these rubrics. 
 

 Complete “Pre-Scoring Preparation template” and submit to the “Curriculum Maps & Assessment Plan”  
folder for your program in the Assessment Archives.  
 

January 14, 2016 – Faculty Assessment Workshop (9.30 am – 4.00 pm)  
 

 If not completed in advance, organize the data for the sample size, assemble a scoring team of at least 2, 
and score the student work with the rubrics during this workshop.  Bring appropriate number of copies of 
rubrics to score each example of student work.  
 

 Complete the “Scoring and Results template.” (post scoring) template. 
 

January 15, 2016 – Faculty Assessment Workshop (9am – 4pm)  
 

 Engage in analysis and interpretation of the data. 
 

 Make recommendations for improving student learning.  
 

 Make recommendations for allocation of resources. 
 

 Make recommendations for improving the assessment process for AY 2017.  
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By February 15, 2016 
 

 Write an assessment report including: (see Program Assessment Report template)  
• The analysis of the data 

 
The interpretation of the data 
• Identification of patterns in the data and what those patterns suggest, reflect or mean 
• Identification of themes or ideas that emerge from the data and what they suggest. 
 
Recommendations for: 
• Improving student learning 
• Allocation of resources 
• Ways to improve the assessment 

 
 Add materials to the Assessment Archives folders for your program.  

• Folder 1: Maps & Assessment Plans 
o Updated Curriculum Maps 
o Assessment Plans 
o Pre-Scoring Preparation template 

• Folder 2: Student Work, Rubrics and Score Sheets 
o Examples of student work scored (examples from each level) 
o Rubrics used for scoring 
o Scoring & Results template  

• Folder 3: Assessment Report 
o Program Assessment Report 

 
Program Assessment continues in Spring 2016  
 

1. Determine the course/capstone/thesis experience/course to be assessed in Spring 2016.  
 

2. Revise, as needed, rubric for assessing at least 2 student learning outcomes evident in work collected.  
 

3. Determine additional data needed; begin collection/organizing for May 
a. “Image” sets, paper samples, etc. 
b. Course level samples (where they support assessment of program outcomes)  
c. Require students to submit digital portfolios of their work to instructors 
d. Consider Process Documentation 
e. Full documentation of forthcoming Juried for Final Exhibitions 

 
4. Determine methods for evaluation (if different from rubric used in fall)  

a. Rubrics, scoring guides, narrative/qualitative descriptions 
b. Consider inviting outside evaluators (and use with a check list, etc.)  
c. Visiting Artists/Critics—provide written evaluation methodologies 
d. Commencement Exhibition reviewers (provide checklists for reviewers, etc.) 

 
5. Use department faculty meetings to review and benchmark work—how well are we meeting stated 

outcomes? 
a. Set goals for improvement  
b. Shape resource requests 
c. Write Annual Assessment Reports 

 
6. Program Assessment Report due June 15, 2016 
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